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I have explored my transformative journey towards an ideal English language teacher 

in this study. I have used currere as a theory and method. I have used currere as a 

theory for processing understanding of my lived experiences and as a method of 

inquiry for documenting my lived experiences reflecting on the present endeavors and 

the future possibilities. The currere as a method provides the foundation for 

recollecting my educational and professional lived experiences as the regressive 

phase, looking for my future course as progressive phase, reflecting on my past 

experiences and future endeavors as analytic phase, and returning to the present 

reflecting on past lived experiences and future plans as synthesis. Then, I analyze my 

past, present, and future desires in terms of socio-economic, cultural and political 

context. Finally, I synthesize my past experiences, present endeavors and future 

desires relating to my lived currere. After reflecting on my lived experiences, I feel 

that an individual’s lived experiences can be a reliable first-hand resource to explore 

transformative journey as an ideal English language teacher. 

 In this study, I have tried to explore the answers to two questions: i) How did I 

evolve towards an ideal teacher and a headship? And ii) How do my family, 

colleagues, and students perceive my currere journey as an ideal teacher? 

This study mainly deals with my personal, familial, educational and professional 

journey. My lived experiences have been explored based on my personal reflections 

from the perspective of my four students, one colleague, my parents, my eldest 

brother, and my spouse. This study employs the currere and transformative learning as 

a theoretical lens. The currere supports to document my lived experiences and the 



 

latter one looks for the alternative approaches to traditional classroom teaching 

learning. Both the currere and the transformative learning focus on context based 

interactive, collaborative, critically reflective, rational, and active participation-based 

epistemic and deeper-level teaching-learning pedagogies. 

The ontological stance of my study is that realty is plural as it is determined by 

the interpretation of the information provided by the research participants; the 

epistemological stance is that information and views of the participants’ interpreted 

by using a theoretical lens determine the meaning-making; the axiological assumption 

is that the researcher’s personal values based on lived experiences also may influence 

the meaning-making process. But, the perspectives of the participants have been given 

due respect. Regarding methodological stance, currere has been deployed as a method 

as it contributes to exploring, recording, and interpreting the lived experiences of the 

inquirer. 

Findings indicate that the inquirer has transformed himself from a pastoral boy 

to an academic and a professional person. It also suggests that the ideal teachers are 

required to adopt transformative learning strategies that embrace space for lived 

experiences, critical self-reflections, and rational discourse for being open to the best 

alternatives based on credible evidence and information. 

 The traditional frames of pedagogical practices that place learners as the 

passive receivers must be destructed, and the teachers should be open to exerting 

collaborative, innovative, and activity-based activities that embrace learners’ lived 

experiences and indigenous knowledge as the learning content. In such learning 

environment, every learner should be participating actively through rational discourse, 

being open to alternatives. 
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CHAPTER I 

INTRODUCTION 

This chapter includes a brief introduction to the study, the notion of an ideal 

teacher from my perspective, and the notion of the ideal teacher in the available 

literature. It also contains the purpose of the study, research questions, rationale of the 

study, and delimitation of the study. 

Scene Setting 

Exploring the lived experiences of an ideal teacher is one of the effective ways 

to retain the knowledge and already experimented assumptions of the professionals 

and utilize them for improving the future approaches to deal with upcoming 

challenges. Etymologically, the word “Ideal” originates from the Latin word “Idealis” 

which denotes "pertaining to an archetype or model," from Latin idea in the Platonic. 

It means standard or model of perfection. “Ideal” means people or things that are 

considered perfect. Cambridge Dictionary defines the word “Ideal” as perfect or best 

possible. Oxford Advanced Learner’s Dictionary defines the term “Ideal” as perfect/ 

most suitable. These definitions suggest that “Ideal” means perfect or exemplary role 

model. So, the teacher who is most suitable to facilitate to the learners can be termed 

as an ideal teacher. In other words, an ideal teacher may be closer to a guru. He/she 

keeps reflecting on self-performances, looks for alternatives to taken-for-granted 

assumptions, and devises teaching-learning strategies as per the contexts and the 

needs of the learners. Guru is not merely a teacher but also a guide, mentor, surrogate 

parent, role model, and friend (Vedanta, 2022). Here an “ideal teacher” stands for a 

teacher who can contribute to creating such dynamic and competent human resources 

and who can perform a pivotal role in contributing to a harmonious and progressive 

human society. In other words, an ideal teacher is one who can prepare and devote 

herself/himself to inculcating and instilling skills, positive attitudes, and human and 

social values in the learners. Likewise, Eastern cosmology presents the Guru as a 

person who inspires, informs, tells the truth, guides, educates and makes self-

realization possible. An ideal teacher makes the leaners conscious on their inherent 

potentialities through probing questions, creating space to the queries of the learners, 

reflecting on their lived experiences, involving in the rational discourse and the 

making decisions through comprehensive agreement.  In my experiences of teaching 
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for 21 years, I have come to understand in a way that an ideal teacher does not only 

deliver the prescribed curricular content but also inspires the learner to explore their 

potentialities to an optimum level, continuously rising out of the incessant failures and 

pains of hardships, by looking at the distant horizons of colorful success. An ideal 

teacher may strive to play a dynamic role as the term teacher connotes “spiritual 

teacher, Buddhist teacher, Dharma teacher, Dharma director, spiritual guide, mentor, 

spiritual friend, master, and more” (Principle, 2007, p. 4). In this sense, the ideal 

teacher is the epitome of ever-evolving figure who keeps learners at the center and 

inspires them first to transform themselves and the society where they live. An ideal 

teacher encourages learners to unfold their infinite potentialities and acts further 

keeping humanity, tolerance, mutual respect, and fraternity under consideration. 

On the other hand, pragmatism focuses on the role of an ideal teacher as a 

facilitator who creates activities as per the learners’ interests and makes the learners 

strive for self-learning. Dewey (2011) asserts that, “progressive education emphasizes 

the development of every child's potentiality, freedom of learners' choices, learning 

through experience, learning in the context, enabling learners to grab present 

possibility, and being familiar with the ever-transforming world” (pp. 19-20).  It 

implies that currere requires to address to the dynamism of the ever-evolving 

knowledge driven society going beyond the prescribed and stable curriculum. 

Notion of an Ideal Teacher 

My notion of an ideal teacher during my school life was that the ideal teacher 

is strict, competent in subject matter, consistent in words and deeds, has a charismatic 

personality, a sense of humor, possessing ethos and empathy among others. In my 

school life, I felt that I could not find such an ideal teacher possessing a complete 

sense of ethos, logos and pathos. So, while studying in grade nine, I thought of being 

an ideal teacher. After completing my School Leaving Certificate (SLC), I joined 

Intermediate in Arts (I.A.) at Ratna Rajya Laxmi Campus, Bhrikuti Mandap, 

Kathmandu. I studied Mathematics, English, and Population studies as my major 

subjects. Among different subject teachers, I found one English language teacher who 

seemed to meet many qualities of an ideal teacher including a charismatic personality 

with ethos. He had British accent, brown beard, cat-eyed, and lanky appearance. He 

spoke less, but he would repeat the sentences so that we could catch his presentations 

to some extent. While studying for a Bachelor’s Degree, again, I got another English 

language teacher possessing many of the qualities of an ideal teacher that I thought of. 
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The latter was very young, expressive, more confident, competent in the content, and 

strict. Though I have been teaching for about 21 years, I cannot achieve perfection in 

any teacher with all the qualities of an ideal teacher. 

How did I Arrive in Currere? 

From the early stages of my life, I had profound respect for my teachers. 

When I was growing up, I may not have thought that I could be a teacher, but I always 

thought that teachers/educators were special beings. No matter what profession I 

could take in my life, I continued to respect teachers because they were ideal to guide 

any human beings in their life. For me, the ideal teacher could be school teachers, 

university professors, or they could be other human beings who guide others in their 

lives. 

An abstract philosophy of the ideal teacher kept evolving in my mind. While 

contemplating for the possible issues to carry study in my MPhil dissertation, a 

thought came in my mind to substantiate the concept of ideal teacher. Since I have 

spent almost 21 years as a teacher and six years as a head teacher, why should I not 

explore my journey as an ideal teacher? How much have I become able to transfer 

characteristics of an ideal teacher that I have thought of in me? Whether the qualities 

of an ideal teacher that I have lived by idealizing in my life have been transferred to 

me or not? To check my understanding of how far I have been able to grow and 

transform myself as an ideal teacher, I explored my educational and professional 

journey. 

While defending my MPhil dissertation proposal, my professor provided a hint 

to deploy currere as a research method. Then, I explored the resources on currere. By 

studying Pinar (2023) and Baszile (2017), I came to learn that currere is an 

appropriate method to explore my journey as an ideal teacher as it provides lenses to 

study my past educational experiences, to imagine and plan for future possibilities, to 

analyze the present connecting to the past repressed or the forgotten events, and to 

synthesize the present, past and the future entering the past inaccessible position or 

identity. Not only that exploring self-lived experiences, recording, analyzing, 

interpreting, and documenting them provides insights for self-transformation, 

professional growth, and deeper lenses to cope with the upcoming challenges. When I 

remember reading Plato’s Allegory of Cave, Sophie’s World, and Rousseau, a kind of 

thought sprouts in me about how I can serve as an ideal teacher to contribute to 

human life and society.  



4 

 

 Researchers have explored learners’ perspectives of an ideal teacher from 

diverse population groups. Pinto et al. (2012) carried out a study to “investigate how 

school administrators in Ontario define and perceive good teacher in light of dominant 

discourses on the matter” (p. 74). They had studied the ideal teacher through 

administrative perspectives. The findings of the study focused on the charismatic, 

craftsmanship, and transformative qualities of an ideal teacher (Pinto et al., 2012; 

Kalkan & Dagli, 2021). They conclude that, “ideal teachers should have ideal 

attitudes and values as well as professional knowledge and skills” (p. 327). 

 On the other hand, Kalkan and Dagli (2021) explored the perspectives of 76 

participants on an ideal teacher from the secondary level. To explore perspectives of 

prospective teachers or undergraduate students on an ideal teacher, Sevim et al. 

(2020) “included twenty-four teacher candidates studying in different departments” 

(p. 77). Demir and Somnez (2021) studied the expectations of learners in an EFL 

classroom from an ideal teacher. Since diverse research studies and findings are 

mostly based on foreign contexts, perspectives on an ideal teacher may vary slightly 

in our socio-cultural context.  

With the changes that have taken place in the family pattern, parents lack 

quality time to support their children’s learning. This pattern of family adheres to the 

greater roles of the teachers. Pedagogical practices in one context may not be 

impactful in another. This concern presents that a good teacher knows learners’ 

individual details, socio-cultural and economic background, interests, ideals or 

desires, and potential. Zamzami further asserts that an ideal teacher creates an 

effective learning environment, possesses professional knowledge and skills, masters 

the subject matter and teaching strategies, sets goals and frames instructional 

strategies, manages a conducive learning environment in the class, and deploys 

motivational and communicative skills. An ideal teacher keeps on exploring practical 

learning activities that suit the learners’ individual interests, prior knowledge, skills, 

and experiences.  

Today’s learners enjoy multimodalities of teaching-learning. They do not 

enjoy only lectures and rote learning. Flipped modality, learning through videos, 

digitized contents, interactive and collaborative learning, project-based learning, Zig-

saw activities, and only learner engaged modalities can contribute to effective 

teaching learning. Sharma (2023) states that “students learn best when they are 

physically active, emotionally attuned, intellectually engaged, and socially driven” (p. 
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19). So, the teacher has to be aware of the learners’ physical, emotional, intellectual, 

and social involvement while designing teaching-learning activities. 

In addition to it, an ideal teacher requires the balance of ethos (virtues and 

moral principles that respect the feelings and shared values …), pathos (considering 

emotions and feelings), and logos (using information, knowledge and fact-based logic 

for judgement) (Braet et al., 1992). An ideal teacher should possess what Kafle (2021) 

terms as “transformative ethos” (p. 70). The ideal teachers are required to update their 

frame of reference connecting to transforming self, learners’ attitudes, and belief 

system being followed by consistency in saying, doing, behavior, and value system. 

An ideal teacher deems consciously with moral principles, wider understanding, and 

value-based judgment for receiving the trust and belief of the learners. 

Teacher Competency Framework (2015) includes eight competencies  content 

knowledge, pedagogical knowledge, knowledge about learners, learning environment 

and classroom, communication and collaboration, continuous learning and 

professional development, legal bases, and professional conduct along with 

Information and Communication Technology (Gautam & Koirala, 2018). These 

competencies do not focus on teachers’ ability to develop contextual curriculum, 

ability to develop teaching plans and strategies in inclusive settings, adopt assessment 

as a baseline for improving learning achievement, or incorporate psychosocial 

counseling as per the needs of the learners. In addition, teachers need to be competent 

enough to control their emotions and behaviors that may endanger their moral and 

legal ground to remain in the profession. Otherwise, teaching-learning activities will 

be like zero-sum game. So, these competencies need to be internalized in every 

teacher. In addition to the aforementioned competencies, my lived experiences 

indicate that an ideal teacher must possess a diplomatic and negotiating skills to 

resolve diverse issues. An ideal teacher should be equally innovative to resolve 

conflicts and unpredictable situations that emerge in school and the professional life. 

Ideal teachers are required to develop pedagogical entrepreneurial skills. 

Being detached from basic fundamental resources cannot keep them being ideal. In 

line with this notion, Slisane (2023) posits that an ideal teacher possesses the quality 

of pedagogical entrepreneurship embracing innovative, cooperative, proactive, 

thoughtful, risk predicting, risk taking, and resolving the problems of classrooms, 

school, and the profession (p. 1862). An ideal teacher first reflects on the ongoing 

situations and issues; then he/she develops alternative ways to resolve the problems 
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and applies them so that the resolution process and result will be less costly. 

Entrepreneurial teacher goes beyond the boundary of existing pedagogical practices 

and develops innovative techniques through deeper reflection and collaboration. 

Teachers having pedagogical entrepreneurship qualities do not only devise innovative 

pedagogical strategies but they also empower themselves both on soft skills and hard 

skills that connect themselves and their students with real life situations with the 

necessary problem solving skills. The entrepreneurial pedagogical skills enrich the 

teacher with managerial and leadership skills, too. 

In Nepal’s context, Timsina (2021) explored the lived experiences of a retired 

English teacher of a university. He included the struggle experiences of only one male 

participant. I could not find more studies on exploring lived experiences of the 

researcher himself/herself to unfold views concerning the ideal teacher. So, I feel that 

there is a genuine gap of exploring currere journey of an individual as an ideal 

teacher. The reason for choosing the currere is that it particularly focuses on one’s 

educational lived experiences embracing past, present, and future relating to political, 

socio-economic, and cultural aspects. Baszile (2017) recommends currere defining it 

as a form of reflective and thoughtful inquiry that supports the identification of 

subconscious thoughts and patterns of thinking enabling us to decolonize both our 

thinking and our actions (p. viii). In this sense, deploying currere as a research method 

contributes to my personal and professional growth and transformation. Pinar (2022) 

states that currere focuses on “self-formation through study and dialogical encounter, 

rendering the world-including oneself-present through academic knowledge” (p. 4). In 

addition, Gouzouasis and Wiebe (2018) view Pinar’s acceptance of the self and our 

existential experiences as the source of “data” as a quantum leap in understanding the 

role and the relationship of the researcher and researched subject. The currere 

embraces the researcher’s self and the lived experiences as the sources of data. In 

currere, the researcher recollects data from the memory, self-reflections, familial 

characters, and the participants who have directly observed to the researcher as the 

colleagues and the collaborators. The currere gives space to the inquirer’s lived 

experiences as the research data. So, it seems appropriate to explore my 

transformative journey towards an ideal English language teacher through currere. 

 However, many questions remain unanswered: what is the notion of ideal 

teacher(s)? What minimum qualities are to be possessed by an ideal teacher? Is the 

notion of an ideal teacher just an imagination? What competencies should be there in 
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an ideal teacher? What sort of pedagogical practices are used by such teachers? How 

does a person become an ideal teacher? What factors determine the characteristics of 

an ideal teacher? Does an ideal teacher need to possess versatile traits? How can a 

teacher lead oneself towards professional transformation? Such questions have 

remained unanswered.  

 Currere deals with an individual’s ability to learn from every day experiences 

by being involved in dialogue with oneself (Pinar, 2011, p. 2). He further asserts that 

currere focuses on an individual’s commitment to inner development in the social 

context. So, I feel it more relevant to use currere as a method to explore my currere 

journey. The currere supports exploring my lived educational experiences recording 

the past, reflecting on the present experiences, affirming my future endeavors, 

analyzing lived experiences and synthesizing connecting to the socio-economic and 

politico-cultural environment. 

Rationale of the Study 

Learners expect to be facilitated by teachers who are caring, competent in the 

subject matter, respectful to them, considerate, cheerful, consistent in words and 

deeds, tactful, and charismatic. The government and the stakeholders also develop 

plans and policies to enroll competent teachers who possess all the qualities that a 

professional teacher requires. However, teachers’ lived experiences are rarely 

recorded and analyzed so that aspiring teachers could be easily familiar with the 

minimum challenges that could appear in their work place. Personally, I was born into 

an economically struggling family in a remote village in Nepal; I have undergone 

vivid experiences as a student, novice teacher, committed teacher, and head teacher. I 

think I have rich lived experiences of my journey as a student, teacher and a head 

teacher. So, I want to explore my transformative journey towards an ideal English 

language teacher recording and interpreting both my educational and professional 

journey as a teacher. I want to study how the notion of an ideal teacher evolved in me 

based on my lived experiences and the participants’ perspectives.  I also aim to 

inquire about the basic competencies that are required in a teacher leader as per the 

perspectives of teachers. I assume that the ideal teacher possesses the qualities 

encompassing sound content knowledge, pedagogical knowledge, skills, individual 

charisma, love for meaningful dialogues with learners, respect for learners’ identity, 

and passion for developing innovative learning facilitation strategies. The results of 

this study could be crucial to the students of teacher education programs, novice 
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teachers, in-service teachers, teacher training module developers, and policymakers. 

Findings may be equally useful for designing the curriculum of teacher training, 

teacher development and teacher preparation programs. Ben-Peretz (2002) claims that 

“Through careful analysis of teachers’ stories of the past, it is possible to trace the 

roots of some of these changes and to discuss their implications for teachers today and 

tomorrow” (p. 322).  This study explores the struggle that a boy grown up in an 

economically struggling family of a remote village makes transforming self as an 

ideal English language teacher. In this sense, the findings of this study provides 

insightful reference for the prospective future teachers and the in-service teachers. 

An ideal teacher should be dynamic, updated, reflective, and progressive. 

OECD’s report presents that teachers create effective learning environments making it 

learning-centered, social and collaborative, attuned to students’ motivations and 

emotions, sensitive to individual differences and prior knowledge, techno-friendly, 

well-versed in the subjects and reflective on their practices (Viador, 2024). So, an 

ideal teacher should be aware of all the strategies that make learning happen and 

transformative. 

Statement of the Problem 

Parents, students, the school management committees, and school leaders want 

good teachers to provide quality education. Teachers who are highly motivated, 

competent in the content knowledge, possess craftsmanship in creating contextual, 

innovative pedagogical practices, and have a sense of respect and caring for learners 

can struggle to address these expectations. As a student, while studying in grade seven 

in 1997, I also had some images of the ideal teacher in my mind. I thought that an 

ideal teacher is strict, competent, impartial, dedicated and respectful to the learners. 

Not only this, but every teacher also wants to be good among the students, parents, 

and stakeholders. Because of the failures to address to the expectation of the learners, 

some teachers either get rejected or they get defamed. Teachers also face 

unprecedented and unpleasant events during their career. Such events remain 

unexplored and they keep reoccurring. Even if they continue teaching learning 

activities, classroom atmosphere becomes cold and lifeless. Zeal and zest disappear. 

Spirit of the learners and the teachers go down. So, it seems a genuine issue to explore 

how a teacher journeys to transform professionally as a good teacher. But, several 

questions have been revolving in my mind for a long: what makes one an ideal 

teacher? Why are some teachers highly preferred among others? How do the ideal 
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teachers prepare and present themselves? Such questions still seem to have remained 

unaddressed. Both the present teachers and the future aspiring teachers need to know 

how teachers can transform themselves into ideal teachers. Some studies have been 

found based on the students’ perspectives and would-be teachers. However, an 

exploration of a teacher’s own transformative journey as an ideal teacher could not be 

found. Exploring a teacher’s journey provides insights to identify the endeavors that 

an individual has to make be an ideal teacher or striving towards an ideality. This 

study explores a pastoral boy’s transformative journey towards an ideal English 

language teacher. 

Purpose of the Study 

The purpose of this study is to explore my currere. More specifically, the 

prime objectives of the research were to explore my lived experiences as an ideal 

English language teacher from students’ perspectives. I also reflected on my lived 

experiences as a head teacher based on a teacher’s perspective and my headship 

experiences.  

Research Question 

How did I evolve towards an ideal English language teacher and a headship? 

How do my family, colleagues, and students perceive my currere-journey as 

an ideal teacher? 

Delimitations 

This study explores the notion of an ideal teacher based on my lived 

experiences, and students’ perspectives, from the perspectives my parents, eldest 

brother, my spouse and the perspectives of a teacher. I have seen my only personal- 

and professional life. Student participants are only from a single campus located in 

Panauti Municipality of Kavrepalanchok district. 
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CHAPTER II 

REVIEW OF LITERATURE 

The literature review is essential for exploring the available studies in the field 

in which the researcher intends to conduct the research. This further supports the 

researcher in identifying the gap and avoiding redundancy. So, this chapter includes a 

thematic review, empirical review, theoretical review, and policy review. Following 

them, this chapter also includes the study's research gap and conceptual framework. I 

begin this process with a thematic review of related literature. 

Thematic Review 

While doing a thematic review of this study, I have explored the literature 

concentrating on two major themes, i.e., (1) the Ideal Teacher in terms of 

Transformative Agency and Conscientization and (2) the Meaning of the Ideal 

Teacher in Vedic and Buddhist philosophy. 

Transformative Agency 

Teachers are the creator of contextual teaching-learning pedagogies, materials, 

and appropriate curricula as a whole. Learners’ roles should be dominant in learning 

procedures. Mezirow’s transformative learning embraces centrality of experiences, 

critical self-reflection, and rational discourse through dialogue to promote mutual 

understanding among others (Taylor, 1998, p. 8). Learners’ experiences should be the 

subject of discourse and discussions. They should feel free and open in presenting 

lived experiences. They should be encouraged to critically reflect on their own 

experiences, present information and evidences to support their arguments, and 

resolve the problems with rational decisions and mutual understanding. 

Generally, adult people are more experienced and they have their 

preconceptions, values, and tendency to reject the changes that do not fit with their 

prior conceptions.  Shedding light on the nature of transformative learning, Mezirow 

(1997) posits: 

Learners need practice in recognizing frames of reference and using their 

imaginations to redefine problems from a different perspective. Finally, 

learners need to be assisted to participate effectively in discourse. Discourse is 

necessary to validate what and how one understands, or to arrive at the best 
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judgment regarding a belief. In this sense, learning is a social process, and 

discourse becomes central to making meaning. (p. 6) 

These all imply that transformative learning provides agency to learners to be 

aware of the ongoing situations and encourages them to reflect on own assumptions. 

The students become active participants in destructing irrelevant taken-for-granted 

assumptions and beliefs, framing and reframing of the references and make meaning 

by involving in the discourse. Transformative learning strategy helps the teacher to 

reflect on ongoing teaching-learning process, encourages learners to question the 

traditional patterns that consider them only as the passive receiver, and makes 

teachers innovate pedagogical strategies that maximize learners’ impactful 

participation. 

In my experience of teaching for 21 years, teachers’ role with the passage of 

time is getting much more demanding. The way I taught the learners 21 years back 

may not work at present. My past frame of reference embracing only competent in the 

course content, being strict and scary qualities in a teacher cannot contribute for 

transformative learning and producing autonomous learners. So, teachers need to 

cultivate aptitude as a transformer rather than depositing stale knowledge in the 

learners’ minds. Connecting to the transformative learning, Clark (1993) asserts: 

Transformational learning provides the field of adult education with new 

insights into the learning process. The different conceptualizations of this type 

of learning advanced by Mezirow, Freire, and Daloz all posit learning as a 

change in consciousness. Further, they share three humanistic assumptions: a 

view of human beings as free and responsible, an understanding of knowledge 

as a personal and social construction, and a belief in a liberal democratic 

vision of society. (p. 55) 

In transformative pedagogy, learners actively participate in all the pedagogical 

processes. Transformative learning breaks the notion of teaching as a principle of ‘jug 

and mug’ principle igniting the light of consciousness in every individuals. So, 

transformative learning makes the learners know themselves and their infinite 

potentialities. It also respects the individuals as free to construct the knowledge in 

connection to their beliefs and reflections in the social context. In the same way, in 

the Socratic model too, teachers encourage and enable students to involve in learning 

activities through questioning and answering in the dialogic process (Boghossian, 
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2002, as cited in Balbay, 2019). Transformative learning accepts learners’ agency and 

regards both the learners and teachers as collaborators. 

Regarding the transformative agency in the Critical Pedagogy, Freire views 

that the student-teacher dichotomy should be broken and they should play the role of 

co-creators of knowledge. They learn together. They have almost equal agency in 

problem-posing education. Freire (2002) exerts: 

Through dialogue, the teacher-of-the-students and the students-of-the-teacher 

cease to exist and a new term emerges teacher-student with students-teachers. 

The teacher is no longer merely the one who teaches, but one who is himself 

taught in dialogue with the students, who in turn while being taught also teach. 

They become jointly responsible for a process in which all grow. In this 

process, arguments based on "authority" are no longer valid; to function, the 

authority must be on the side of freedom, not against it. Here, no one teaches 

another, nor is anyone self-taught. (p. 80) 

In transformative learning, teacher-student dichotomy collapses and they 

become co-learners and collaborators. Learners become autonomous and teachers 

become only the facilitator or the catalyst. In transformative learning, every students 

are valued as a being having aptitude to learn. Teachers are either facilitator, mentor 

or the co-learners beckoning the learning through objective records to assure unbiased 

assessment. 

In my experience of teaching for almost two decades, teachers need to be 

competent in content, pedagogy, assessment, art, oratory, psychology, 

multilingualism, motivational strategies, maintaining consistency in conduct, 

collaborative tasks, counseling, leading, motivating, connecting parents’ roles for 

scaffolding to promote children’s learning, adaptability to ever-changing knowledge 

society and integrating ICT in teaching-learning among others. Teachers’ professional 

competency areas include curriculum, pedagogy, assessment, and professional 

development (Zamri & Hamzah, 2019). Cayley (2018) notes that “digitization can 

transform learning making primary sources of learning easily accessible to the 

learners promoting critical thinking, and dynamic analytical skills” (p. 211). 

Digitization provides broader and wider exposure opportunity to the teachers for 

developing innovative teaching-learning strategies. But, Asad (2020) writes “It is 

onerous for the teachers to be capable of implementing all the necessary aspects of 

digital literacy in schools, colleges, and universities to compete with the developing 
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era of modern technologies” (p. 32). Though it is not easy to equip both the learners 

and the teachers with digital skills, it is must. 

Transformative learning expects the teachers and the leaners to be open for the 

alternatives that may be agreed upon with rational discussion and discourse. It should 

also embrace the explorations and findings that keep on flowing. Incorporating to the 

principles and values of the transformative learning supports to broaden the mindsets 

of the teachers leading them towards ideality. 

Ideal teacher in Buddhist and Vedic Philosophy 

Vedic education takes teachers as the perfect role model to be imitated by the 

students. The ideal teacher is revered as a god. Maheshwari (2014) writes that in 

Vedic system, the teacher or the guru tries to liberate souls of the learners from the 

worldly chains, inculcate the qualities of self-esteem, self-confidence, self-restraint, 

and self-respect in the pupils, and the students must be grateful and show the highest 

possible reverence. Vedic education system places the teacher in the position of the 

God who liberates the learners’ souls from the worldly chains. It implies that an ideal 

teacher plays the role of catalyst to transform the learners’ personality, developing 

positive values. The teacher helps the learners identify their unique potential and 

keeps motivating them to cultivate them. 

In Buddhist philosophy, the Guru principles imply that anyone or anything 

leading individuals on the path of awakening mind and heart by making them aware 

of truth and illusions can be termed as the guru or ideal teacher. When we drop these 

false ways of seeing, true knowledge of what we truly emerge, which is called 

enlightenment or awakening (Principle, 2007). Principle (2007) further states that it is 

not just our main guru figure that brings us to enlightenment but all the connections 

that link us to the mandala of awakening. An ideal teacher has the role of making 

connections between the learners and the true nature of truth and reality; they are in a 

position to encourage learners to explore the nature of reality, paving the way for 

enlightenment or awakening. In this study, the ideal teacher can be taken as an 

individual striving self and others by performing according to the Guru principles. 

One of the underpinning ideas of this study is based on the Guru principles that accept 

the presence of the guru in person, things, texts, the world, and the surroundings that 

help make connections while awakening or enlightening regardless of place and time 

boundaries. The ideal teacher here will not be termed as an enlightened one or guru 

but as a professionally devoted teacher who facilitates the learners by instilling their 
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hearts with humanity and connecting to the way of awakening or mandala; the 

learners are also prepared to view the world as ever evolving and equip themselves for 

the cutthroat market of the world. An ideal teacher keeps on reflecting on his/her 

pedagogical practices and strives to innovate and update them. 

Empirical Review 

Research articles reviewed in this section are mostly based on ideal teachers 

from learners’ perspectives. Since my study is based on exploring currere journey as 

an ideal teacher, being familiar with the lenses of learners’ perspectives may 

contribute to adding comprehensiveness to my study. Many research studies have 

been conducted on an ideal teacher from learners’ perspectives. They have come up 

with conclusions based on various contexts. 

In my experience of learning and teaching, ideal teachers need to possess 

dynamic qualities such as mindfulness, inquisitiveness, emotionally self-controlled, 

belief in infinite potentialities in every individual, reflection on daily practices, 

facilitating procedures and activities for reducing weaknesses, and adding some 

transformative strategies that keep learners at the center. Regarding the ideal teacher, 

Hassenplug (1965) views that an ideal teacher motivates and sparks the enthusiasm of 

expanding learners’ potentiality instead of focusing merely on instructions and 

dictations (pp. 170-171). He focuses on an ideal teacher’s role only as the facilitator 

and inspirer, whereas Kogikoglu (2017) emphasizes an ideal teacher’s role as a 

dynamic one that includes a sense of humanity, leadership, sound pedagogical skills, 

interactive skills, learner focused strategies, novelty, and content knowledge along 

with professionalism. I assume that the ideal teacher possesses sound content 

knowledge, pedagogical knowledge, skills, individual charisma, love for meaningful 

dialogues with learners, respect for learners’ identity, and passion for developing 

innovative learning facilitation strategies. 

Teachers’ roles seem to remain crucial in the transformation of teaching and 

learning. Learning transformation becomes possible only with professionally 

competent and dedicated teachers in the classrooms. However, learners perceive 

differently to an ideal teacher. Kalkan and Dagli (2021) have researched how 

secondary-level students view an ideal teacher. Focusing on the learning styles of 

Generation Z, a research study was conducted in the USA. Demir and Sonmez (2021) 

posit that 21st century teachers require to adapt digitized teaching as the brains of   

Generation Z learners’ are shaped by digital technologies in which they were born (p. 
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14). The computers, smart boards, tablets, and even mobile phones should be the part 

of teaching learning to move from traditional to a transformative model of learning. 

The learners of the Generation Z prefer to learn from multi-modalities. 

Ideal teachers need to update themselves perennially. Teachers have dynamic 

roles. They facilitate the learners in their subject matters; they also play the roles of 

leader, evaluator, motivator, and mentor. They need to digitize teaching-learning and 

adopt transformational models to traditional models.  Referring to the   roles of 

teachers, Timsina (2021) writes: 

Initially, the students’ number was small, and the problems were limited. 

Teachers had much more time for the preparation of teaching, and the students 

were much more laborious and enthusiastic about their studies. But at the time 

of his retirement, the number of students increased, and as a result, the 

problems also increased. Students’ political influence also increased, and in 

the course of time, students became more dependent on teachers. (p. 14)  

Ideal teachers in the modern era must embrace personal, professional, 

pedagogical, technological, psychological, and many other emerging qualities. 

According to Ates and Kadioglu (2018), the personal qualities of an ideal teacher 

include: 

being impartial, tolerant, supportive, avoiding corporal punishment, social, 

positive, humble, affectionate, witty, dynamic, prepared, well-equipped, smart, 

virtuous, strict, conscientious, innovative, knowledgeable, sympathetic, 

honest, calm, democratic, intelligent, civilized, motivating, holistic, punctual, 

friendly, constructive, considerate, qualified, self-sacrificing, philanthropic, art 

lover, righteous, consistent, brave- courageous, having a growth mindset, 

having socio-cultural knowledge, not having civil servant mindset, humanist 

among others and Professional Competencies include being a teaching leader, 

adding value to his/her institution, professionally committed, having high 

comprehension skill, shedding light for students, and being truthful among 

others. (p. 107) 

Individuals involved in the teaching profession should possess every quality as 

it mothers all the other professions. A teacher should be as perfect as the surgery 

doctor in both the pedagogical strategies and the contents who fights to save the 

patient’s life in the operation theatre. The ideal teacher, like a professional medical 

doctor, keeps the records of every individual student, like the records of the patients 
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explored before initiating treatment. The ideal teacher studies the learners and 

prepares them for learning autonomously. The ideal teacher also tracks the learning 

level and progress of every student through records. 

Besides this, professional competencies like leadership, studiousness, positive 

toward the institution, commitment, comprehensive skill, and frankly sharing 

expectations from the learners, enthusiasm, humanistic, subject-centered and impartial 

are equally essential in an ideal teacher (Ates & Kadioglu, 2018). 

Peterson and Arthur (2020) focus on the various dimensions of ideal teachers’ 

characteristics, which include personal character (Performance, Intellectual, Moral, 

and Civic) and character education. They argue that good teachers are caring, 

recognize, and cultivate whatever is good for the students, and they are positively 

concerned about students’ identity and their developmental potential. They focus on 

students’ moral development and well-being, taking constructive initiations with 

reflections to develop the learners’ character and their own (Peterson & Arthur, 2020). 

Among diverse discourses on the frameworks of an ideal teacher, Pinto et al. (2012) 

present a proactive notion focusing on the charismatic subject, the competent 

craftsperson, the reflective practitioner, and transformative agency as the competency 

areas of an ideal teacher. 

Sevim et al. (2020) suggest that “an ideal teacher needs to be able to maintain 

a conducive environment, aware of ethical norms and behaviors, ever striving for 

professionalism, and being ever updated with the minimum qualities that an 

academician requires” (p. 87). In this sense, the teacher needs to focus on professional 

development, which can contribute to creating a conducive classroom environment, 

too. On the other hand, Demir and Sonmez (2021) noted that “The teachers of the 

twenty-first century must be equipped with the skills to teach their students in more 

effective ways by making use of the internet and other digital tools” (p. 698). To 

make teaching-learning more effective, teachers must develop their skills to digitize 

teaching-learning activities. 

An ideal teacher possesses diverse qualities that present him/her as an inspirer. 

Tkachenko et al. (2023) posit:  

The ideal teacher of the future is empathetic, adaptive, creative 

(pedagogically), sociable, integrity, digitally literate, ready for the inclusive 

moment, respectful of all, curious, committed to the profession, respectful of 
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other professions, authentic, responsible, collaborative, loving of children, 

student-centered, and ethical (in order of mention). (p. 104) 

Teachers need to be competent not only in content and pedagogical skills but 

also in morality, soft skills, social behavior, passion for teaching-learning, love for 

children, respect for other professions, etc., as this profession mothers to all 

professions. 

Today’s classrooms are occupied with Gen Z learners born in 1996-2015. 

They embrace characteristics like independent, competitive, financially focused, 

shrewd, face-to-face conversant, technological, diversity in their norms, 

entrepreneurial, pragmatic, longing to be heard, and welcoming to change 

(Whitehead, 2023, p. 34). Teachers of 21st century learners are required to prepare 

themselves in line with the needs and the characteristics of the learners. Otherwise, 

classroom teaching learning will be ineffective and boring without achieving targeted 

curricular goals. Whitehead (2023) writes that teachers of Gen Z or the augmented 

teachers should possess characteristics like constructivist, counselor, anger manager, 

networked facilitator, inclusive educator, life-long researcher, stress manager, 

synchronous and asynchronous instructor embracing inter-personal skills, emotional 

intelligence along with life and career skills. Today’s learners enjoy learning through 

multi-modality involving all the senses simultaneously. So, modern teachers should 

be inquiring and life-long learners.   

Some research findings focus on the knowledge-based and skill-based 

competencies of an ideal teacher. Bulent et al. (2022) present six competency 

frameworks that embrace i) the learning and teaching process, ii) content knowledge 

and teaching, iii) classroom management, iv) effective communication with 

stakeholders, v) professional development and responsibilities; vi) assessment and 

evaluation. An ideal teacher needs to be updated with innovative teaching plans, 

strategies, and processes. An ideal teacher should have sound disciplinary knowledge, 

possess professionalism, and be proficient in using assessment to improve learning 

achievement. 

Theoretical Review 

Socrates focuses on the dialogical method of teaching, which the ideal 

teachers require. Masud (n.d.) writes that in the Socratic teaching method, both 

teachers and students collaborate in learning new knowledge; the teachers’ role is 
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eliciting rather than imparting knowledge and cultivating critical thinking skills in the 

learners 

Currere as a Theory  

Currere, meaningful interaction among teachers, students, texts, and those who 

may not be present, focuses on teaching-learning based on lived experiences. In 

connection to currere, Larrick (2017) says that a single pedagogy may not work 

equally for learners of different socio-economic classes and cultural backgrounds. It 

means currere as the lived experience should celebrate multi-culturalism, multi-

economic classes, and the deconstruction of the traditional approaches.  

Unlike autobiography, which emphasizes one’s heroic achievement and 

struggles, currere differs as it goes beyond recording and narrating one’s very 

personal issues. Baszile (2017) posits that “Currere is different from Eurocentric 

autobiography that tells only one’s heroic life stories as the currere takes part in 

exploring one’s educational experiences, and observes how they have been displayed 

along with how they will reflect to private and public identity” (p. vii). It indicates 

that currere centers more on one’s educational experiences, unlike the autobiography, 

which focuses on one’s heroic performance and achievement. He further presents that 

currere combines contemplation, imagination, and reflections as a way to lead one to 

a personal transformation and strong determination. In this sense, currere focuses on 

exploring one’s educational experiences the way they grow personally and 

professionally. The currere encourages one to go beyond the box that normalizes to 

the learners. It sees the infinite possibilities in the learners. Rose (2017) presents that 

the currere should think beyond the limitations of the existing curricula focusing more 

on the lived experiences. In a sense, currere liberates learners from the unnatural 

barriers and paves the way for unfolding their infinite possibilities. 

Currere has been employed as a research method in this study. Pinar presents 

currere as a research method that encompasses regression-returning to the past, the 

progression-imagining the future, the analysis-reflecting of the regressive and the 

progressive texts, and synthesis that leads one to explore the different private or 

public past (Wearing et al., 2020). This suggests that currere emphasizes recording the 

lived experiences of the participants, and their plan for the future, analyzing both the 

regressive and the progressive phases followed by the synthesizing phase that unfolds 

the ignored and rejected past. Larrick (2017) picturizes currere as the cycle of 

regression (recalling and reflecting on the past experiences), progression (envisioning 



19 

 

a better future and concretizing the notion), analysis (deconstruction and 

reconstruction of the class), and synthesis (construction of critical rural pedagogy). In 

this study, currere as research method records my lived experiences and plan for 

professionalism, incorporating both the past experiences and the future plan being 

followed by prospective strategies. More explicitly, Baszile (2017) exerts currere “As 

a form of contemplative inquiry, then, currere can help us identify subconscious 

thoughts and patterns of thinking that explain our actions, and with this awareness, we 

can work to decolonize both our thinking and our actions” ( p. vii). In a sense, currere 

as a research method explores the lived experiences of the participant probing into a 

subconscious layer of thinking and situates their experience based strategies in 

teaching-learning process. 

Transformative Learning 

Etymologically, “transform” means to undergo a change of form or change in 

shape or metamorphose (Transform @ www.Etymonline.Com, n. d.). To be more 

specific, transformative learning experiences of teachers mean how teachers change 

their concepts of teaching practices by adopting learner-focused activities and going 

beyond the status quo. This study explores a pastoral boy’s transformative journey 

towards an ideal teacher. Mezirow (1997) argues that “adults have earned lots of 

experiences, consolidating their values, perceptions, beliefs, biased responses, pre-

occupied fixed mindsets, or the frame of reference in which transformative learning 

causes change” (p. 5). Transformative learning transforms fixed mindsets into growth 

mindsets. 

In this study, I explore a pastoral boy’s transformative journey towards an 

ideal teacher by detaching and deviating self from the fixed mindsets or traditional 

frames of reference in terms of mastering learners, contents, contexts, and 

pedagogical practices. 

In the Pedagogy of the Oppressed, Freire takes learners’ roles as a dominant 

one in all the process of teaching-learning i.e. from curriculum need analysis to the 

implementation and teachers’ role as a collaborator and co-creator of knowledge with 

the students. Freire (2002) writes: 

Teachers and students (leadership and people), co-intent on reality, are both 

Subjects, not only in the task of unveiling that reality and thereby coming to 

know it critically but in the task of re-creating that knowledge. As they attain 

this knowledge of reality through common reflection and action, they discover 
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themselves as its permanent re-creators. In this way, the presence of the 

oppressed in the struggle for their liberation will be what it should be: not 

pseudo-participation but committed involvement. (p. 71) 

I have chosen to integrate transformative learning theory in this study as 

currere goes beyond exploring one’s lived experiences and looks for better options to 

resolve problems. Both the currere and the transformative learning reflect on one’s 

lived experiences and look further for collaboration, discussion, and resolving into an 

agreement. The ideal teacher should be equally aware of learners’ agency and their 

transformative roles to empower learners to play transformative roles in their real-life 

situations. The students and the teachers interact, discuss, collaborate, and critically 

reflect on the lived experiences in transformative learning. 

For learning transformation, Mezirow emphasizes on the disorienting 

dilemmas, perspective transformation, critical reflection, and critical self-reflection 

(Calleja, 2014). He further presents: 

Mezirow's rendering of transformative learning emphasized the importance 

and centrality of experience, understanding one's frame of reference, the role 

of disorienting dilemma, the importance of critical reflection and critical self-

reflection, the role of rational discourse, and dialogue in communicating with 

others. (Calleja, 2014, p. 119) 

For transformative learning, one should reflect on the lived experiences, and 

review the belief system and the modes of disorienting dilemma. Besides this, critical 

reflections, critical self-reflection, rational discourse, and dialogue in communicating 

with others remain at the heart of transformative learning. Mezirow’s 10 phases of 

transformative learning (as cited in Calleja, 2014, p. 130) has been presented as 

below: 
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For transforming the learners and the society, the dilemma of the individual 

regarding whether he/she can raise questions against the existing frame of reference or 

not must be removed; then, one needs to examine self in the ethical parameters, 

critically assess epistemic, sociocultural, and psychic assumptions, identify discontent 

and the process of transformation, explore options for innovative roles, plan for 

innovations, acquire essential knowledge and skills, strive for transformation with 

new roles, build competencies for new roles, and reintegrate into your own life with 

your own perspectives. Mezirow (1997) writes: 

To facilitate transformative learning, educators must help learners become 

aware and critical of their own and others’ assumptions. Learners need 

practice in recognizing frames of reference and using their imaginations to 

redefine problems from a different perspective. Finally, learners need to be 

assisted in participating effectively in discourse. Discourse is necessary to 

validate what and how one understands or to arrive at a best judgment 

regarding a belief. In this sense, learning is a social process, and discourse 

becomes central to making meaning. (p. 10) 

Being influenced by Freire, Khun, and Habermas, Mezirow emphasizes the 

learner-fronted nature of transformative learning in which learners become aware of 

self and their surroundings, form and reform frame of references, redefine the 

problems from different perspectives, participate in meaningful discourse. Critical 

reflections on the surroundings and self-being followed by meaningful discourse are 

the key to meaning-making in transformative learning. 

Amidst shared commitments, affinity group members create space to evolve 

individually and collectively, contributing to personal and professional transformation 

through collaborative reflexivity (Adams & Buffington, p. 64). For developing 

contextual and learner-engaged pedagogies to transform teaching-learning practices, 

exchanging lived experiences of the educators and teachers can uniquely poise for 

individual and professional transformations through deeper reflexivity and 

collaboration. 

In exploring a pastoral boy’s transformative journey towards an ideal English 

language teacher, I have deployed lenses of currere and transformative learning to 

reflect upon my lived experiences, being critical through self-reflection, involving in 

dialogue with the participants, and connecting in mentoring discourse with my 

professor. In this study, I have used the currere and the transformative learning as 
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lenses for linking my currere journey into educational experiences and focusing on 

journey of an ideal teacher as a continuous process through critical reflections. 

Policy Review 

The success of students relies on teachers’ professional development policy, 

teachers' perceptions, responsibility, diligence, and interests (Silva & Herdeiro, 2016). 

The education Act of Nepal 1971 also seems to have envisioned the notion of an ideal 

teacher with the provision of 11 codes of conduct for teachers to follow. It includes 

the rules related to working in the posted places, regularity, prior information for 

leave-taking, remaining apolitical, keeping learning and teaching at the prime 

concern, promoting obedience, discipline, cooperation, empathy, patience, and good 

character, and creating social harmony among all, raising the feeling of nationality 

and emotional unity, remaining respectful to national sovereignty, refraining away 

from violating peace and avoiding physical and mental torture to the students. 

National plans developed by the National Planning Commission Nepal also 

envision managing quality education through qualitative teachers. 15th National Plan 

(2019/20 – 2023/24) writes: 

The time spent by the teacher in the classroom will be linked to regular 

teaching-learning activities, and their performance will be linked to the grants 

provided to make the teachers dedicated to their profession, and incentivizing 

programs will be carried out at the local levels to improve the quality of 

education. (p. 260) 

In the policy review, it seems better to explore how different education 

policies in Nepal perceive teachers as competent. Teacher Competency Framework 

(2015) includes content knowledge, pedagogical knowledge, knowledge about 

learners, learning environment and classroom, communication and collaboration, 

continuous learning and professional development, legal bases, and professional 

conduct along with Information and Communication Technology (Gautam & Koirala, 

2018). Likewise, teachers’ work performance evaluation focuses on teachers’ 

competency, students’ learning achievement, research based on learning facilitation, 

development of learning materials conducting innovative learning activities, co-

curricular activities, and professional accountability (Education Policy of Nepal, 

2019, p. 44). 

School Sector Development Plan focuses on teachers’ competency 

development, teacher preparation programs, introducing career path to professional 
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development, incorporating training skills for supporting special needs of learners, 

child-centered pedagogies, differentiated activities, and making teachers’ professional 

development training mandatory, among others (School Sector Development Plan, 

2016-2023). 

 Nepal's government has the provision of appointing qualified teachers. The 

Teacher Service Commission conducts exams for a teaching license, permanent 

teacher appointment, and promotion. For managing quality teachers, curriculum and 

questions of TSC are developed through the academicians of education faculty, 

including professors, subject experts, and teachers. The curriculum includes contents 

from the wider area, such as the constitution of Nepal, the Education Act, policies, 

pedagogy, and learning domains. The government also has a focus on providing ideal 

teachers for imparting quality education to future generations. 

In this study, I have deployed the theory of transformative learning to analyze 

how I have been transforming myself individually and how I have been striving to 

transform learners, and the institution that I am involved with during my currere 

journey. 

Research Gap  

Existing literature focus on the notion of an ideal teacher from ‘what aspects’ 

of the qualities that an ideal teacher should possess. Available studies explore notion 

of an ideal teacher only from the participants’ perspectives. For instance, Kalkan and 

Dagli (2021) explored how secondary level students perceive an ideal teacher; Sevim 

et al. (2020) studied the perspectives of teacher candidates on an ideal teacher; Demir 

and Somnez (2021) explored the notion of an ideal teacher from the perspectives of a 

cohort of students. So, of the available literature, I found none of them exploring how 

the notion of an ideal teacher evolves in a teacher during currere journey, reflecting 

on the self-lived experiences and incorporating the perspectives of the participants 

too. 

Of the available literature, Kalkan and Dagli carried out the study using 

criterian sampling method, Sevim et al. (2020) studied using the mixed method, and 

Seemiller et al. (2021) also used the qualitative method. They focused only on others’ 

perspectives to explore the notion of an ideal teacher. So, I have chosen currere as a 

research method to explore how the notion of an ideal teacher evolved in me based on 

my self-reflection and the participants' perspectives. 
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Conceptual Framework 

This conceptual frame is the tentative guideline for my study. It includes 

philosophical foundations, interpretivism, and postmodernism as the research 

paradigm, currere as the research method, and the process of meaning-making 

followed by conclusion. 

 

Chapter Summary 

This chapter begins with the rationale of the research review and proceeds 

with thematic literature related to ideal teachers in terms of transformative agency and 

ideal teacher in Buddhist and Vedic Philosophy. It explores literature on the currere 

and the transformative learning as theoretical lenses. It also contains review of 

empirical literatures on the issues of ideal teacher. It also includes policy review, 

research gap and a conceptual framework. 
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CHAPTER III 

METHODOLOGY 

 Philosophical Considerations 

This section contains the philosophical underpinnings of this study. It further 

discusses interpretivism and postmodernism as research paradigms in detail. The 

chapter includes currere research method, participants and site selection, collection of 

participants’ perspectives, meaning-making, quality standards, and ethical issues that 

may arise in this study. 

Philosophical considerations shape our perceptions of reality, ways to reach it, 

and clarify our positions based on our subjective values. Ontology, epistemology, and 

axiology together construct the philosophical foundations of my study, which I have 

discussed below: 

Ontological Stance 

In qualitative research, ontological assumption embraces the multiple forms 

and nature of reality. The ontological assumption of my study is that truth is not static 

and that reality differs from one person to another and one context to another. This 

implies that realities vary according to the participants and their situations. Cohen et 

al. (2018) posit that “Realities are multiple, constructed and holistic, capable of 

sustaining multiple interpretations, including those of all parties involved” (p. 288). I 

also believe that reality may differ as per individual perspectives. 

Creswell and Poth (2018) view that “the ontological assumption of the 

qualitative research embraces the idea of multiple realities, both the researcher and the 

individual being studied also embrace different realities, and the researchers conduct a 

study with the intent of reporting these multiple realities” (p. 20). The ontological 

assumption of the study is that nature of reality is multiple. It is shaped by the 

interpretation of the perspectives and the lived experiences of the participants. My 

personal believes and values position myself to conclude out of the interpretations of 

the information collected by interpreting the real words collected through semi-

structured interview. 

Epistemological Stance 

The epistemological assumption of my study is that knowledge can be based 

on one’s personal experiences and constructed in relation to the environment. It deals 
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with the knowledge, its forms, and nature, how to acquire and communicate to other 

human beings (Cohen et al., 2018). So, my epistemological position is post-positivist. 

I believe that reality does not exist as an objective phenomenon; rather, it changes as 

per the person’s perspectives and interpretations. Creswell and Poth (2018) mention 

that researchers endeavor to approach the participants. It suggests that while 

conducting qualitative research, the researchers collect the subjective views of the 

participants of the study and present them thematically in the report. “Social reality, 

experiences, and social phenomena are capable of multiple, sometimes contradictory 

interpretations and are available to us through social interaction” (Cohen et al., 2013). 

Understanding and interpretation of the social reality may differ and contradict from 

person to person as it depends on the context and the perceptions of the individual 

participants. The underpinning idea of the epistemological assumption of this study is 

that every participant of the study may have unique experiences and perspectives of 

pedagogical practices, transformative learning, methodological decolonization, etc. as 

per their working contexts. The epistemological stance of the study is that meaning 

has been created by reaching deeper into the subjective first-hand experiences of the 

participants who were included in this study. 

Methodological Stance 

Methodology refers to the way that the inquirer reaches the subject of the 

study and collects the information.  The nature of the reality or the ontological stance 

and the epistemological stance determine the methodological stance of the study. In 

this study, I took the permission of the participants for the interview and took 

information with some guiding questions and recorded the interview. To explore my 

lived experiences, I have chosen currere as a research method as it provides tools to 

explore my past, reflect on my present, and determine future courses of life. The 

currere critically reflects on the past and present experiences connecting to the then 

political and socio-economic contexts. 

Axiological Stance 

The axiological assumption of my study is that every individual can create 

some strategies in relation to their practices and reflections. In the qualitative 

research, the researchers "position themselves" and clarify their values and biases 

(Creswell, 2013). This suggests that the axiological assumption in qualitative research 

focuses on how researchers express their values and biases in their studies. In this 

study, every participant’s practice and interpretation of reality will be valued with due 
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respect without intervening and deviating. In the qualitative study, the inquirers admit 

the value laden nature of the study and actively report their values and biases 

positioning themselves (Creswell & Poth, 2018, p. 20). This means that a researcher 

strives to bracket personal biases and give due respect to the views of the research 

participants. 

Interpretivism and Postmodernism as Research Paradigm 

This study has deployed interpretivism and postmodernism as the research 

paradigms. The reason behind choosing interpretivism and postmodernism as research 

paradigms is that the former helps to delve into the thoughts and perspectives of the 

participants to explore their subjective views on reality, and the latter embraces the 

process of constructing the reality by deconstructing the texts which do not 

necessarily include the realities that exist. Postmodernism as a research paradigm also 

critiques and distrusts the big stories which exclude the emerging pluralistic nature of 

reality. For interpreting the views and the perspectives of the learners, I have 

incorporated the values of the interpretivist paradigm, whereas for questioning and 

critiquing the double standards of the school governing system, I have incorporated 

the values of the postmodernist research paradigm. 

Kuhn (1962) presents paradigm as “a way of looking at or researching 

phenomena, a world view, a view of what counts as accepted or correct scientific 

knowledge or way of working, an ‘accepted model or pattern” (p. 23, as cited in 

Cohen et al., 2018, p. 37). Paradigm is the pattern of the path that we go through for 

exploring multiple realities in qualitative research. I have used interpretivism and 

postmodernism in this study as my research paradigms. 

Interpretivism deals with subjective views on reality. It takes reality as a 

product of individuals’ experiences, perceptions, beliefs, values, and interpretations. 

In this sense, the reality is relative to the social context, time, and individuals’ 

understanding. Gemma (2018) posits: 

Interpretivism argues that truth and knowledge are subjective, as well as 

culturally and historically situated, based on people’s experiences and their 

understanding of them. Researchers can never be completely separate from 

their values and beliefs, so these will inevitably inform how they collect, 

interpret, and analyze data. (p. 8) 

The underlining assumption of the interpretive research paradigm is that an 

individual’s personal experiences, beliefs, norms, and values influence the process of 
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meaning-making. The nature of truth and knowledge is subjective. Rehman and 

Alharthi (2016) write that “Interpretive epistemology is subjective and external reality 

cannot be directly accessible to observers without being contaminated by their 

worldviews, concepts, backgrounds, etc.” (p. 55). So, in the interpretive paradigm, 

reality is based on the subjective views and interpretations of the participants. For the 

interpretivists, the reality is multiple and socially constructed. In my study, the 

individual perspectives of each participant are given due value and interpreted with 

the idea that multiple realities exist. 

More importantly, Ryan (2018) presents four approaches to interpretivist 

research paradigm: (1) Hermeneutics (extracting deeper meanings interpreting and 

understanding texts or documents; (2) Verstehen (exploring perceptions and 

understandings of participants); (3) Symbolic interactionism (considers social 

interaction as a source of meaning), and (4) Phenomenology (interpretations and 

descriptions of people’s experiences). In this study, I have deployed verstehen and 

phenomenological approaches that emphasize exploring perceptions and 

interpretations of the participants’ perspectives towards reality. I have also interpreted 

my own stories as an ideal teacher based on my subjective observation of my lived 

experiences. 

In the interpretive research paradigm, the researcher believes in the multiple 

nature of reality, respects the meaning of social actions, understands social 

phenomena, and interprets them (Dawadi, 2021). The inquirer interprets the 

participants' views giving due values to their opinions on the social phenomena at 

hand. The interpretive research paradigm is characterized by a need to understand the 

world as it is from a subjective point of view and seeks an explanation within the 

participant's frame of reference rather than the objective observer of the action 

(Ponelis, 2015, p. 538). The ontological assumption of the interpretivist paradigm is 

that the world view of both the participants and the researcher is value-laden and 

subjective. The epistemological assumption of the interpretivist paradigm is that 

knowledge is constructed based on the researcher's and the participants' world views 

in the social context. 

Exceeding the boundary of interpretivism that emphasizes the nature of reality 

based on the interaction of the researcher and the participants, the postmodernist 

research paradigm questions the positivist claim of the single reality. Postmodernism 

subverts the foundations of our accepted modes of thought and experiences (Abrams, 
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2000, p. 169). The postmodernist considers concepts, ideas, and objects as texts, looks 

for binary oppositions, deconstructs the texts seeing how the binary oppositions are 

not necessarily true, and identifies the texts that are absent and excluded (Hlynka & 

Yeaman, 1992, pp. 1-2, as cited in Wilson 1997, p. 4). Hence, post-modernism 

accepts multiple realities and interpretations in line with interpretivism. It also 

transcends the notion that existing frames of references and acclaimed realities are 

ultimate. In this line, Kuznetshova (2020) posits, “Postmodernism has proclaimed 

every individual who can be an independent creator of their being, free from soulless 

regulation and strict regulation as a universal human right to "incorrectness" in 

solving their life problems” (p. 2). So, postmodernism as a research paradigm 

embraces the notion that an individual can be an independent creator of knowledge 

and truth based on his/her lived experiences, potentialities, passion, diligence, and 

dedication. 

The Postmodernist paradigm posits that reality is relative and constructed by 

people and society based on different contexts (Yildirim et al., 2024, p. 663). 

Individual interpretations may vary. Whatever is taken as truth in a context cannot be 

accepted as truth in a different context.  Yildirim et al. (2024) further claim that 

Knowledge is created by interpersonal interactions and spoken language. 

Postmodernists question the legitimacy of historical, political, cultural, and social 

reality, which are taken for granted by the power of politics. Denzin (1986) asserts, 

“Old social stratification paradigms, old theories of the family, of small groups, 

religion, education, science, urbanization, media, communications, demography, 

social organization, criminology, and deviance must be rethought” (p. 203). It means 

something taken as reality cannot remain accepted forever as the time context differs. 

In this study, I have incorporated the values of interpretivism by giving due 

respect to the perspectives of the participants on my ideality as a teacher and the 

values of postmodernism by giving space to my lived experiences, which may 

question the deprioritized and unanchored school education governance system.  

Currere as a Research Method   

In this study, I have deployed the currere as a research method. The currere as 

a method incorporates four phases: 1) The regressive phase (recollects past lived 

experiences connecting to school teachers, classmates, texts, academic learning etc.); 

2) the progressive phase (reflects on future desires and becomes hopeful for more just 

future); 3) the analytic phase (analyzes the worth of the past experiences and the 
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future desires in relation to socio-economic and politico-cultural contexts going back  

to the forgotten or the repressed past); and 4) the synthetic phase (being subjectively 

present and looking for hopeful future).  

Baszile (2017) presents that currere includes four stages of an individual’s 

educational experiences: 1) remembering and reflecting on one’s past educational 

experiences; 2) contemplating on one’s desires and fantasies of the future; 3) 

considering the significance of the past experience and future desires in terms of 

historical, social, cultural and political contexts; 4) synthesizing across these moments 

as a purposeful process of learning toward more just future (p. 1). Baszile’s stages of 

currere method can be presented below: 

 
The purpose of this study is to explore my transformative journey as an ideal 

English language teacher. So, this research presents the nuances of my personal lived 

experiences as a teacher and the perspectives of the participants towards me as an 

ideal English language teacher. Likewise, the regressive phase of the currere takes an 

individual to the past educational experiences; the progressive phase (imagines future 

connecting to personal, social, and political contexts); the analytic phase (revisits the 

repressed or forgotten past), and the synthetic phase (returns to the present being 

subjectively present and imbedded to future position or identity). More explicitly, 

Pinar (2023) presents currere as a “complicated conversation among teacher and 

learners, with those present and not yet present focusing on self-promotion through 

study and dialogical encounter with the world through academic knowledge” (p. 4). 
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Research Site and Participants 

Students studying in grade 12 and in their second year of bachelor's studies in 

a campus of Panauti Municipality of Kavrepalanchok district, my colleagues, my 

parents, my eldest brother, and my spouse were selected as my research participants. 

Participants include 4 students (2 of grade 12 and 2 of bachelor’s degree-50% boys 

and 50% girls), one teacher, and 4 family members. 

 Data Collection Strategy 

For collecting data, first, I took their oral consent at their convenience, built 

rapport, and conducted the interviews. I took their semi-structured interview based on 

some guided questions. I recorded the interviews using my personal mobile device. 

Information Analysis and Meaning-making 

The available literatures do not focus only on a single way of interpreting the 

data and information (Smith et al., 2009).  First, I transcribed the audio texts and 

translated the audio texts into English language; then I  minutely analyzed the texts 

using code for specific ideas, grouped the codes as per similarity of ideas, generated 

themes, and interpreted them connecting to the theory, method and conceptual 

framework. I have deployed six phases of meaning making procedures that include 

familiarizing with the data, generating initial codes, searching themes, reviewing 

themes, defining and naming themes being followed by producing report (Braun & 

Clarke, 2006, p. 87). I have endeavored to give due values to the views of the 

characters and the participants by transcribing data through the thorough listening, 

coding, collating the codes, thematizing, analyzing, and making the meanings. 
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Quality Standard: Trustworthiness in the Qualitative Study 

Trustworthiness refers to how the researchers endeavor to convince the readers 

about the research findings (Lincoln & Guba, 1985, as cited in Nowell et al., 2017, p. 

3 ). Lincoln and Guba (1985) rely on four general criteria in their approach to 

trustworthiness (as cited in Stahl & King, 2020, p. 1). They are “credibility, 

transferability, dependability, and confirmability.”  Kitto et al. (2008) write that 

“terms such as rigor (thoroughness and appropriateness of the use of research 

methods), credibility (meaningful, well-presented findings) and relevance (utility of 

findings) are used to judge the quality or “trustworthiness” of a study” (p. 1). 

Credibility 

For assessing the trustworthiness of the research findings, we see the 

credibility or member checking. Member checking can be done through face-to-face 

interviews or by providing a pre-publication copy for feedback (Stahl & King, 2020, 

p. 1). Through this parameter of quality standard, the researcher observes whether the 

findings of the research are in line with the reality that exists. Stahl and King (2020) 

emphasize methodological triangulation, investigator triangulation, and theoretical 

triangulation. D.S. (2014) writes, “Data source triangulation involves the collection of 

data from different types of people, including individuals, groups, families, and 

communities, to gain multiple perspectives and validation of data” (p. 545). 

In this study, data source triangulation seems more relevant as I aim to 

interpret the data using the theory of transformation to interpret the information 

collected by interviewing different participants. In this study, I included 4 student 

participants from a college, one colleague, and four members of my family. 

Transferability 

Transferability means applicability or the generalizability of the research 

findings in another similar context. The thick description provides circumstances for 

the transferability of the research findings and transferability depends on the 

contextual information (Stahl & King, 2020, p. 2). The findings of this study can be a 

reference for novice teachers, ELT practitioners, and those who want to study the 

dynamic nature of transformative pedagogies. 

Dependability 

The findings of the research need to be deserving of trust. Regarding the ways 

to ensure dependability, Stahl and King (2020) point: 
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Peer debriefing or peer scrutiny are solid communication habits that create 

trust. Using another researcher to read and react to field notes, with their 

embedded researcher interpretations, is a confirmation that creates a tacit 

reality for the researcher. At its most oblique, one can muse, “I may have 

made this up, but somebody else saw it the same way, and that must mean 

something.” It is like asking for participants to member-check but with peer-

level members: The professional level of the peers conveys a sense of self-

credibility. Also, since the scrutiny is from a peer, it provides the researcher an 

insider analysis and feedback before the study goes public, itself an act of 

trust. (p. 2) 

For making findings of the research reliable, the researcher uses member 

checking process by providing interpreted draft for confirming the justice to the views 

of the participants. Member checking can be done by taking oral interviews or taking 

written reflections. 

Confirmability 

Confirmability in qualitative research means reaching as close as to the 

objective reality as qualitative research can get (Stahl & King, 2020, p. 3). In 

qualitative research, the researchers can be as precise and accurate as possible. For 

this, the researcher can ask probing questions as the interview proceeds. To embrace 

confirmability, I have carefully informed the participants before seating for the 

interview, and I have asked probing questions amid the interviews. While recalling 

and reflecting on my lived experiences, I have endeavored to be very objective 

bracketing to the biases. 

Ethical considerations 

“Among the issues to carefully consider while research is in the planning 

stages are those related to institutional approval, informed consent, deception in 

research, participant protections, and data sharing” (APA 7th Edition, p. 39). For not 

violating the ethical issues, researchers have to pay due respect from the very 

beginning of the research project. Cohen et al. (2018) point out that “Ethical research 

concerns what researchers ought and ought not to do in their research and research 

behavior” (p. 140). While conducting research, I took informed consent, avoided 

harm to participants, maintained privacy, did social justice while analyzing 

information, and maintained confidentiality. 
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Hence, this research has been underpinned by interpretivism and 

postmodernism as research paradigms followed by philosophical considerations. The 

currere has been deployed as the research method. I have explored my past based on 

my experiences, my parents’ observations, my brother’s perception, the perception of 

my spouse, the perceptions of my students, and a colleague. All the participants are 

adults. The student participants have been studying for a Bachelor’s Degree. I had 

taught them in grades 11 and 12. Information was analyzed by using the steps 

presented by Smith et al. (2009). Trustworthiness has been considered to ensure 

quality standards. Ethical issues have been considered from the very beginning of 

reviewing the literature and selecting the research agenda and have been carefully 

considered till the completion of the dissertation and thereafter, too. Pseudonyms have 

been used to maintain privacy of the participants. 

Chapter Summary 

This chapter deals with philosophical considerations that include ontology, 

epistemology, methodology, and axiology. It also consists of interpretivism and 

postmodernism as research paradigms. It elaborates on currere as a research method, 

research site and participants, data collection strategy, information analysis, and 

meaning-making. It also deals with quality standards and ethical considerations. 
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CHAPTER IV 

NAVIGATING TO AND FRO 

Musing on one’s past relating to the educational journey and beckoning to the 

distant future on the back of present endeavors can contribute to present practices.  

Revisiting the lived experiences and analyzing every chunk of them connecting to 

social, economic, cultural, and political contexts can provide insights to move ahead, 

combining ethos (credibility and trustworthiness), pathos (emotions, empathy, and 

sympathy), and logos (rationality, evidence, and fact). 

Musing on my Past: Personal and Familial 

Here, the term ‘musing on my past’ means the act of returning to the past. By 

recording past lived experiences, I can determine the aspects I need to continue and 

discontinue in my career. Sawyer (2017) states that “To focus on discontinuity is to 

examine the breaks in our epistemological insights and epiphanies—the way history 

unfolds not as a continuous narrative, but as a discontinuous one—and, thus, how 

thought changes, as opposed to remaining the same through history” (p. 3). This 

means past frames of reference may not be a panacea forever. As per the context, 

lived experiences need to be reviewed. In order to transform ‘self’, individuals should 

reflect and review their own and others’ assumptions and reframe the perspectives for 

comprehensive solutions to their problems. As postmodernism posits, grand narratives 

should be questioned, and alternatives should be searched according to the contexts. 

My currere journey can be diagrammatically presented as below: 
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Rustic Upbringing 

I was born in the remote area of Kavrepalanchok District in a peasant family 

as the third child. I was born healthy. During my infancy and babyhood, my parents 

had to leave my siblings and me tying on leg. My mother says, “I brought you up with 

struggle; I would tie your leg on ‘Daa1’ of the house with my hair tying thread and go 

to work.”  There would not be a caretaker at home. All the family members had to go 

to their own work.   

I was named “Om” by a Hindu priest. My eldest brother reminds me of how I 

was taken school, saying:  

Grandmother would drop me off at school till I was in grade three as our 

parents were busy with household work. Then, I took you, including ‘maila’ 

brother to school. There was no denial for going to school from your side. 

There were also Dahal’s children going to school with us. 

We had a joint family. My grandmother had taken my eldest brother in school 

first. Then, as he grew up, he took me and my elder brother to school. Some of the 

children in my neighborhood would also go to school with us.  

My eldest brother says it was difficult to teach me because of the language. 

My mother tongue is Tamang, and it is not used in classroom teaching. I was exposed 

more to my mother tongue during my childhood. So, teaching me in the Nepali 

language was not easy. Had I been taught early in my mother tongue, I could have 

learnt more easily.  In the same line, Kioko et al. (2014) view that mother tongue 

benefits early childhood education by bridging the learning experience of both home 

and school (p. 5). While teaching me, my brother faced difficulties as I was unfamiliar 

with the second language. He also adds that people from our neighborhood rarely go 

to school. But, our parents were conscious about educating us. So, they sent us to 

school. 

 I was admitted to school at the age of six. My father did not think of sending 

me to lama education as he thought it was a pastime activity. At that time, some 

senior people would join the coaching classes of lama gurus. I was not able to be 

familiar with my typical Tamang culture as I was raised in a mixed community. Had 

                                                 
 
1 Wooden pole to support the  storey of house 



37 

 

he considered imparting me lama education, I would not have been in the present 

profession.  

My mother reminds me of early nature. In my early grades, my brother and I 

would return home by throwing a copy and pencil in the canal. One day, I found 

money and returned it to the shopkeeper. The shopkeeper had given me a packet of 

biscuits as a reward. The shopkeeper had praised my honesty to my mother. We 

would return home without playing in the river. My eldest brother reflects on my 

early education, saying, “You were not even in the average level till grade three, but, 

from class six, you did progress and became class topper.” This indicates how a 

person can transform himself or be transformed with time. Listening to teachers’ talk 

on the performance of the girls and boys, I felt challenged and started taking study 

more seriously. In line with my transformational effort, Mezirow et al. (2000) assert, 

“Learning may be intentional, the result of deliberate inquiry; incidental, a by-product 

of another activity involving intentional learning; or mindlessly assimilative” (p. 5). 

As one of the teachers posed a challenge to do better than the then class topper, I 

started studying intentionally and more aggressively by taking books and studying 

even at the time grazing cattle in the meadows.   As a village boy born in a peasant 

family, it was not easy to get access to quality education. However, my parents did 

not deprive me of going to school. Rather, they managed household work themselves 

and sent me to school. I remember cutting grass and grazing cattle during holidays. 

Probably, they had changed their traditional frame of reference and made broader 

perspectives. 

Though we were born into a peasant family, our parents had sent us to school. 

I remember my eldest brother passing the School Leaving Certificate (SLC) 

Examination in the first division for the first time in the history of Shree Jana Vikash 

Secondary School, Taldhunga Kavrepalanchok, in 1994, and then the school had 

continuously failed to pass out the students in the regular SLC board exams 2-3 times 

consecutively. Then, in 2000, one of my friends and I passed the SLC examination in 

the first division from that school. 

Ever Missed Helicopter 

When I was in grade 4, a helicopter landed in my village. The pilot was 

looking to take a child with him. The pilot had taken children’s physical 

measurements and chosen me to take them at his home. As my mother knew about it, 

she rushed to school and denied it. She did not want to send me as she could not be 
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assured about the certainty of the continuity of my study. Even my brother and father 

had scolded my mother for the objection. In connection to this event, Mother adds: 

Once, a helicopter landed in Taldhunga. Many children were observed for 

selection. Finally, you were selected to go with the pilot. I was at home. I 

heard about it. I went to school. Who can tolerate a child being taken by a 

helicopter? I cannot. How can I tolerate it? It was not certain about where 

you would be taken, how you would be taken care of, or you would be 

tortured, or you would be deprived of education as you were small. So, I did 

not let you go. I got scolded. Your brother and father scolded me. They told me 

that your future could be better. But I had not seen it; how could I believe it? 

It is explicit that my mother had anchored the wave of school-level education 

journey by stopping me from going away from home to uncertainty. However, 

questions arise here. What would be my life if I had been taken in the helicopter? 

Could it be the same as this, or would it have been different? I think that if I had gone 

in the helicopter, I would not have had the opportunity to form my educational 

background. I have seen the condition of the children who have been kept as the 

caretaker of the children at others’ houses. Rather, I would have been suffering from 

home sick problems. That could result in mental retardation, too. Thank god. My 

mother dared to prevent me from my future uncertainty. Though illiterate, she feels 

pride in telling her struggling stories for our care, safety, and education. However, I 

was ready to go with the stranger. I was silently waiting for my mother’s permission. 

Other people might have been thinking of my better future, including education and 

better economic prosperity, as I was from a struggling peasant family. 

In connection to my missed opportunity of going in a helicopter, my brother 

views it differently, saying that there could be either positive or negative 

consequences. He adds: 

I think that was an army helicopter. They wanted to take you. It could be 

better for your study as well. Even our teacher Gunja was taken by such 

people and taught in Budhanilkantha School. Anyway, you have not lost 

anything. If you had not studied, you would have lost something. There were 

two possibilities: if they made you work, you would lose something; if they had 

taught you, there could have been good. 



39 

 

My brother’s view has made 

me feel that my mother had made the 

right decision by not sending me with 

the strangers. At least, she was sure 

about caring and educating us as 

much as they could. Had she not 

refused to send me first, I would have 

been deprived of parental love, and I 

would have been suffering from 

homesickness. 

Clash of Class  

 In 1994, local political 

turmoil created a psychological awe in me. People of the hinterland were divided 

between the so-called congress and the communists. During the months of November 

and December, the fields of my homeland, Taldhunga, would be left uncultivated 

without planting any crops after harvesting paddy. So, marching and mushrooming in 

the open field would also be easy. Sometimes, they would be confronted in the huge 

mass carrying naked khukuri2 and strong katbans3 sticks to attack the opponents.  One 

of my brothers, deputy chair of the then village development committee, had broken 

his eyes in the clash. For me, it was like an awe-inspiring fair. The crowd would 

contain about 700 to 1000 combatants. The leaders of the masses from both sides 

would strive best to prevent the immediate clash. Whenever they failed to prevent the 

clash, a scene of head injuries and bleeding would be seen within a few seconds. This 

scenario and the environment made me feel we need like-minded people. Unification 

of like-minded people creates additional strength to deal with injustice that takes place 

in society. This feeling also germinated a sense of leadership in me. Later, I also 

became the chair of the student union in 1997. I felt it was the clash of class. A sense 

of class struggle sprouted in my psyche. I thought education could only enable me to 

voice my desire for peace and justice. In line with my belief, Cetin et al. (2022) assert, 

“A certain level of consciousness development is characteristic of a person, as an 

individual, and is expressed in the individual characteristics of consciousness and the 

activity of a unique system of human relationships with the world” (p .5). 

Contemporary socio-political events taught me what I should do to prepare myself 

and my society to voice for social peace and justice. Communist-Congress 

Addressing to a mass in a program organized by JICA 
when I was in grade 10 in 1999. 
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polarization shaped my perspectives on how one should be aligned with a pole for 

existence. It transformed my frame of reference. In this context, Mezirow et al. (2000) 

view that a frame of reference embraces various habits of mind like socio-linguistic, 

moral-ethical, epistemic, philosophical, psychological, and aesthetic (p. 17).  The then 

political turmoil brought a kind of sense of awareness to me, transforming my 

innocent frame of reference to an experienced set of assumptions in broader and more 

dependable contexts. 

Even in my school life, a sense of keeping views and opinions was tangible. I 

would participate in almost all the co-curricular activities. I remember being first in 

the poem recitation program on “Polio”. Carrying a notebook or a diary while 

speaking in front of a mass was my habit. Observing the events, listening to others, 

and judging the events of different contexts were my subjects of interest in school life. 

From school life, I found myself being guided by postmodernist values as I preferred 

to question the mass-accepted reality. I also remember questioning to my teacher 

about his/her inconsistency in doing and saying. 

Scary Teacher 

From class six, I was getting a better position in the class. In grade seven, I 

stood in the first position. Since then, I was able to hold the first position till I 

completed grade 10.  When my teacher punished me, my father inquired about the 

teacher and warned him not to punish me. One day, as I was in grade seven, one of 

my friends was severely punished without any reason. The teacher had been teaching 

about vegetables in vocational education. He was listing the names of vegetables. One 

of my friends said ‘lady’s finger’. But the teacher mistook his answer as a foul word. 

The teacher slapped my friend so that fingerprints could be clearly visible on his face. 

This humiliated my friend. This clearly implies how a limited frame of mind set and 

absence of reflection on self-awareness can result in unexpected and unjust 

consequences. When a teacher fails to deconstruct the traditional hierarchy of teacher-

student agency, the whole education system suffers. Knowledge and information are 

open and digitally scattered; whoever encounters and internalizes them first appears 

more knowledgeable. 

Such incidents happen pervasively in the teaching learning process as the 

teachers forget who they are and how their behavior affects the child's psychology. In 

traditional classroom teaching-learning, the teacher was taken as a reservoir of 

knowledge. As the learners present different or contrastive views, the teachers of the 
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banking system of education may not digest it. Freire (2020) writes that “the 

traditional education system takes students as the empty containers to be filled by the 

teachers” (p.61). This reminds me that the teacher had considered himself as the 

Frerian depositor and the learner as the depository while he slapped the student. 

Teachers with a traditional frame of reference consider students’ roles as passive 

receivers. Such kind of thoughts should be subverted. Students learn from how they 

were taught and dare to transform themselves per evolving contexts. If the teachers 

only follow the ways how their teachers taught them, they cannot give justice to the 

present learners and their profession. 

While studying at the primary and lower secondary level, one of the teachers 

would be absent frequently. The reason was he would be drunk; he would chase the 

students. The school administration could not act against him as he was local. Once, 

he also chased the head teacher from school. The head teacher left the school forever. 

But that teacher would perform best when he came to school without getting drunk. 

Even the community and the management committee would not dare to ask him the 

question. Perhaps he was misusing teachers’ agency.  

My parents thought that we should study for a better future. In order to make 

us better in the study, they would scold us.  In early grades, my father strictly guided 

us. He would call us to go to him with books. Then he would turn the book and ask us 

to read. First, he would ask us to read by saying, “chu achhar padhdiu2”. If I failed to 

read, he would once model by reading. Again, he would ask to read. If I failed to read 

repeatedly, he would say, “Eda choden aahani3” and twist the ear. He would hold ears 

and twist if we failed to perform as he expected. But my mother would ask him not to 

beat and twist our ears like that. My father would pour his anger over my mother. My 

grandfather would ask my father to go away and stay separately instead of scolding 

us. One day, my father threw away all my brother's books as he did not arrive home 

on time from his kin’s house. 

Mother says, “While teaching you math, your father would scold and twist 

your ears.” He twisted the ears of many others. She would suggest to count and add 

by breaking our fingers. She encouraged us to tell exactly 5, 7, or 17 based on finger 

count. My mother had shown her open and liberated notion of adult literacy, though 
                                                 
 
2 Read these words 
3 You do not know even such a simple words 
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she had not stepped for formal education. One day, my cousin ran away to get rid of 

my father’s punishment and left study forever. My grandparents would also scold my 

father as he twisted our ears. Had my father not become that much strict, we would 

not have studied. Perhaps I would be cutting grass, grazing cattle, fishing in the 

Khanikhola River, and living a typical rustic life or in the gulf country working with a 

shovel. In our neighborhood, other children would dropout without completing school 

education. Thank god. At least my parents were strict and caring for us. 

Passion for English Language and Teaching 

As aforementioned, I was brought up in a remote village that was far from the 

basic developmental facilities. It was the time when I was studying in grade nine. We 

had a summer vacation. I went to my great uncle’s house for a pastime. A young and 

smart man in his late 30s was taking a rest. While talking to him, I came to know that 

he was the brother of one of my classmates. I heard that he was one of the best 

English subject teachers. He asked me to fetch my English copy and asked me some 

grammatical questions. After seeing my performance, he praised me. In the afternoon, 

I had to irrigate the paddy farm of Taldhunga. Regan sir was also going to the Terai. I 

accompanied him. We communicated in English for about 40 minutes along the way. 

I intended to see how far I could communicate in English. He seemed impressed by 

seeing my passion for English language learning. He has also been teaching as a 

permanent English language teacher. I have a great respect for him. 

 To story my lived experiences, I prefer to go back and forth. Hunting for 

teaching jobs has a cause. When I was in the seventh grade, my teacher asked us to 

display our talents. I chose a story. I narrated the fables of Aesop. I felt profound 

silence in the class. Nabin sir said, “Om Prakash, you have done very well; you have 

the potentiality to become a good teacher.” Siddiky and Akter (2021) state, “The 

social and cultural factors mainly involve family influence (e.g. preferences and 

parents’ occupations), teachers’ advice, job-prestige or dignity, and job security” 

(p.8).  When the teacher praised me among my classmates, I felt that I had something 

to perform. From that day, the thought of being a teacher germinated in me. 

Personality traits, emotional competence, and life satisfaction are the motivational 

factors for choosing the teaching profession (Pavin Ivanec et al., p. 8). A teacher 

needs to possess professional traits such as inquisitiveness, a growth mindset, respect 

for the learners’ identity, individual differences, the ability to balance Apollonian and 

Dionysian qualities, and accountability. 
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In Taldhunga, the hinterland of Kavrepalanchok district, it was difficult to find 

English, math, and science teachers. Six teachers teaching at the secondary level were 

from eastern Nepal. The school would remain closed for 45 days during summer 

vacation. During the vacation, teachers would go to their homes. Students had to 

come to the city area for tuition classes during the summer vacation and after the 

send-up. This triggered my thoughts about being a mathematics and English subject 

teacher. After completing the school leaving certificate (SLC) examination, I left 

home to study in Kathmandu. I took the entrance test of I. Sc. for admission at Amrit 

Science Campus. I searched for a room in Lainchaur as my plan was to pursue an 

intermediate in science from the Amrit Science Campus. After searching for the 

whole day, I found a room in the sub-urban area of Samakhusi, Kathmandu. The room 

was small and made of red bricks and tins roofed. The house owner gave me a straw 

mat. My living was rustic, lonely, and dispiriting. 

I went to Amrit Science Campus. I took classes. I found it very hard to get the 

lectures. I bought some bulky books. I was not good at drawing, and my English 

language skills were also very basic. I found it difficult to understand the lecturers. 

Drawing pictures of biology and labeling was quite challenging for me. The entrance 

result was published, but my name was not on the merit list. My competency in the 

science faculty was insufficient. Since I was familiar with Nepali medium learning, I 

could not understand English medium instructions and bulky textbooks. In school, we 

did not have to do practical, even in the science subject. I remember scoring 82 marks 

out of one hundred in the science subject based on my rote learning.  Had I been good 

at drawing and good enough in the English language to make sense of the bulky 

textbooks and lectures, I would have pursued my higher study in science. But, I 

thought I was not the man to study science. I thought of changing faculty and studying 

Humanities, taking Math and English as optional subjects.  

One day, I was walking outside the class. I met a boy who looked as if he 

came from a village. We introduced ourselves and talked to each other. He was 

Narendra Rai, I. Sc. Second-year student from Solukhumbu district. I felt very happy 

and lucky to see him. One day, he wished to visit my room. I took him to my room. 

Seeing the living condition, he said, “Om, you should not stay alone like this; the 

room’s condition is not good.” “I will talk to my brother, and we will stay together if 

he allows,” said Narendra. The following day, came to my room again and took me 

into theirs. I went to stay with them. His elder brother Gunaraj was more practical and 
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positive. He was a bit strict and caring, too. He proposed to make an English language 

environment in the room.  We agreed and began to communicate in English. In the 

beginning, I felt difficult as I did not have a habit of communicating in English.  

A Hurried Trip to Take Permission 

However, I had to take my brother’s permission to change the faculty. One 

early morning, I left for home. I walked from Khopasi alone. To reach home, we had 

to go on foot up hills and down hills through the dense forest. After walking for hours, 

both mind and body would be staggering back; legs would be hurting as if they could 

not hold the body anymore.  It would take almost 6 hours uphill and almost 6 hours 

down hills to reach home. The way through the forest would take at least 5 hours. 

When I would reach closer to the forest, my heartbeat would be faster; there would be 

no chance of getting drinking water; the path was narrow, steep, and slippery. Amid 

walking, fear of encountering with the smugglers and thieves would be flashing more 

in the memories. Reaching the hilltop, i.e., Thamdanda, would give the feeling of 

completing halfway. Soon, the journey to the down hills would continue with the 

hope of crossing the dense forest safely. Walking downhill would be painful, and my 

legs would be cracking and trembling. Sometimes, I would curse my fate for such a 

painful journey. 

During summer, crossing 2-3 rivers was another trouble. Finally, I reached 

home at 2 pm. All my family members were having lunch. They were surprised to see 

me arriving early and suddenly. At that time, there was no telephone service in my 

village. So, I could not inform you about going home. After a while, I told my brother 

about the decision to change the faculty and study Math and English as majors. He 

again reiterated his intention to teach science if I could. However, I clearly conveyed 

my reluctance to study science and the decision to change the faculty. Then, he gave 

the green signal by saying okay. When I remember the way to my home, it reminds 

me of the Karnali presented in the essay Hurried Trip to Avoid Bad Star by two 

American geographers, M. Lilla, and C. Bishop Barry.  

Guiding Precepts of my Life 

I strongly believe that I should never cross the boundary of righteousness. I 

feel great sharing a page from my diary that reflects some of the precepts of my life. 

While studying in my Bachelor’s first year, I became more conscious of teaching and 

learning. I would contemplate and explore the guiding principles of a successful life. I 

would consult different books and take some notes in my diary. I would also revisit 
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those notes and try to apply them daily to bring peace to my mind and soul. I would 

reiterate, ‘I expect the best and, with God’s help, will attain it’. This reiteration would 

release my  

 

stress caused by struggling life in which I had to balance between teaching job and 

study. One of the Swedish proverbs, ‘whines less, breathe more: talk less, say more: 

hate less, love more: and all good things are yours,’ encouraged me to develop a 

passion for teaching-learning. 

Listening to life-like songs and voicing them helped me to tolerate the pains of 

living alone and being involved in teaching and learning. I remember the time when I 

was bedridden due to typhoid. When I was lying in bed one summer afternoon, there 

was a knock at the door. I went to open the door by shaking. When I saw my brother 

standing, I could not stop shedding tears. In my solitude, I often listened to the 

sentimental songs of Narayan Gopal and Tara Devi when I felt lonely in the capital 

city. When I felt some difficulties, I would relieve my tension by singing Tara Devi’s 

/Soche Jasto Hunna Jeeban…’, which means/ life does not go as we think/and 

sometimes, I would sing Narayan Gopal’s /Aankha Chhopi Narou Vanee Vannu 

Paryaa chha/ Mutu Mathi Dhunga Rakhi Hasnu Paryaa chha/, which mean /I have to 

tell you not to cry hiding behind/I have to smile enduring unbearable burden over my 

heart/. 

Thinking positive, be optimistic 

Our minds resemble a fertile garden. 
Affirmations are a great way to start developing positive thinking. 
Smile and the whole world will smile back at you. 
The universal law is that the surest way of finding peace of mind is one 

that helps the greatest numbers of people. 
If we want to be happy in life, we have to manufacture good thoughts. 
If one wants happiness for a long time, one should learn to love what 

one does. 
It is wise to remember “whine less, breathe more: talk less, say more: 

hate less, love more: and all good things are yours. 
Never mention the worst. Never think of it. 
At least ten times affirm “I expect the best and with God’s help will 

attain the best.  
Have faith in God and faith in yourself. 

From Diary, November 10, 2003 
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During the Maoist insurgency in Nepal in between 1995-2005, I was moved 

by the political unrest in the nation. It is relevant to share a poem from my old diary. 

Bloodshed 

Birth place of Gautam Buddha; we are killing each other. 

Everywhere, we can hear threats and death pressure. 

Though we are linked in brotherhood, everywhere we can see corpses and 

bloodshed. 

Oh God! Where have you been lately? 

What punishment are you giving so cruelly? 

It should be given to those dogs, but you’re changing our whole country into 

deserts. 

Did he who brought the multi-party system bring the bloodshed? 

Everywhere, we can hear the voice of melancholy. 

We are compelled to live painfully. 

If you see us elated, i.e., only superficially. 

At this time, we can do nothing but pray to God for peace. 

We feel a lack of mutual cooperation for all these problems. 

Diary, October 27, 2002 

In 2002, Nepal’s political turmoil was creating stress in the citizens. I was also 

not an exception.  It made me feel that both the government forces and the insurgents 

were crossing the border of humanity by killing each other and innocent people. 

Newspapers, televisions, and radios would report clashes, deaths, and devastations in 

different parts of the country.   

It was in October 2002. My elder brother and I had to take the entrance test for 

a Bachelor’s Degree. We had left home for Kathmandu early in the morning. But, 

when we reached the mid-way, a group of Maoists army stopped us. We pleaded with 

them as we had to appear for a test the following morning. They did not listen to our 

request. It created stress. My brother and I stayed in the mid-way without reaching the 

destination. Then, before the dawn at 3 am, we began our journey. When we reached 

the top of the Tham Danda hill, it was still dark. Then, we started to climb down the 

hill. Amid it, we heard the roar of the wild animals closer to us. We had carried sticks. 

We decided to proceed despite the fear. We did not encounter the beasts. Finally, we 

reached Kathmandu just before the entrance exam commenced. We participated in the 

tests and continued our study. 
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Colonized Teaching and Rustic Upbringing 

Referring to the third space that the de-colonizers of the English language 

pedagogy create for the students, Hemphill and Blakely (n.d) assert that decolonized 

pedagogies break down the subject and pedagogical limitations lines and involve 

learners in identity-making practices in the diverse contexts of the learners’ life 

(p.236). But, my schooling was influenced by colonized methods. In my school life, 

my teachers mainly deployed lecture methods for facilitation. Only bright and 

hardworking students could catch the pace of teaching and continue to study. 

Remaining would go dropout. 

At school, teachers would mostly teach us by using the lecture method. They 

would read the text book loudly and explain. They would assign reading and writing 

homework. Only bright students could do the activities and be safe from teachers’ 

punishment. Other students who could not do the homework would get punished. 

Because of this, some of my friends would give up studying. I remember my friends 

dropping out of school. The teachers would only focus on text book teaching. They 

would rarely share their lived experiences which could be motivational factor to the 

struggling students. 

My rustic upbringing still flashes in my eyes and ears. Before going to school, 

I had to fetch grass. Even after reaching home from school, my brothers and I had to 

graze cattle. To do homework, we had to stay awake like nocturnal creatures. At 

midnight, we would see blue light on the farthest hill opposite our village. We would 

take it as the ghost light and feel afraid. Sometimes, a chill and cool feeling would 

flow in my soul and body seeing such a scene at midnight. During the holidays, we 

would carry books and take cattle for grazing. We would study in the pasture. While 

reading, cattle would graze on the crops and we would get scolded. I remember 

hastily climbing down to the earth from the top of a tree when I saw a snake above my 

head. At that time, I was cutting down sottar4. This event haunted me very often in 

my life. 

Now, I feel that having to work at home after and before school for a short 

time has left a positive impact on me. Had I been free all the time, perhaps I could 

have been busy playing pebbles and marbles and visiting the neighborhood. At least I 

                                                 
 
4 Grass for cattle’s bedsheets and fertilizer 
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got detached from those children who would damn care about their studies. Even 

while grazing cattle, I would be reading books. During the holidays, I would also 

plough the field with my father. Though I was small, I enjoyed ploughing the field 

though I was shorter than the handle of the plough. People would say that I would not 

grow and remain a dwarf. 

Our present teaching pedagogies detach us from the real-life situation. Local 

knowledge and the native vocabularies are dying. If we do not rethink current 

pedagogical practices, the young generation will not know our native cultures, and 

they will not learn others’ cultures effectively. Beauty, native rusticity and multi-

cultural practices will be endangered over time. 

Envisioning my Future Endeavors: Towards Professional Transformation 

After scoring 62 % in the intermediate first year, I went to search for a 

teaching job. I visited a school and applied.  I was expecting a positive response. But, 

I did not get any response. But, the schools would look for experienced ones. So, I 

thought to search for a job only after completing my intermediate second year. As I 

completed my I.A. second year in 2001, I again began searching for a job. Amid it, 

one of my friends was also teaching in a school. He told me that I could teach both 

mathematics and English. He took me to the school where he had been teaching. I 

started teaching both English and mathematics at the basic level. For me, teaching 

English and mathematics was both a challenge and an opportunity. In the initial stage, 

I had to prepare a lot before going to class.  

While teaching in the private school, I realized that I was not good at writing 

in four-line copy. I asked one of the students to write English alphabets in English 

copy for me. She did. I rigorously practiced. This was how I learnt many other skills 

from my students, too. This experience of learning to write English letters in the 

pattern of four-line copy has made me realize that the traditional dichotomy of the 

teacher-student hierarchy must be broken. Even students can help teacher to enrich 

their learning. In this line, Freire (1970) writes,, “The teacher is no longer merely the 

one who teaches, but one who is himself taught in dialogue with the students, who, in 

turn, while being taught also teach” (p. 80). In transformative learning, teachers and 

the students can collaborate to create meaning and construct new knowledge. 

Another striking thing I have realized during my teaching English language is 

that the language of the adults, especially of those who learn language after crossing 

late childhood, is likely to be mechanical. Providing target language exposure to 
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learners in early childhood can develop natural and automatic linguistics competence 

in the learners. In line with the principles of language learning, Stephen Krashen 

focuses on the “role of input, affective factors, and subconscious acquisition” (Eslit, 

2023, p. 7). In the process of language learning, Krashen emphasizes subconscious 

acquisition, comprehensible input, teaching-learning as monitoring the errors, and 

affective filters (anxiety, motivation, and self-confidence). 

After completing an intermediate level, I had started learning the English 

Language by joining language institutes. I still remember the tongue twister my 

language teacher asked us to practice “Sally sells seashells in the sad seashore”. The 

teacher would teach us from a functional approach. I also took some classes at the 

Bishwo Bhasa Campus (Campus of International Languages). I felt that my only 

deserving job was teaching. I started teaching tuition classes for grade 11 and 12 

students while studying in B.A. first year. I felt awkward as I was not mature enough 

to teach intermediate-level students. However, my passion and pre-plan built up my 

confidence. 

Amid it, my elder brother was pushing me to join public service. He knew the 

true challenges of teaching as he had been teaching. All my teachers would suggest 

me to join public service. Whenever I met them, they would say, “Om, you are not the 

person to be hanging in teaching.” At that time, even in my late teens, I had a deep 

passion for teaching. I didn’t know the reason. Nothing could divert my passion. With 

time, sometimes I felt my conviction of continuing teaching career shaken as I 

encountered with the colleagues having infinite grievances. The attitude of the state 

and the stakeholders of education seems discouraging. Seeing this, if everyone thinks 

of giving up this profession, who will be there to educate the upcoming generations? 

What consequences will be there if the schools fail to get teachers in the future? Such 

questions arose in my mind. I imagine what will be the condition of the teaching 

profession that mothers to all the other professions if the general attitude to teachers 

and their role remain the same? While exploring my transformative journey, I wanted 

to check my brother’s perception. I asked him about his perception of my choice of 

teaching career. He now views me as having done right by choosing this profession in 

the present context. 

To grow as an ideal English language teacher, I did not depend only on 

college classes. I joined English language institutes. I also studied English newspapers 

like The Kathmandu Post and The Himalayan Times. Since 2007, I had been 
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instructing the candidates for the International English Language Testing System 

(IELTS). For this, I had to consult reference books and visit for online materials. 

Working as the facilitator, I got to further develop my command of English Language. 

I made watching BBC and CNN television channels part of my daily life to promote 

English language competency. Though the course was entirely new for me, the high 

success rate of my students in the tests encouraged me more in my profession. When I 

recall my growth and transformation as an English subject teacher, I feel that I had 

dared to break the traditional notion that our origin cannot remain a barrier if we keep 

on striving with the mindset ‘Yes, I can go ahead’. My growth mindset helped to 

promote my command of the English Language. Passion for teaching-learning, self-

reflections on my own performances, and feedback from my professors contributed to 

enriching my comprehensibility and transformation as an English language teacher. 

 I plan to grow professionally, and contribute to individual and social 

transformation through teaching, academic leadership, and scholarly research 

publications. For this, I have opted to pursue an MPhil study in English Language 

Education.  Since 2017, I have been leading as a head teacher. My first six years 

remained quite impactful and stormy. Carrying administrative and academic 

responsibilities simultaneously was quite demanding. 

I plan to transform my school and myself to a notable extent. I will transform 

my school both physically and pedagogically, incorporating technical and soft skills 

as an integral part of the prescribed curriculum. For this, every classroom will be 

digitized. A blended mode of teaching will be gradually adopted. Learners’ learning 

tracking, recording, encouraging and igniting the sense of autonomous learning will 

be focused. However, I do not think that I will be a head teacher for long as it depends 

on my interest and the decision of the school management committee. In whatever 

position I remain, my effort will be to initiate innovative strategies for teaching-

learning transformation to transform the learners and the institution to contribute to 

social transformation. 

Lived experience-based teaching-learning activities will be adopted. 

Classroom seating will be reoriented completely for group work and interactions, 

setting tables and chairs for pairs or individual student, well-managed labs and 

libraries will be widely used to implement the principle of ‘learning by doing.’  Along 

with the prescribed curriculum, students will be categorized as per their interests and 

potentiality; then, they will be given intensive exposure and facilitation to cultivate 
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their potentialities. Besides this, meditation practice will be integrated into teaching-

learning facilitation. Every year, the school strives to surpass its previous progress and 

achievements. In a sense, we will be competing and cooperating with other schools, 

too. Teachers will be provided additional incentives for research and publications of 

their action research in school journals. They will also be provided training on it. 

So far, I have invested my effort for study purposes, giving less priority to 

writing and publications. After the completion of an MPhil study and research, I plan 

to continue on reflective teaching-learning activities followed by publishable research 

projects. As Baszile (2017) claims “The teacher who is committed to practicing an 

engaged pedagogy must be invested in her process of intellectual and spiritual growth 

through self-reflection and contemplation” (p. 1). My contemplations on the nature of 

teaching and teacher professionals indicate that the moment teachers stop reflecting 

on the ongoing process of teaching-learning, and they do not adopt impactful noble 

strategies, the teacher persona exits from the teachers, and the professional traits as a 

teacher truly die. I have a conviction that a teacher has to keep on acquiring more 

updated knowledge and information of the subject to lead themselves to become 

competent professionals. So, I think of exploring new contextual strategies with subtle 

reflections on my teaching-learning procedures to prepare me as a living teacher. 

As a teacher leader, I will devote myself to preparing as an expert professional 

and preparing a system that naturally changes the fixed mindset of the teachers to a 

growth mindset, preparing themselves as expert professionals from the novice ones. 

To be more specific, within the next 5 years, I will first establish myself as an expert 

teacher exploring contextual and localized pedagogical practices. For this, I will 

regularly publish some creative activities on my personal blog. Then, I will work 

regularly, at least for one publishable research paper per year. Next, I will contribute 

to transforming the school into an academic center of excellence where both the 

economically deprived sections and the privileged sections of society will have the 

opportunity to impart quality education to their children. For this, human value and 

skill-based education will be focused. 

During my teaching and leadership career, I have struggled motivating 

teachers. One of the factors disorienting teachers from their effort to effective 

teaching is low salary. They seem diverted and thinking about shifting their career 

path, too. So, I have felt that providing a standard salary to sustain their quality of life 

and monetary incentives as per their performance is urgent. So, my focus is to impart 
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quality education to the students and make them afford to make more qualitative 

financial contributions. 

Along with this, teachers will be provided standard salaries and incentives to 

provide additional time for remedial teaching, planning, and tracking learning. My 

focus will be on the development, motivation, and activation of teachers. Education 

needs to focus on the overall development of the learners inculcating social, cultural, 

economic, and moral values (UNESCO, 1966, p. 4). For this, teachers require 

intensive training and extensive exposure for professional development. 

My childhood experiences at home and school have determined the course of 

my life as a teacher. My father’s strict nature and guidance, my mother’s 

unconditional love, and my brother’s tutorial support in the early days of my life 

shaped my academic foundation. The lack of teachers for tuition classes during the 

summer vacations and our compulsions to migrate to town areas for tuition classes 

laid the foundation for my dream of becoming a teacher. The clash of classes in our 

locality during my childhood instilled leadership qualities. As a teacher, I believed 

from the beginning that the classroom environment should be in the control of the 

teachers and the school should be in the control of a head teacher. Inspiration from my 

teachers drove me to the teaching career. My hard work, love for children, and 

dedication to the teaching job have contributed to developing traits of ideality in me 

as a teacher. 

 My future endeavors will contribute to engaging myself in research activities 

and publications. Such activities will play a significant role in transforming the 

academic institutions wherever I am involved. My lived experiences have become 

supportive to present myself as a teacher with growth mindset.  

Chapter Summary 

Through this chapter, I explore my past (personal and familial) and envision 

my future endeavors: towards professional transformation. First, part contains six 

themes supported by the information based on my recollection from memory, my 

parents, and my old diary. In the second part, I discussed my future directions of my 

currere journey based on the past and present lived experiences. 
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CHAPTER V 

RE-EXPLORING TO AND FRO: ANALYSIS 

Our way of knowing and doing are ever changing. Amber (2020) asserts “The 

dynamics of power and knowledge are ever changing and shifting along with 

collective ways of thinking and doing” (p. 9). My passion for teaching has brought me 

in the present position as an English language teacher, teacher leader and MPhil 

scholar. My dream of being a teacher has come true but my journey as an ideal 

teacher is still in progression. Reflective approach of shifting or adopting creative and 

contextual strategies of teaching has become my signature pedagogy. My father and 

brother’s strict nature of guidance and mother and grand parents’ defensive love have 

shaped my nature. So, my behavior to students is neither very laissez fair nor rigidly 

autocratic. This has made me possible to motivate learners by shaping their positive 

attitude towards life and learning. My ultimate goal is to make them feel justice, 

equality and equity. After studying Freire’s Critical Pedagogy, I have realized that 

traditional dichotomy of teacher-student hierarchy needs to be subverted. 

Regarding the transformative agency in the Critical Pedagogy, Freire views 

that the student-teacher dichotomy should be broken and they should play the role of 

co-creators of knowledge. They learn together. They have almost equal agency in 

problem-posing education. Freire (2002) exerts, “in transformative learning, 

traditional dichotomy between teacher and students disappears and they become co-

learners and co-creators of knowledge” (p. 80). Prescribed methodologies may not be 

appropriate in all contexts. In my experience of teaching English for about almost two 

decades, I realize that teachers need to use the local contents and methodologies in the 

local contexts so that learners can easily achieve their learning goals. I feel that 

pedagogies prescribed in the curriculums may not be functioning in our context as 

they are influenced by Euro-centric hegemony. Of the prescribed pedagogies, learners 

and teachers are expected to be mostly inside the classroom. They are supposed to do 

only mental works. My effort will be centered to combining students’ body, mind, and 

soul reconnecting them with the real-life situations. As I asked my students to grade 

my teaching facilitation, they pointed to practice level. Students view that I use 

participatory teaching pedagogy. I also believe that incorporating transformative 

learning principles in our teaching-learning can revitalize learners’ autonomy. For 
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transformative teaching-learning, there should be sense of safety, openness, trust, 

learner centered approach, critical reflection, alternative perspectives to solve posed 

problems, feedback, self-dialogue etc. (Tyler, 1998, pp. 48-49). 

For transformative learning, learners’ experiences should be the starting point 

of discussion being followed by critical reflections, and the rational discourse. 

Classroom environment should be democratic and open giving space to alternative 

perspectives. Traditional frames of reference that regards things as taken-for-granted 

must be distorted and alternative perspectives should be given space. 

Hypocrisy, Reluctance and Fragility 

My journey as a teacher has made me feel that a teacher has to carefully 

observe the nuances that may create barriers to motivating learners. Ephemeral 

investment and populist slogans of the politicians and education bureaucrats may not 

yield encouraging fruit in social transformation through education. After being a head 

teacher, I continuously voiced to redistribute teacher quotas as per the student teacher 

ratio plus level-wise subject teachers. But, this could hardly make a difference. One of 

the reasons behind it is that bureaucrats do not want to take risk going against the 

political leaders’ interests; another reason is political leaders are influenced by private 

sectors’ business; third one is they lack the decision making courage; fourth one is 

government has fragile and hypocritical culture. Local level’s vested interests seem 

centered on how to bring the institutions under their political comfort zones either 

transferring teachers haphazardly or not providing any supports. Their roles seem 

utterly paradoxical. They say one thing, but do just opposite. Panchayat system 

(known for mobocracy, nepotism, favoritism) was overthrown from Nepal in 1945, 

and so many political changes encompassing multi-party political system to 

federalism have been established in Nepal. But, the education act brought by 

Panchayat in 1971 has been in action. Because of this, school education of Nepal has 

been facing myriad of issues. This also suggests how politicians are concerned only 

about next election not worried about the future of the upcoming generations and of 

the nation. As a teacher and a head teacher, myriads of questions arise in my mind: 

Why does the government not prioritize to the education policies? Why is the 

government not allocating sufficient budget for the enhancement of quality education? 

Why are the local bodies lured to enjoy the rights of governing secondary level 

education but not making concrete efforts to invest for quality enhancement?  
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I have realized that the transformation in the education sector will remain 

back-warded till the Silent (born 1925-1945), the Boomers (born 1946-1965), and the 

Gen X (born 1965-1979) politicians who are getting outdated and unconcerned about 

the present and the future generations ebb and flow in the power politics. 

Transformative learning also questions to the perspectives that are taken-for-granted 

and voices for genuine needful actions. 

Amid this, I experienced lots of dilemmas. I often thought of resigning as I felt 

the unbearable burden. I asked my colleagues to get ready for leading the school. But, 

they kept urging me not to resign as the school would face greater uncertainties. 

Sometimes, I thought only I could not hold the universe as the local government did 

not provide sufficient support to run the school. As I did not see the alternative 

candidate of the leadership, I continued leading. Now, I feel that I am born to lead the 

school to drive to an unprecedented avenue of academic excellence. I love to raise 

questions to the authorities who seem to be ignoring the genuine issues connected to 

quality education. I also encourage my colleagues and students to dare to raise 

relevant issues. I console myself saying that a true leader leads at the hard times. 

The lack of strict government policy for the smooth running of the education 

sector implies a gloomy scenario. First one is young generations will be deprived of 

appropriate skills that they need in the real-life situation; next one is community 

schools are likely to lose more students; parents are likely to be in the trap of 

commercial privatization; the community school teachers are likely to lose jobs in the 

lack of a sufficient number of students. In the long run, parents will be compelled to 

afford high education costs regardless of its quality.  

People’s movements in Nepal overthrew the autocratic Rana regime in 1951, 

Panchayat in 1989, and Monarchy in 2008. Constitutions have been promulgated 

more than half a dozen times. But the education act 1971, brought by the Panchayat, 

has remained unchanged. It indicates the utter reluctance of politicians towards the 

education sector.  

Clash of Class and my Political Awareness 

Our society consists of diversity. People from different socio-economic and 

cultural backgrounds live in the society. They may have misunderstandings and be 

involved in conflicts. The political clash of so-called leftists and rightists during 1994 

taught me that mass do not use wisdom as it leads to mobocracy. It reminds me of 

Friedrich Nietzsche’s terms “Apollonian and Dionysian” used in his The Birth of 
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Tragedy.  Mass may possess Dionysian qualities such as drunkenness, madness, 

instinctive, chaotic emotions etc.  During that time if the leaders of both the leftist and 

the rightist had not been able to moderate to the sentiment of their followers, the 

situation would have been much worse. This event made me realize the significance 

of leadership in harsh times. 

 I have also been leading the Nepal National Teachers’ Association as a 

secretary at the local level. It is concerned with the teachers’ professional growth and 

security, and human resource management for quality education. In my school life, I 

also worked as the chair of the student union. I have also been involved in the 

professional organization Nepal English Language Teachers’ Association (NELTA). I 

have been connected to this organization since 2011 as a life member. The AGM of 

NELTA Kavre held on December 30, 2023, has unanimously elected me as a Vice-

Chair. These all are associated with the political clash I observed during my childhood 

in my village. My past lived experiences have contributed to shaping my present 

involvement and positions. 

Rustic Upbringing and Scary Teacher 

My parents’ struggle to feed and educate us seems more striking. Our family’s 

earning was agro-based. It would be only sufficient to feed the family if the monsoon 

favored. Since my father was also a postman, he would visit district headquarter 

Dhulikhel at least once a month and carry stationery materials for us. Perhaps, seeing 

the better life of the senior officers, he dared to educate us despite economic 

hardships. I remember my father mortgaging from Agriculture Bank when my eldest 

brother stood in the first division for the first time in the history of our school in the 

SLC in 1995. He had mortgaged for my eldest brother’s further education. It indicates 

how dedicated he was to our education. He would reiterate, “Nabiraunu nadaraunu5”. 

This remained deep-rooted in my mind, heart, and soul. Now, I feel that the 

environment that I grew up in has impacted a lot for shaping my growth and 

development. 

My father’s untiring effort in his life has taught me the role of dedication, 

devotion, passion, righteousness, simplicity, and moderated ego in our lives to create 

self-identity. While living in our way, we may get criticized or even troubled but we 

                                                 
 
5 If you have not done anything wrong, do not fear. 
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are sure to get to our destination and our dreams remain un-withered. As a result of 

my father and brother’s strict guidance, I could carry my learning with the passage of 

time. I never thought of quitting formal education. Rather I thought of continuing 

teaching job and study simultaneously as I did not want to give unnecessary economic 

burden to my parents and brother. After completing Intermediate level in Arts in 

2002, I requested my eldest brother to study Bachelor’s Degree together. He had also 

stopped his study after being a teacher. I got him convinced and we completed 

Bachelor’s Degree together from different faculties. He had joined Bachelor’s Degree 

in Education and I had studied Bachelor’s Degree in Arts. We also completed 

Master’s Degree in the same academic year in 2009. 

I am still struggling as a teacher. In the beginning, my spouse thought it would 

not be easy for her as I was very busy in my teaching job. Later, she got different 

perspective. She says, “In the initial days, I had thought your job to be very rigid, but 

later, I realized that it was part of your duty and responsibility.”  She further adds that 

she found me very dedicated to my profession. Generally, people see government 

service holders more relaxing. But, she found me equally busy and responsible both 

while serving in private and government schools. 

As a novice teacher, I had strong passion for teaching and learning 21 years 

back. But, still I have been investing for my professional personality growth. After 

taking the responsibility of a head teacher, I have lost my personal life. Reflecting on 

it, my spouse says, “Since you were appointed head teacher, you have been outside 

the home unprecedentedly due to official work.” She further reminds me of the 

nocturnal life that I had spent while taking administrative action against a staff who 

breached the code of conduct frequently. This event at the very beginning of my 

experience as a head teacher taught me that leadership job in our ill-cultured context 

is not the bed of roses. In our context, leading a public institution is more challenging 

than it really seems. Local politics, caste and class discrimination create unnecessary 

hurdles for the smooth running of the educational institution. 

Lesson from an Aggressive Student 

I remember one of the aggressive students who came off the bench to assault 

me when I asked why he was uninterested and creating disturbance in the class. At 

that time, I had been teaching for four years. I was a novice in the profession. The 

administration asked the student to ask for an excuse. As a teacher, he was excused 

and I continued teaching. This event made me feel ashamed and awkward.  
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At that time, my elder brother and I taught in the same school. I could not be 

clear about why the student had become so aggressive. Regarding the cause of that 

situation, he states, “It may not be due to an individual cause of the student himself; 

someone might have provoked him with political interest from the society; some 

people might not have liked you to be in that position.” This situation also reminds me 

of a situation one of my colleagues in a school faced. It was the first period; I was 

taking the class. Suddenly, I heard a woman uttering foul words and shouting at a 

teacher. It sounded so unprecedented and savage. Her daughter had run to home to 

complain about a teacher who had scolded her for not doing assignment. Such events 

can be faced by teachers during their teaching-learning career. These experiences 

have taught me how a teacher has to be ready to face and deal with numerous 

unprecedented situations during the career. 

Such events have made me feel that teaching profession cannot be everyone’s 

cup of tea.  Teachers face such kind of unpleasant situations. However, such issues 

rarely become the topic of research. Novice teachers may get discouraged and 

demotivated if they do not get opportunity to learn about such probable events. Two 

factors are likely to cause such situation: one is teenage psychology of being 

dominating among others, or the external stimulating factors like getting motivated 

for troubling the new arrivals in the school family. Such challenges may be the 

toughest test for the novice teachers. Such deviated behaviors and reactions from 

students often resonate the suggestions that my teachers, colleagues, and my brother 

had often given me not to adopt teaching as a profession. However, I am confident 

that I am born to be a teacher to ignite hope of achieving goals of the future stars. I 

believe my learning adds my earning for my meaningful livelihood making my career 

more than a ‘Jaagir6’ that pays regularly. 

Age, Attitude and Performance 

People generally perceive that people’s performance gradually decreases with 

aging. But, it may not be true in all the contexts and professions. Other factors such as 

mindset and attitude may affect their performance more. 

After becoming a head teacher, my intention was to transform teaching-

learning. But we had a very small number of teacher quota. Teachers appointed in the 

                                                 
 
6 Job that pays you as per agreement regularly. 
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primary level had to teach up to grade 10. Two of my colleagues had been mature to 

go for pension. Only 3-4 years was left to be retired by age. In Nepal’s context, 

teachers can remain in service until 60. In the process of reducing the number of 

teachers as per the quota redistribution from Center for Education and Human 

Resource Development (CEHRD), young teachers were likely to go out of the school 

and the municipality. I requested the elderly teachers to contribute to the school by 

choosing the golden handshake provision and leaving a place for young teachers. 

Acceptance of my request contributed for the school. However, they were serving as 

best as they could. They even purchased android mobile phones to develop ICT skills. 

Their contribution has made the holding of young teachers possible. 

Later, I requested the teachers to buy laptops or android phones. All the 

teachers purchased android phones. I thought to retain the young teachers and 

encourage to the older teachers to go for pension. It took my long effort to convince 

them. They seemed ready to get transformed by learning though it seemed difficult. 

Later, a teacher came 3 months after the dispatch of the transfer letter. The reason 

behind reluctance to come at our school was the fear of strictness. Even after coming 

at my school, the teacher seemed unmotivated and unprepared. When I inquired about 

the preparation of the teaching plan, the teacher feigned lacking a device. It forced me 

to believe that age is just a number. Thomas and Daniel (2008) assert, “Older workers 

are as motivated as younger workers to contribute to their organizations or that they 

more consciously engage in discretionary behaviors to compensate for any losses in 

technical core performance” (p. 403). This suggests that person’s willingness and 

attitude play a vital role in professionalism. Rather the mature employees can use their 

expertise to prevent organizational loss. They may not break the records but they will 

not cause harm. They get self-motivated for completing mandatory duties. 

Since I became a head teacher, one of my convictions was giving value to 

teachers. When the new teachers came, I made them sign within 10 minutes. But 

once, a teacher was appointed, and he came for only 6 days regularly. Then, he 

remained absent without prior information. This event shattered my conviction. 

Teaching selection procedure is quite long. If a teacher resigns, it takes at least 20 

days more to appoint next one. Education has the provision of giving 7 days’ notice to 

those who are shortlisted as ‘Karar list’ of Teacher Service Commission’. Only after 

the 7th day, vacancy can be open to the open competitors. In my experience of 

appointing more than a dozen teachers in my six years’ tenure of head teacher, no one 
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has come from the ‘karar list’. I have been appointing from the open competition. The 

second process consumes at least 7 days more. If everything remains constant, it takes 

around 20 days to appoint a new teacher in the vacant post. This causes learning loss 

of students. 

This event has taught me that one should be properly tested before signing up 

as a teacher. Otherwise, teacher appointments will be a troublesome task. Even the 

education act has not mentioned anything about appointing an alternative candidate in 

the vacant post.  

Marks not Everything 

Only marks is not everything. Attitude, humility, clarity in speaking or 

speaking competence, passion for the job, and a growth mindset are more important in 

real-life situations. While conducting teacher selection exams, the successful 

candidates either lack subject and communicative competence or are arrogant.  

However, the alternative candidates who score less than the selected candidate are 

found to be humbler and more competent in communication and other soft skills, too. 

These all indicate that teacher selection provision and process contain flaws. It does 

not guarantee the selection of a competent teacher. 

The education Regulation of Nepal 2002 has the provision of appointing 

temporary teachers through vacancy announcements. It mentions written test, 

practical test, and interview as the procedures of teacher selection. But, so far 

practical observation part has been ignored. I believe that along with the written test 

and interview, practical part must be evaluated. This can increase the chance of 

selecting the candidates who actually deserve to be selected. In Nepalese context, 

there is lack of screening system for the candidates who aspire to study teacher 

education program or education faculty. Even the lowest academic achievers get 

enrolled and they are likely to get appointed as teachers crossing the loopholes of the 

selection process. They are neither competent in the subject matter nor they have 

passion for teaching learning.  

According to McKinsey report, both Finland and Singapore (countries having 

best education systems) enroll candidates in initial teacher program giving “strong 

emphasis on the academic achievement of candidates, their communications skills, 

and their motivation for teaching(Barber & Mourshed, 2007:17, as cited in Hobson et 

al., 2010, p. 11). This means screening the number of candidates for initial teacher 

program based on their high school academic performance, passion for teaching-
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learning, their communicative skills etc. can contribute to enroll competent human 

resources. 

Vicious Circle of Bureaucracy and Local Governance 

When a teacher resigned, I was thinking of appointing an alternative candidate 

as recommended by the teacher selection committee. But, when I inquired the 

authority of the education departments, they could not give any clear information. I 

also asked the Teacher Service Commission, but they clearly said I could not be 

appointed to the alternative one. I got a call from the candidate’s side to appoint an 

alternative candidate. There was also a hint for filing a case against the school. The 

Center for Human Resource Development also could not give written clarification on 

the issue. Again, I had to go for re-advertising to select a temporary teacher.  

When I visited CEHRD, I was thinking of getting a positive response. But, I 

did not. The officials themselves expressed feelings of confusion, and they advised 

me to proceed at our own risk as the existing legal provision does not speak on the 

issue of appointing alternative candidates. 

Even the local-level officials seemed divided. One of the officials expressed 

anger saying “This is the first time we are trapped in a bug since we started working 

independently”. But, I thought that I should not act against the clearly existing legal 

provision. I dared. I re-advertised. Actually, it was humiliating and frustrating as I had 

to advertise frequently. I had to conduct at least 3-4 exams every year to select 

teachers for vacant posts. The reason for having to advertise frequently is that we had 

four temporary teachers’ quotas including two ‘rahat’, grant quotas and two local 

level resource teachers. Teachers of these posts would be making effort to get 

appointed as the permanent teachers taking the selection examinations of Teacher 

Service Commission. They would get permanent through Teacher Service 

Commission’s examination within 3 months to one year. I have had the bitter 

experiences of losing the teachers within one week of appointed date as they got 

opportunity in more reliable posts and higher levels. 

When the administrative officers visit my school, I present the details of good 

practices and the supports that we genuinely need. They praise for the efforts made by 

our team. But, they just provide lip services. They accept that they can do nothing to 

allocate resources as it solely depends on ‘Janapratinidhi’, meaning the peoples’ 

representatives. But, in my six years’ tenure as a head teacher, I have experienced that 

representatives of the local government seem to work only with politically vested 
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interests. They promulgate the policies but they implement if the particular provision 

serves to their personal interests.  

The ‘Setting’ Culture 

 I believe that young generations should be given fair selection opportunities. 

Only such selected and fairly appointed teacher could provide quality facilitation. For 

this, I faced many hurdles. Even the subject experts could not be fully trusted. They 

could be influenced by candidates and a setting could take place at any time for unfair 

selection. Conducting teacher selection exam was one of the most stressful tasks that I 

had to perform. Even the candidates would request to provide them priority. 

The teacher selection process has often been debated. Even the candidates do 

not trust that they will have fair selection test. When the vacancy was announced, the 

candidates would call and ask me whether we had local candidates. I would reply that 

all Nepali citizens are local to me and to my school. To make the exam fair, I would 

intervene in the question design process. Sometimes, I would keep the subject experts 

on both sides and ask them to look for the appropriate questions. I would even carry 

resource books so that the expert could not leak the questions to the candidates. 

Sometimes, the experts would take advantage by favoring some candidates. When the 

administrative officers of the education section get pressure of the higher authority, 

they delay the teacher selection procedures for more than a month in the name of 

official business. They pay no heed to the educational loss of the children due to the 

lack of teachers. 

The teacher selection process should make the practical test mandatory. It can 

help for reducing the chances of weak candidate being selected. The experts may be 

influenced by the candidates for the written test. But, they may not dare to provide 

more marks to the weak candidates as the whole teacher selection committee will be 

observing and evaluating together in the practical test. Our teacher education 

programs contain flaw. Regardless of sound academic competence and passion for 

teaching-learning activities, students are enrolled in the education faculty. Even the 

teachers who have not had exposure to child psychology and pedagogical knowledge 

are enrolled in teacher education programs in the name of licensing based on 

objective question-based tests. This system needs to be reviewed in such a way that 

only the individuals having sound academic performance and passion for teaching 

learning can get entry in the education faculty. For this, systematic entrance tests 
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should be made mandatory for screening the candidates who do not have passion and 

basic competency to become a teacher. 

However, young generations should be encouraged to come in the teaching 

sector. For this, I directly rejected the interventions and the requests for favoritism. 

Regarding the selection process, Tirtha, my colleague, points: 

From the initial phase, you did not heed others’ self-interests. So, such 

initiation has made it easy to work. When you damn care about unethical 

interests and voices, people feel that this person does not listen to my request. 

So, why tell or request for a favor then? When I was a head teacher, I would 

get more phone calls than you do. People think that Bhalchandra's 

recruitment system is different from that of others. They say that Bhalchandra 

recruits only the most qualified as per the needs of the school. After 

understanding such a system, people have trouble less in the recruitment 

process. Your success as a head teacher in recruitment is your unbiased 

system. 

Since I became a head teacher, my conviction was to select teachers based on 

merits through fair selection procedures. Different people tried to influence me. But, I 

became rigid and remained strong in my conviction. Later, people stopped calling me 

to request to do a favor to some candidates. Even the research participant had received 

many phone calls from the candidates more than I did. Teacher appointment process 

adopted by schools and local level education section seem entangled with biases and 

flaw. So, I faced difficulties in making people believe my convictions for a fair 

teacher selection process. Tirtha also shares his experience of setting culture during 

his tenure as a head teacher. He points: 

In the teacher recruitment process, I felt trouble. I wish I had not announced 

the vacancy. Because after the vacancy announcement, I could not receive the 

calls. The calls would come from different places and different angles. Some 

people would request their people to favor. Even the people within the school 

would also show interest. Even the local community people would show their 

concern. But the school’s needs would be different. But the school would 

require highly experienced, highly dedicated teachers.  

It is explicit that academics should be separated from the bureaucrats as they 

do not know much about the comprehensive nature of teaching-learning. They see 
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schools as the center for appointing favored teachers unethically regardless of the 

future concerns of the students.  

My experiences as a head teacher for six years indicate that local governing 

system has not been able to develop a wider frame of reference to prioritize to school 

education. They bring policy not to enhance quality education by motivating teachers 

and empowering stakeholders but to control and terrorize teachers transferring them 

haphazardly. They neither possess capacity nor attitude to manage school issues like 

infrastructure and human resource management. I remember a moment of the local 

level’s inability to conduct teacher selection examination for months. The reason was 

the pressure they got from various angles. In addition to it, they use the local policies 

based on nepotism and favoritism. Tirtha’s bitter experience about the concern of the 

local ward representatives, local level chief, educational officers, etc. on the 

temporary teacher selection process hints that schools cannot get qualified and vibrant 

human resources in the present framework. Tirtha adds: 

Even the political people like the ward chair, local level chief, and leaders 

would also call for influence. Sometimes, bureaucrats work in the middle as 

the mediator. They would give words to the candidates to work in their favor. 

The candidates would also request them. The bureaucrats would not 

understand the real condition of the school. They would say that such a person 

‘they prefer’ would be sufficient. So, they play a lot in such cases. 

Unless the school education system is freed from the hegemony and the 

colonization of the bureaucrats, and of the local government, schools are unlikely to 

get highly qualified and competent teachers. Their double standard nature has 

appeared as a great threat to the quality education of the government schools. 

Aydogan (2009) posits that favoritism (nepotism-favoring to relatives, cronyism-

favoring to friends and patronage-favoring to political beliefs based people) destroys 

the school system. In our context, nepotism, cronyism and patronage system seem 

dominating to the meritocracy in the local governing system which may utterly 

destroy the meritocracy leading the institutions into paralyzed situation. 

School as a Center for Leadership Development 

The head teacher is both an administrative and an academic leader. I think 

every teacher is a leader. They lead different departmental teams such as subject-wise 

departments, level-wise in-charge, class teacher, ICT in-charge, Library in-charge, 

Co-curricular development in-charge, Counseling in-charge, etc. School is a learning 
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center for both teachers and students. Teachers learn from the team members and the 

ongoing process. Students learn from other students, teachers, and the activities that 

take place in school. Even a head teacher can be a source of learning to other teachers. 

Tirtha says: 

I have had the opportunity to learn many things with sir. I am learning the 

activities to be done by school leadership. As an ideal teacher, I’m learning 

what a teacher requires to do. I have individually followed you. I have learned 

what a leader should do and what an ideal leader should do. After coming to 

this school, I have learned some additional things. What I have learned most 

is I have found you giving more time to school, leaving all other sectors. The 

next thing I have learned is wherever we are, we should be dedicated in such a 

way that we have only one goal to achieve. 

School as a living system keeps on instilling lived experiences in students, 

teachers, parents, management teams, and other stakeholders. In line with the living 

education theory, school as a living system keeps on experimenting with “How do I 

improve my practice?” and it does not rely on the objective propositions of other 

acclaimed educational theorists only (Whitehead, 1989). School as a living system 

continuously reflects on the ongoing practices and strives for further excellence. 

For the progress of any organization, both the leader and the organization 

members must devote selflessly. If the head teacher and the teachers cannot give 

enough time for the institution, the progress of the institution gradually declines. For 

this, the leader should devote and dedicate wholeheartedly to the institution in which 

he/she leads.  An effective leader should have a clear vision, missions, and goals with 

clearly designed indicators, dedication, enthusiasm, passion, and personal and 

professionality. Regarding effective leaders, Kotter (2017) writes, “Truly effective 

leaders are also distinguished by a high degree of emotional intelligence, which 

includes self-awareness, self-regulation, motivation, empathy, and social skill” (p. 4). 

This indicates that an effective leader requires to know self very well. The leader 

should know his/her emotions, strengths, weaknesses, etc. The leader should be able 

to regulate his/her emotions. Self-motivation beyond the position and achievement is 

the most essential requirement in an effective leader. The effective leader should be 

competent in building rapport with the concerned people through various networks. In 

this context, Tirtha views: 
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We should be ready to give up other minor offers to make our institution 

successful. If a leader does not and cannot give time, co-workers may or 

cannot give time to the organization. When I call you sometimes at 8.30 or 

8.45 A.M., I find you at school and even until 5-6 P.M. or later than you are 

found working in school. I have found this almost all the time. So, a school  

cannot succeed without such efforts. So in the latter period, I have heard all 

the people and parents saying that there is good practice in Bhalchandra 

School. All the stakeholders seem convinced and influenced by seeing this 

school's performance. 

Tirtha focuses on my dedication and devotion as a head teacher. A head 

teacher’s duty extends beyond the boundary of standard official time. Taking the 

responsibility as a subject teacher, academic supervisor, administrator, and the overall 

quality controller demands more time and dedication from the head teacher. In the 

same line, Lashway (2003) presents school leadership as instructional leadership, 

leading change, collaborative leadership, moral center, and responding to challenge. 

Stakeholders also keep their eyes on the way the members of a public institution 

devote and dedicate themselves to the progress of the institution through service. The 

smooth running of academic activities depends on how a leader leads the team. 

Regarding my leadership influence, Tirtha adds: 

I have found students disciplined, teachers’ teamwork, and dedication. In 

some institutions, there is an absence of teachers’ teamwork and unity. For 

this, your selfless effort seems responsible. Another thing is you are free from 

any prejudice whether in the case of recruitment or other matters. So, I feel 

these kinds of qualities make a head teacher successful. 

To mark the showcase of my headship, recruiting teachers through a fair 

selection process, ignoring and refusing to any kind of pressure comes to the front 

line. Work division in line with teachers’ competency of performance has supported 

the effective mobilization of the team. School leadership should embrace innovative 

instructional strategies, leading change, collaboration, and responding to challenges. 

Insights from Teachers’ Movement 

The government registered a bill of education on 13 September 2023. It was 

brought to limit the professional freedom and academic growth of the teachers, which 

voiced against the trade union rights of the teachers. It utterly ignored the professional 

security of the school administrative staff, ECD teachers, and school office staff. It 



67 

 

also brought the provisions that forcefully transfer the rights and responsibilities to the 

local levels beyond their resources and thoughts. Expressing discontent with the 

provisions of education, CNT (Confederation of Nepalese Teachers’) declared 

Kathmandu-centered teachers’ movement on the 20th of September. Almost two 

hundred thousand teachers participated in the movement. But, on the third day, the 

government and the CNT leaders sat for the negotiation. The negotiation was hastily 

concluded without giving concrete form to the demands of teachers and other 

educational issues including the amendment of the constitutional provision regarding 

the management of secondary level education. This made all the teachers dissatisfied. 

Teachers of block grants, pension-deprived permanent teachers, school administrative 

staff, ECD teachers, and school office staff continued the protest movement despite 

the withdrawal of the movement from the side of the CNT. Teachers remarked that 

the CNT leaders deceived all the teachers, being influenced by petty political interests 

and self-interests. I also actively participated in the movement. Despite the 

withdrawal of the protest movement from CNT, the movement continued until 29 

September, and it was withdrawn after the agreement with the government. The 

teachers’ movement continued for ten days. Different factors contribute to leading the 

trade union movement to failure. Peter (2008) posits, “The capacities of union leaders 

and activists to organize and represent members are shaped by the conditions for 

union organization and action” (p. 218). The movement of teachers could not reach 

success as teacher unions had vested self-interests. 

My main concern was to amend the constitutional provision that transfers 

rights and responsibilities of basic and secondary level education to the local levels. In 

my experience of 6 years working as the head teacher in connection to the local level 

government, I feel that the local level cannot manage the basic and secondary level 

education as they lack both the resources and positive thoughts for education 

management. They see only for political benefits. In my experience, they focus on 

political color, nepotism, and favoritism massively. 

From the hasty conclusion of the negotiation between CNT leaders and the 

government, I have learned that feeble and visionless leaders cannot concretize the 

demands of the movement demands. This movement has indicated a number of 

insights. First, the leaders must prepare the list of bottom lines of a comprehensive 

agreement with the party that is directly linked to addressing the demands. Otherwise, 

the agreement worsens the situation. The second interesting point is that leaders need 
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to understand the deeper level of the demands, and they should remain unaffected and 

undeterred by the threats and other personal benefits they get offered. Agreement's 

applicability should be considered before the negotiating leaders conclude on an 

agreement. Otherwise, uncertainty remains despite the conclusion of negotiations. The 

ruler widely deploys the strategy of divide and rule. 

The minister of education presented the Education bill in parliament on the 1st 

October 2023, and theoretical discussions in the house began on the 6th October. 

Expressing views on the limited time of three minutes, the majority of members of the 

parliament who participated in the discussion expressed their concern on the urgency 

of the government’s investment for free and compulsory school education as 

mentioned by the constitution of Nepal. Article 31(2) of Nepal’s constitution states, 

“Rights of free and compulsory education up to basic level, and free education to 

every citizen up to secondary level” (Constitution of Nepal, p. 17). The registered 

education bill will replace the Education Act of 1971 brought by Panchayat rulers. It 

will ensure free and quality education to the children from all the sections of the 

society regardless of the economic status.  

The most striking learning is that the state does not heed for the good of all 

without public pressure. Most people do not dare to raise their voice for the good of 

all. Even if some speak, they get laughed at. People who love the status quo resist the 

change. To transform society, people should be convinced that they are being 

deceived by the state. An ideal teacher should be the voice of the voiceless, keeping 

rhetorical social pedagogy under consideration and voicing for transformative 

educational policies. This is because teachers keep close observation of the children 

and know their real learning needs. For the transformation of the mindset of the 

government, it requires pressure from the people. Citizens should carry the 

postmodernist thought that big narratives regarding socio-economic development, 

citizens’ rights, equity, inclusion, equality, empowerment, prosperity etc. are just the 

lip services. They should raise the voices of distrust and pressurize frequently. 

Grim-faced School Politics  

I served in six different government and some private schools. In previous 

schools, I got the opportunity to see and hear the tough situations that head teachers 

faced while reforming the school management committee. After being a head teacher, 

I had to reform the school management committee first on 9 February 2021. At that 

time, it took just 20 minutes to select nine members of the SMC unanimously from 
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the parents’ assembly. Again, the school called the parents’ assembly for SMC 

reformation on 18 February 2024 after the completion of 3 years’ tenure. As a head 

teacher, I thought it would be easy to reform the SMC. However, I thought there 

could be some intervention from the local politics. In order to prevent intervention, 

my teacher team strictly verified the list of parents at the entrance. Even the chair of 

one local political party had tried to enter. But the verification process stopped him 

from entry. 

The formal session of vote of thanks from the side of the existing SMC began 

before the declaration of dissolution in the presence of parents and stakeholders that 

include representatives from the education section of the municipality, advisory board 

members, SMC, and PTA members. After the end of the first session, the second 

session began. The election committee coordinator delivered a speech on the role of 

SMC and PTA. Then, he presented the process of SMC and PTA formation. First, he 

called for the nomination of interested candidates. I had expected that only a few 

parents who are regular in school meetings and well aware of the parents’ role in 

quality education would be ready for nomination. But, 12 parents mostly those who 

rarely visited school during academic years for teacher-parent meets applied for 

nomination. To our surprise, the process became quite tough. It went on for hours. 

However, only four candidates remained at last after negotiations. Then, four 

members were selected from the parents, a representative from the ward office, and a 

teacher representative, and I had to select 2 members among intellect and 

contributors, including at least one female.  Two members and the ward representative 

presented their vested interests. The teacher representative and I remained 

dumbfounded for a moment. The ward representative claimed for the chair. This made 

me more embarrassed as he performed his arrogance. However, one of the female 

members proposed the name of intellect as a chair of the SMC on the grounds that he 

possesses the capacity to connect the school with the stakeholders, donor agencies, 

and beyond. Finally, the SMC was successfully reformed despite the challenges. 

Local politics has become an impeding and troublesome factor for the 

progress of community schools. The involvement of political persons in the SMC 

spoils the smooth environment for fulfilling their petty self-interests. Education policy 

and education act should bring such a provision that direct involvement of political 

persons in education sector must be averted. 
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Competencies of an Ideal Teacher 

An ideal teacher embraces dynamic competencies like knowledge of the 

learners, command over the subject matter, skills in setting learning environment in 

the class, incorporating Indigenous contents in the contexts, being aware of 

transformative learning conditions, skillful in integrating digital contents, etc. In a 

similar line, Mira, grade 12 student, presents the competencies of the ideal teacher as 

follows: 

First, teachers should have the ability to attract students towards themselves. 

If a teacher cannot attract students, then they will not have an interest in 

studying. Secondly, a teacher should create a friendly environment while 

teaching in the classroom because if a teacher is friendly with students, then 

he/she can get them to share their problems.  

Referring to the competencies of an ideal teacher, Mira views that an ideal 

teacher needs to focus on creating a learner-friendly environment. In line with an ideal 

teacher’s role, Strand et al. (2009) write, “The ‘modern-minded’ master teacher, who 

guides, poses questions, challenges and supports students is a crucial element in a 

communicative and interactive learning process” (p. 21). An ideal teacher challenges 

the learners by posing questions and creates an interactive learning environment, 

guiding and supporting them as a pathfinder. 

Ideal teachers are also required to be good communicators. If a teacher cannot 

communicate thoughts and ideas clearly, students will suffer greatly. Another 

participant, Birat, views that a good teacher should be a strong communicator.  He 

adds that the teachers should have a sense of sympathy and empathy for the students. 

Effective communicators can only build rapport with the learners by responding to 

their queries and posing probing questions in simple language that the learners can 

understand. On the other hand, Mira posits that an ideal teacher should respect to the 

individual differences of the learners and treat without comparing to others. She 

views: 

The next thing is a teacher should not be a person who compares one student 

with another or with each other because each of them has their own 

capabilities, and all of them have their talents. An ideal teacher should be a 

person who cannot only teach students in the classrooms but also in the time 

when they need themselves. A student wants a pathfinder. An ideal teacher 

should be a person who can give them knowledge about how they could be 
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good at studies, as well as should inspire how they could be good at 

extracurricular activities, too. 

Ideal teachers should be respectful to the learners. They should appear 

cheerful and behave with humility to the students. They should be ready to support 

the students whenever they need. They should provide learning strategies as well. The 

teacher should not discriminate to the learners. Alexander (2009) exerts that the 

learners enter the school with a lot of prejudices learnt at home and the schools do not 

have system to challenge such prejudices or to transform learners’ minds (p. 268). 

The ideal teacher needs to study the learners, accept their diversity, and facilitate 

without partiality. However, Dibya expects that teachers should give homely 

environment to the learners. She points out: 

Teachers should understand all and teach properly; they should behave in a 

homely environment; they should not misbehave; they should not scold the 

students. Teachers should have content knowledge to general knowledge. They 

need skills, too. Some teachers have skills, but some do not. 

Ideal teachers should be competent in content and pedagogical skills. They 

should take proper care of the learners and their learning. They should not scold 

students. The ideal teacher also needs skills of teaching and handling the situations. 

Furthermore, today’s generations want their teachers to be more 

knowledgeable, friendly as well as strict. They expect their teachers to be alchemist 

type. Mira presents: 

In my opinion, I want to say that an ideal teacher is a person who can teach us 

a lot of knowledge giving a friendly environment. Who can be friendly at a 

time, and is also strict. We guys love; we will be just out of track and ideal 

teacher would be a person who not only gives the knowledge about studies but 

also gives knowledge about practical life; what is our moto? How can we do 

better? An ideal teacher should be a person who could teach us a lot of new 

things not only through reading or not only through textbooks, but also from 

their experience and practical life. 

Teachers are required to be learner-friendly, and they should create a friendly 

learning environment in the class. At the same time, an ideal teacher should balance 

the nature of ‘friendly’ and the nature of ‘strictness’. Otherwise, the classroom 

environment becomes messy and noisy, going out of track. Ideal teacher should be 

able to connect his or her own lived experiences selectively with the course content. 
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Again, the teacher should be aware of diverting from the content context. The 

classroom discussion should help the learners to achieve curricular goals as well as be 

exposed to the lived stories that may make them aware of their practical life. 

Teacher’s educational and professional experiences also can contribute to students’ 

practical life, too. 

Teachers also need to be prepared before they go to class. Only a prepared 

teacher can present himself/herself confidently, and students will have positive 

attitudes towards such teachers. Seon views: 

To be a good teacher, they should have good knowledge, skills, and teaching 

power. They should prepare the lessons that they have to teach tomorrow. 

They should not dominate the students by telling them they cannot study. They 

should encourage to learn and if they don’t know the answers, they should 

teach. 

Only a teacher who presents with high confidence, enthusiasm, and a high 

energy level can influence the learners. They should be planned and prepared for the 

lessons to be delivered. They should respect the individual differences of the learners 

and encourage them to strive for better performance rather than dominating them. 

Teachers should facilitate where the learners face problems. Teachers should know 

the learners’ problem. The learners might have different distracting factors. Teachers 

should try to know their problems and prepare for learning. Birat presents: 

Ideal teachers should know why all the students can’t perform excellently in 

the classroom. Then the students may not be able to show their intelligence 

due to physical and mental problems. The ideal teacher should also 

understand this. 

Learners might have potentialities but they may not be able to perform due to 

various problems. An ideal teacher should make an effort to read the learners’ 

condition and the problems that they are facing before proceeding with the lesson. 

I wanted to know the qualities that teachers need to possess from a teacher’s 

perspective. Tirtha points: 

An ideal teacher should know and identify every child’s history, strengths, 

capacity, weaknesses, etc. Then the teacher should know the content and 

should be updated as the one time content knowing /learning may not work. 

So, teachers should be very good at the content. After this, teacher should 

have skills, methodology, pedagogy, and strategy. Otherwise, the result may 
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not be good. So, the teacher should know the learner and master the content, 

method, and strategies. 

The teacher needs to study the learners first. They should know the cultural 

and social context from which the child comes. In addition to it, a good teacher also 

knows the physical, mental, and the status of the overall well-being of the learners. 

Teachers need to be competent in the teaching content, pedagogical strategies etc. 

They need to be updated. 

My Ideality as a Teacher 

One day my teacher asked us to present special talents as per our interests. I 

preferred story telling. I had memorized the ‘The Fables of Aesop’. As I presented the 

story, teacher said that I had a potentiality of becoming a teacher. Even after taking 

the school leaving certificate examination (SLC), I facilitated the juniors at tuition 

classes during summer vacation. Even after completing my IA., I facilitated the grade 

11 and 12 students in the tuition centers. I remember teaching some texts to the 

students of Bachelor’s First Year when I was studying at the same level. 

When I was teaching in a private school in Kathmandu, my parents asked me 

to go home and serve in the school from where I had completed SLC. At that time, I 

was studying in my MA first year. In the beginning, I got into a dilemma. My parents’ 

frequent requests could not be rejected. I went to the village. I applied for the vacant 

post and got selected. Regarding my qualities as a teacher, my eldest brother who had 

been teaching as my colleague reflects: 

In compare to that of school life, you had returned from Kathmandu being 

extra-talented. As an English teacher of that school, I think, you are the 

uncontested one so far; it’s not only me who are saying this; it was said by 

students, too. Students would say, “We could not understand other teachers, 

but we could understand everything taught by Om sir very well.”  At that time, 

you had a low salary. I also advised you to increase your salary and hold you 

there. But the administration and the SMC did not seem positive. Had you 

stayed there, you would not have reached this position. 

 In fact, when I came to Kathmandu from Village, my English was not that 

much good.   My thirst for learning English drove me to listen to BBC news on the 

radio. I bought a small radio to listen to the news. I also studied English newspapers 

regularly. My brother’s reflection indicates that I have developed my command of the 

English language significantly. My English language competency had been 
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transformed within five years academic study and three years of teaching in private 

schools. At least I could communicate fluently and deliver content consulting 

reference materials. Since my thought was to be both an English and Math teacher, I 

studied both subjects as a major in college. In a similar vein to the self-transformation 

of the inner being, Buch-Hansen et al. (2023) write, “Degrowth would require most 

people to self-transform, becoming less egoistic, possessive, and materialistic and 

more reflexive, gentle, mindful and capable of seeing themselves as part of the 

broader existence.” After joining the campus for further study, I continuously strived 

to improve my both English language competency and pedagogical skills. I learned to 

be more humble, less materialistic, and see the possibility of my personal growth in 

connection to my new friend circles coming from different nooks of the country. I did 

not abandon every quality that I possessed, but I lessened the habits that could create 

hindrances to my personality growth. I also joined language class that supported to 

improve my English language competency. Even after joining as a teacher in private 

schools, I continued to develop my linguistic and pedagogical competencies. Visiting 

the library and studying English literature books, reading English newspapers, and 

listening to BBC news on the radio became a pastime activity. For professional 

development, teachers need to focus on ICT integration. Borko et al. (2010) write, 

“Many new PD models are incorporating various technology-related components, 

including digital libraries, web-based virtual learning environments, and online and 

electronic conferencing features” (p. 554). At present, teachers need to use digital 

content and online platforms for cultivating professional competency. 

One common question that I asked them was how they perceive me as a 

teacher based on my learning facilitation for a year in grade 12. Birat, a student 

pursuing Bachelor’s Degree, presents his perspective as: 

You have supported me when I did not know English. If all the teachers were 

like you, it would have been good for all students. You would encourage to all 

students. While teaching, you would treat every student equally; you would 

teach properly if students could not learn any topics, so you are the best 

teacher. 

The excerpt suggests that students take my facilitation strategies that focus to 

the need of both the struggling and the bright students positively. Impartial treatment 

while facilitating to the learners is another quality that they find in my classroom 

teaching. Presenting complex content in a simplified way is the technique that my 
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students find impressive while teaching them. Whitehead (2023) writes, “A good 

teacher can instill a love of learning, inspire hope, and ignite the imagination” (p.36). 

This means teachers require to be competent in subject matters, pedagogical skills, 

and motivational strategies, too. Teacher’s roles should be transformed from the 

notion of “Sage on the stage” to the “Guide by the side” (Whitehead, 2023). Like 

these qualities, Culajara et al. (2023) write, “The personal attributes of an ideal 

teacher must possess compassion, flexibility, and adaptability in every situation in the 

teaching and learning process” (p. 228). An ideal teacher needs to understand the 

learners’ learning level, identify the context of their learning, and adopt teaching 

strategies accordingly. Dibya, a student pursuing Bachelor’s Degree, expresses her 

view on my ideality as a teacher: 

You are a good teacher. We can understand what you teach; unlike other 

teachers; you check our homework and prepare us for the test. You enable us 

to pass the exams; if I have to study English, it would be good to study with 

you. You would teach focusing to the low achievers. You would ask to the 

bright learners, too. But, you would give more priority to the low achievers. 

Students expect teachers to get their assignments corrected; the struggling 

learners feel great as they succeed in their examinations. Balance guidance to both the 

high achievers and the low achievers is the focused expectation of the learners in the 

teaching-learning process. Mira presents her perception on me as an ideal teacher, 

saying: 

You were a teacher who had a friendly nature; you just came up with a nice 

smile in the morning, in the first period, which made our day. You were a 

teacher, or you are a teacher who is making students share their problems 

with you. You were a teacher who was friendly with the students. Because of 

that a student could share their problem with you without any hesitation. 

Secondly, you are a very hardworking teacher. You are a very hardworking 

person; you are a person who always studies our teaching materials first and 

then only you would say a lot of things. That was a really impressive thing, I 

guess. You would write a lot of summaries which were helpful for students.  

Students want their teachers to be prepared and competent in the content. They 

seem willing to get facilitated by friendly teachers with whom they could share their 

learning issues. Mira also shares being frustrated with one of the teachers’ biased 

behavior who would always compare the students. She views that every person is 
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unique. So, teachers should not discourage other students by comparing them with 

bright ones. While asking about my ideality as a teacher, Seon, a student pursuing 

study in grade 12, views: 

You are good. Before class 11, I studied at another school. I found the 

teachers not good. They taught nicely but they did not teach answers nicely. 

They would make fun of students. After coming to TMC, I found our Om sir 

teaching me well because he teaches us what we do not know. Whatever 

grammatical mistakes we make, he teaches by correcting them. He would 

make the mind fresh by teaching good knowledge. 

Students want the teachers to facilitate and guide them minutely. Only 

presenting lessons through lectures may not be sufficient for better achievement. The 

point to be noted is that we should never make fun of the learners as it hurts their 

sentiments. However, a good teacher can create fun on the issues that are not directly 

connected to the learners for their refreshment. We can also let students do some fun 

activities.  

My Signature Pedagogy 

Signature pedagogy refers to the teachers’ unique professional tools that the 

teachers adopt for effective performance and act in the profession. It engages learners 

in constructive activities through exposures, interactions, explorations, and 

presentations. It includes both contextual performance and integrity in the actions. 

Like signature as an individual’s unique mark, signature pedagogy represents a 

teacher’s unique identity connecting to teaching-learning. In the signature pedagogies, 

the learners are guided to think and to act with consistency (Shulman et al., 2005, 

p.52). Thus, a signature pedagogy indicates how professional the teacher is. 

Regarding my signature pedagogy, Mira opines: 

There was something like you would read and write in the copy, then you 

would make us write the summaries; I guess that was a kind of signature step. 

No one has used that technique, even on the same subject. We used to write 

summaries ourselves, which I do not think all of the students can do. That was 

a signature step, I guess, because that helps a student who can’t even and who 

doesn’t have facilities for writing that summary searching on YouTube or 

Google. And our course book had a lot of paragraphs and pages to be read 

and understood something by someone. So, I guess your signature would be 
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making us familiar with texts, writing, writing summaries first and then 

describing the stories, poems, etc., which helped us a lot. 

A subject teacher requires simplifying the content in such a way that even the 

students having minimum language can learn what is being taught. So, texts written in 

foreign contexts by foreign writers become tough for young learners. So, I read and 

re-read the texts and rewrite them in simple language to make them more 

comprehensible to the learners. As my signature pedagogy, sometimes I ask my 

students to rewrite the content of the texts in their own words, and sometimes I 

support for their basic comprehension. 

Likewise, in concern to my signature pedagogy, Seon says, “ I found making 

us write essays, poems, and letting us write summaries, letting us write answers, 

asking questions, etc.”. In fact, learners’ level of learning is diverse. While teaching 

English at the secondary level, I have felt that the majority of students lack basic 

language skills that can support them in expressing their feelings and wants, among 

others. Only few students seem to have enhanced their basic communicative skills. 

So, I have been focusing on comprehensible input, simplifying the contents so that 

even the most struggling students could be prepared to learn to communicate. So, 

first, I explore students’ prior knowledge and facilitate accordingly. 

In the initial days of my teaching career, I felt frustrated as I could not make 

my students learn English. Later, I learnt about my learners’ learning levels and 

physical, mental, and social conditions. I strived to earn their confidence and keep 

them prepared for further learning. I used singing rhymes by involving them actively. 

I began to provide comprehensible content, creating myself in simple language, 

creating myself in simple language, and encouraging my students to read and present 

in the class. I try to carry the pace of all learners together. This makes my learners 

more confident. Along with this, I expose my students to digital content and create 

situations of communicating in the target language by showing digital pictures and 

asking them signpost questions. I also make the students observe the real field by 

dividing them into groups and making them write and present by using the zig-saw 

method. I encourage my students to speak on familiar indigenous topics like my 

childhood experiences, my favorite sports, local festivals, my leisure time activities, 

my village, etc. I also believe that providing opportunities in Indigenous content 

connected to the everyday lived experiences of the learners can make learning 

meaningful. Such practices also have been found useful to support them in language 
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learning. I also use the library to maximize exposure and input in the target language. 

So, my signature pedagogy is diverse. They have been changing and innovating as per 

the issues that I face and feel while facilitating the learners. I believe that pedagogies 

that ignore and avoid indigenous knowledge should be gradually replaced with local 

and contextual pedagogies which embrace taking learners to real-life situations 

interconnecting to land, indigenous body of knowledge, and local resources that they 

can feel connecting to body, mind, and soul. In the same line, Dobrich (2023) posits 

that understanding embodied learning as a decolonizing praxis has considerable 

potential to contribute to re-envisioning ways that education can be transformed to 

dismantle interlocking systems of colonial oppression by shifting dominant discourses 

and single worldviews (p. 24).  The methods being successful in one socio-temporal 

context may not work in another socio-temporal context. Methods that disconnect 

learners from their indigenous knowledge and real-life situations need to be replaced 

with contextual pedagogies. So, west driven notion of single reality world view 

should be subverted and alternative pedagogies should be developed. 

Recently, I have adopted learning tracking as a part of teaching learning. As 

the school-level curriculum emphasizes formative assessment, students are found 

reluctant to complete assignments due to liberal promotion. As I keep the records of 

the assignments and the students' performance, they are found motivated. So, along 

with pedagogical strategies and practices, students’ learning tracking is essential to 

motivate learners and drive them to a deeper level of learning. 

My Debut as a Head Teacher 

I had not thought that I would be a head teacher so early. But, I was confident 

that I could be a good teacher as exploring professionally useful strategies and 

knowledge was my passion. But, in 2018, I was compelled to take the head teacher's 

responsibility. In the initial stage, I was requested to take the head teacher’s post. The 

then head teacher was in a difficult situation due to personal health as well as from the 

troublesome behavior of some teachers and other managerial pressure. The head 

teacher had submitted his resignation four times, but the management had held it 

without acceptance.  

The management committee chair had asked me to take the head teacher's 

responsibility. But, I asked him the reason behind the resignation of the then head 

teacher. I realized that the previous head teacher was feeling a kind of stress. My 

concern was if the management itself is the cause of his resignation, I would also have 
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to face the same destiny. The management chair kept quiet for almost half a year. 

Again, he requested me to become the head teacher. I set a condition that I must be 

granted administrative freedom without interference. They called the meeting of the 

school management committee. In the meeting, the agenda was appointing the new 

head teacher. They asked me to forward my concerns. I kept the free decision-making 

rights and the un-interruption on the teacher-related issues from the management side 

as the bottom-line condition. They accepted. Then, I was accepted as the head teacher. 

However, one of the local teachers had been waiting for a long to grab the post 

of the head teacher. When I first entered the staff room, one of the teachers introduced 

a “Raithane”, meaning local teacher. Then he put down his head and remained 

without speaking. As the days passed, his behavior and attitude were quite different 

than that of normal professional teachers. Even during the staff meetings, he would 

unnecessarily resist the agendas forwarded by the head teacher. Even he would enjoy 

stimulating students against other teachers that he did not like. Actually, the previous 

head teacher said, he was seeking to be head teacher, but management could not 

believe him as he was of grant quota’s teacher possessing a mischievous nature. 

As I began to work as a head teacher, he started bunking classes frequently. I 

reminded him for some time. But, I did not find any changes. I asked him for written 

clarification of the misconduct. But, he reacted by tearing the paper. This made me 

make a rigid decision. I called an urgent meeting. The meeting decided not to let him 

sign as a teacher. Later, the municipality transferred him to another school. The 

decision was made on the 30th day of seating as a head teacher. This event brought 

lots of stress to me. Threats of physical assault were given through social media. I 

spent some sleepless nights because of such an unprecedented situation. As the 

management backed up my decision, I gradually settled the situation. 

To appoint another teacher took almost one year in the vacant post. I published 

the notice of vacancy announcement after obtaining permission from the municipality. 

But the then official of the municipality asked me about the number of candidates, 

and I told him 6/7. He frowned his eyes and objected. Actually, he had given words to 

one of the candidates for favor. We had a hot discussion. I got furious and upset. I told 

him that I would rather keep the post vacant than appoint the teacher unfairly. I did 

not ask them for a teacher appointment exam until another education officer came into 

the municipality as the chief of the education section. After consulting with the 

officer, we conducted a teacher selection exam, and the candidate was selected fairly. 
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This teacher selection process threw a wave of positive vibes in the teacher’s circle. 

This boosted up my confidence. From then on, I have conducted more than a dozen 

teacher selection exams fairly, which has become one of my strengths as a head 

teacher. 

The former head teacher had a breath of relief when I took rigid action against 

the teacher who had troubled him in the process during his appointment as a teacher. 

Later, also some other teachers who were in his line attitude, they also resigned 

themselves with time as they could not transform themselves in the changed working 

system.  

Chapter Summary 

This chapter reflects on my past, present, and future in connection to social 

and educational aspects. It includes 16 themes supported by the data collected from 

the participants and my own lived experiences. I have discussed my signature 

pedagogies, competencies of an ideal teacher, leadership practices, school politics, 

and bureaucratic red-tapism. 
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CHAPTER VI 

MAKING THE SENSE OF THE TRANSFORMATIVE PRESENCE: SYNTHESIS 

Now, I am a secondary-level English subject teacher and a head teacher. I 

have become a permanent teacher since 2014. Before that I was not quite sure about 

the permanency of my teaching career. Since I got appointed as a permanent lower 

secondary level English subject teacher, a kind of professional security feeling 

germinated inside me. Being more hopeful and confident, I continued teaching with a 

deeper passion. Again, I got selected as the secondary level English subject teacher in 

2016, and I felt like climbing the stairs of my professional path felt like climbing my 

professional path's stairs.  

I should do justice to my profession and my students by keeping myself 

updated in both content and the contexts of the constantly evolving, knowledge-driven 

society. I feel that the prescribed curriculum in the deposited form may not be 

sufficient to prepare learners for their lives. For this, a teacher should constantly 

reflect on the ongoing pedagogical practices, innovate the contextual pedagogical 

strategies, and participate in conversation with the learners by exchanging each 

other’s lived experiences, encouraging educational growth and skills development. As 

a result of this notion, I joined for the Second Master’s Degree in Educational 

Planning and Management (EPM) in 2017. The purpose of choosing education faculty 

and education planning and management subjects was to equip my leadership skills 

and education philosophical knowledge so that I could handle the teaching profession 

more confidently. Doing a Master’s Degree in English Literature and Education 

Planning and Management could not quench my thirst for academic growth. I felt that 

I should be a living teacher for at least 20 years more till I reach to the age of 

retirement. This thought drove me to join MPhil at KU in 2021. 

Since 2017, I have been leading a school as a head teacher. As I got appointed 

as a head teacher, my plan was to manage a sufficient number of teacher quotas, 

enhance quality education through ICT integration, and reorient students’ furniture for 

interactive learning.  I am planning to construct a building for availing the sufficient 

classrooms. Besides these, I have been encouraging my teachers’ team to shift the 

teaching paradigm, digitizing teaching-learning, and adopting a blended mode of 

teaching. I have managed online learning management system to concretize the 
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concept of digitized teaching-learning. Previously, lesson plan diaries and rubrics 

plans in printed form were experimented. The teachers demanded the system and 

devices for storing their plans. I also used the free version of the Slack platform. But, 

it would store the data only for three months. So, I thought of an alternative platform, 

and I have got it now. Now, my plan is to conduct teaching-learning activities myself 

and make my teachers do the same to make teaching more effective. 

The core business of school is teaching learning. For this, we have started 

tracking learners’ activities with individual records of students’ performance. We 

have been organizing teacher-parent meetings to make parents aware of their role in 

creating a learning environment. As per the parents’ demand, we have been running 

English medium education by providing intensive training workshops to teachers. 

Besides regular teaching-learning, both the teachers and students need to be actively 

involved in research and other creative activities. I am planning to involve teachers in 

conducting at least three action research for promotion purposes. Students also need 

to participate actively in project work, study, writing, and presentations. We have also 

managed an equipped IT lab, library, science lab, math lab, and language lab.  My 

present focus is also on integrating mindfulness practice in teaching contribute for 

learning achievement promoting concentration. 

I have learned a lot during six years of experience as a head teacher. First, I 

have realized that leading educated persons to transform a system is not as simple as 

one may take. Second thing is that our society is so hypocritical that anyone can be 

turned at any direction for petty self-interests.  The third learning that I have realized 

is that people are afraid of initiating change and are deeply attached to the status quo. 

The fourth thing that I have learned is that the present government system is based on 

red-tapism, and it creates barriers to efficient and proficient performance. The fifth 

thing is that the leader should always be ready to lose personally and win 

institutionally. Another important challenge is we have to bridge bridging the gap 

between the policy and its implementation. Likewise, we have to be cautious of the 

dichotomy of saying and doing. My transformative journey towards an ideal teacher 

embraces the diverse aspects that have been analyzed hereafter. 

Sidelines of Teachers’ Movement 

Every movement carries some ends. This time, the teachers’ movement was 

centered on the teachers’ professional security, career development provisions, trade 

union rights, and the end of the perennial prejudice that exists between teachers and 
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civil bureaucrats. During the movement, schools remained closed for two days. It 

reflected the paradoxical nature of the so-called local government and of the people 

who are not directly connected with the children. The local governments, even the 

ward and the municipality offices, published notice giving authoritative pressure to 

the school leaders. They showed as if they were most concerned about children’s 

study. But, as a head teacher, when I asked them to invest for the quality education, 

they always feigned for lacking resources. They just remained indifferent about the 

problems that the community schools faced. More surprisingly, the local government 

just wanted to be among school children for cheap popularity. So-called social 

activists voiced against the teachers’ movement on the grounds that children were 

deprived of their rights. The negative attitude of so-called elites also got split. 

However, the parents whose children study in the community schools remained silent. 

Some of them even expressed their solidarity in the teachers’ movement. 

Uncertain Journey as a Teacher 

I taught in about half a dozen of private schools and half a dozen government 

schools. During my teaching in different schools, students would be influenced. They 

would be emotionally closer and expect to be together with them for more years. I 

could not stay long in the same school. I would be searching for a better school that 

could afford my cost of living in the capital city. At the beginning of the new sessions, 

I would be going through the advertisements and applying. I would appear in the 

teacher selection exams. 

I remember getting appointed in one of Kathmandu's renowned ‘Guthi’9 

schools. The selection procedure of the school was unprecedented. It included four 

stages. First, they would take interviews to shortlist the candidates. Then they would 

seat the candidates for written tests. After this, they would observe class 

demonstration. Again, they would call for the interview. Unfortunately, I taught in 

that school for only one day. The reason was that I was studying in Master’ first year. 

I wanted to take at least two classes of my study. The school administration asked me 

that I had to be present in school at 8:45 AM. But, I wanted them to extend my arrival 

time to 9:15 AM. They could not manage that. With a heavy heart, I said to them 

sorry for not being able to continue teaching there. However, I felt that one month 

long selection procedure had taught me a great lived experience. Even after three 

months of the academic session, they had called me. But I denied it. 
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Regarding the teacher selection process, I found the steps of interview for 

shortlisting, written test, observation of classroom teaching, and final interview. In the 

Teacher Service Commission’s teacher selection process, classroom teaching 

observation is not focused. Due to this, practically strong teachers do not get the 

opportunity to get selected. To enroll competent teachers, the Teacher Service 

Commission should compulsorily observe the classroom teaching of the candidates. 

Teaching as a ‘Times-less’ Profession 

Generally, job holders or professionals have fixed-time duties. International 

labor standard voices for 8 hours duty. But, I have not been lucky enough to limit my 

duty and responsibility to time-bound. Ten to four duty cannot make me a good 

teacher. I have to prepare teaching plans, get ready with new content, correct learners’ 

assignments, keep records for formative assessment, correct term papers, follow 

absentees, deal with problematic students, handle the grievances of parents, etc. To do 

these duties, teachers need to work additional time by curtailing their family time. For 

teachers, salaries and incentives seem very low in compared to the efforts that they 

have to make. In order to attract the young and bright generations to the teaching 

profession, the government should reconsider and review the salary and the incentives 

provided to the teachers.  

By adding facilities to the teachers, the teaching profession must be made 

more attractive, and their responsibility and accountability must be expanded. The 

parents should be made accountable and responsible for providing minimum 

requirements to their children so that they can go to school regularly. The state should 

either create caring and educating community homes for educating the children who 

are deprived of basic needs or the government should bring strict policies to take 

action against the parents who neglect the care of their children.  Our education 

system should stop preparing students for exam and start preparing for life as in the 

Education system of Finland. 

To make teaching-learning more contributory to producing competent and 

relevant human resources, teachers’ competency level should be enhanced, their daily 

periods of teaching should be reduced to three periods; it must be mandatory to 

develop instructional strategies based on the nature of the content, teaching-learning 

must be conducted with teacher-students prepared materials. It should be made 

mandatory to research and publish participatory action research centered on the 

problems faced in the day-to-day teaching and learning process.  
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Competencies of an Ideal Head Teacher 

Every teacher is a leader as they have to co-ordinate in different groups and 

teams to achieve organizational goals. The head teacher is the leader of leaders as 

he/she has to co-ordinate inside and outside schools in the process of administrative, 

academic, and managerial functions. So, the head teacher as the leader requires to 

possess dynamic qualities such as personal (charismatic, truthful, patience, balancing 

power of ethos, logos, and pathos), professional qualities (academic knowledge, 

pedagogical skills), administrative quality (decision making, influencing, controlling), 

managerial qualities(coordinating, motivating, monitoring, and evaluation), ICT skills 

(integrating ICT for digital learning-teaching, running MS-word and excel program, 

power point Corel-draw, email, etc.), and legal competencies (sound knowledge of 

education act and regulation, economic transaction provision, purchase policy). 

In order to explore my ideality and competencies as a head teacher, I included 

one of my colleagues, Tirtha, as a participant. He views that an ideal head teacher 

needs to possess the competencies as listed below: 

First of all, an ideal head teacher needs vision; vision is necessary for 

leadership; planning is needed as per the vision; one may have a vision, but if 

he/she does not have planning, it does not work; for implementation, one 

needs skills which differ from one person to another. So, these three things are 

a must in a head teacher. Why am I in this post? Such vision is needed. Then, 

what do I do after holding this post? Then, one needs plans and skills for 

implementing the plan. Four-five things should be included under skills: 

number one, one needs good commanding in any organization. I have seen the 

leadership fail due to lack of command despite having vision and plan. The 

second thing is coordination. Coordination is a great part. One may be 

commanding, but the absence of co-ordination may not work; followers and 

co-workers also require motivation. 

Being a successful head teacher is very demanding. The head teacher must set 

a vision. Then, it should be followed by planning, command, and coordination skills. 

Anwar (2022) views that “creating a learning environment, making critical decisions, 

managing conflict, creating good liaison with parents and community members, 

monitoring students’ progress and observing the lesson, providing instructional 

assistance and guidance to teachers are the major roles of a head teacher” (p. 74). 

Hence, a head teacher should continuously strive to balance the sense of ethos 
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(credibility and trustworthiness), pathos (emotions-sympathy, empathy, and logos 

(evidence, facts, rationality) to prepare a conducive environment and make the 

institution living. 

People from diverse cultures, thoughts, mindsets, and expectations are present 

in school. So, diverse issues and grievances are expected. Regarding the roles of a 

school leader, Tirtha further exerts: 

Then grievance handling is another factor. The grievance should be 

addressed. Listening to the grievances brings 50% solution to the problems if 

paid attention. If grievances are handled, they will feel that their issues have 

been paid due respect. X-theory and Y-theory are also theoretically discussed. 

Practically, taking control and motivation simultaneously leads the leader to 

success. In my experience too, everyone cannot have everything in leadership. 

But, if co-ordination and commanding are simultaneously yoked, then 

leadership becomes successful.  

The Grievance handling skills are a must in a leader. There can be grievances 

from teacher staff, students, parents, management committee, and other stakeholders. 

The head teacher should initiate immediately by   coordinating with the concerned 

department heads or the personnel. 

My Strengths and Weaknesses as a Head Teacher 

I should strive best for the excellence of the institutions wherever I involve. As 

a head teacher, I have also been striving to do my best to transform my school into the 

center of academic excellence. In terms of my competencies as a head teacher, Tirtha 

views: 

You possess leadership qualities. How I evaluate you is you have a vision. I 

feel a head teacher should be dedicated to transforming the school into an 

academic hub. You have devoted more than other head teachers in this regard. 

You have given me more time. You have given more time than we had given to 

the school we led. I call this dedication. You have given dedication to 

headship. Then you are un-deviated in your vision. In the experience of 

teaching for four years with you, you might have faced institutional, personal, 

and family problems. But you have been running in your vision without caring 

about these aspects or problems. I feel this is a good aspect. The next thing is 

you are attached to your vision, plan, and dedication. 
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Transforming a school is much demanding. The head teacher needs to devote 

wholeheartedly. School leaders set goals, direct instructional practices, observe, 

evaluate, and suggest to improve facilitation, shape professional development, and 

help to solve problems within the classroom or among teachers and correlate with the 

community and parents (Schleicher, 2012, p. 14). The head teacher requires to possess 

clear vision, set clearly defined goals with indices, direct instructional practices to 

achieve the goals, provide objective feedbacks, support to the teachers for solving 

goals and connecting to the parents and the community. 

On the other hand, I believe that teachers are the leaders. They should be 

updated with fast growing world. Indicating to my expectations, Tirtha views: 

Along with this, you have been expecting as much as you do from your 

colleagues. But, it sometimes becomes difficult to get. Not all the people will 

be as much as you think. I do not want to mark it as your weakness. However, 

not everyone may possess as much as you think; some may even possess more. 

Next one is your commanding is very good. I find you handling teachers, 

students, parents, management team, forces, and other groups well.  

The above excerpt indicates some of the basic components and qualities that 

an ideal head teacher should possess. As a head teacher, I envision transforming my 

school as an academic hub of quality education. For this, I formally and informally 

discuss with colleagues, the management committee, students, parents, and other 

stakeholders creating different situations. I explore some literature on the practices of 

countries like Finland and the USA, where public education has become very 

effective. In Finland, the state bears all the expenses of education. Even food, 

transportation, stationery materials, ICT devices for students, etc. are managed by the 

state. They provide education to the children without any discrimination. One can 

rarely find private educational institutions. In the USA, the state has full control of the 

education system; school children mostly study in government schools; private 

schools are very rare, and there is no difference in the quality of education they impart 

(an article based on an interview of Prof. Dr. Shiva Gautam, 2023). 

Another quality that my colleague indicates to me is a dedication to my vision. 

A leader should initiate the planning based on vision. While planning, the views of 

colleagues and other major stakeholders like the school management committee must 

be taken. Only such kind of plans based on the participatory decision-making 

procedure can be effectively carried out in action. For implementing plans and 
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strategies, a leader should begin with a highly motivated spirit to influence colleagues. 

For this, the leader needs to devote additional time and effort. I also get my work 

pressures, personal as well as family problems. But, my first focus is my job. A single 

negligence by a head teacher can have a negative impact on the confidence of children 

and parents.  

Sometimes, my expectation of high performance and dedication from my 

colleagues troubles my feelings as they cannot perform to that level. Honestly 

speaking, some of my colleagues seem much more dedicated. Sometimes, I feel that I 

am not alone in concretizing my vision. I find a large number of colleagues requiring 

more pushing, poking, motivating, and elevating to reach the level of my expectation 

as a head teacher.  

A head teacher plays a tremendous role in the smooth running of a school. 

Tirtha presents my strengths as below: 

As a strength, you have good command; you have good school control; 

academically, you have been working as a successful head teacher. Whatever 

behavior you have been doing to students, teachers, parents, and stakeholders 

they are very good. However, you have to improve some matters like 

promoting liberal coordination with different stakeholders. You have been 

focusing on teacher transformation relating to ICT skills updating and 

innovations. You involve teachers to update skills whenever you get a little 

time. Even in the remaining time after the students’ examinations, you 

organize ICT training, language training, curriculum-related training, 

strategic planning related training, etc.; likewise, during admission campaign 

time, you organize different strategic pieces of training to update and make 

teachers skillful. You also encourage and enforce teachers to conduct plan-

based teaching. So, you have done more than other schools, and head teachers 

do for learning transformation.  

As an academic leader, I focus on teachers’ capacity and skill development. I 

believe that only transformed teachers can lead teaching-learning activities for 

learners and learning transformation. So, I reflect on the problems being faced by both 

students and the teachers and take some decisions for innovating training workshops. 

I feel afraid of sounding narcissistic when I explore my career journey as an 

ideal teacher. So, I have purposively selected the participants so that they could 
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present their perspectives to me as objectively as possible.  Indicating my weaknesses 

Tirtha points: 

However, you have been focusing more in classroom based in-school trainings 

focusing more to school environment. Instead of coordinating with external 

organizations, you have been providing teachers’ training at the level of 

students and their own school. You have been mobilizing internal resources 

than sending teachers to the training conducted by other institutions. It would 

be better if you provide at least some trainings coordinating with Education 

Training Center and the Local Level Education Section. But, what you have 

done in the initial days of the session, at the middle of the sessions, at the end 

of the sessions, during the time of terminal examinations, and during mid-

terms relating to evaluations, teachers’ ICT skills updates by inviting trainers, 

using teachers and by self-initiations are unique practices that others rarely 

do. 

Teachers should be provided on-the-job training. So, I plan to provide training 

and workshops in school to prevent the students' learning loss. Sending teachers 

outside schools frequently is likely to have a negative impact on teaching and 

learning. Providing training to one or two teachers cannot make a significant 

difference as the intensive sharing of their learning among other teachers does not 

become possible all the time. However, more technical and TOT (Training of trainer) 

may not be possible all the time. Teachers should be trained by coordinating with the 

Education Training Center and Local Level Education Section as well. Besides this, 

for taking package training such as TPD (Teachers’ Professional Development) 

training, teachers should be sent to the Education Training Center, too. Tirtha points 

my weakness in co-ordination in certain issues or parts. I feel that I need to strive to 

convert myself to an ‘extrovert type’ from my nature of ‘introvert type’ in terms of 

leadership practices. 

I feel leadership itself is the series of learning, planning, decision-making, 

implementing, and reflecting. So, one may not lead situationally and aptly all the 

time. Despite having qualities like influencing and convincing power to the team for a 

common goal (Soeardi, 2023, p. 880), I also cannot be free from weaknesses. Tirtha 

points: 

However, you have been focusing more in class-room based and in-school 

trainings focusing more to school environment. Rather than coordinating with 
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external organizations, you have been providing the level of students and own 

school. You have been mobilizing internal resources than sending teachers to 

the training conducted by other institutions. It would be better if you provide 

at least some training coordinating with the education training center and the 

local level education section. What you have been doing in the initial days of 

the session, at the middle of the session, at the end of the sessions, during the 

time of terminal examinations, and during mid-terms relating to evaluations, 

ICT skills update training inviting trainers, by using teachers and by self-

initiation, these all activities have become very effective and these works are 

unique practices that others rarely do. 

The reason behind focusing on job training is to minimize the learning loss of 

the students caused by the absence of teachers. Another reason is that providing 

training to one or two teacher(s) could not bring that much transformation as the other 

colleagues could carry activities in the same line. So, I mostly focus on school-based 

training workshops for teaching-learning transformation. 

Administrative Versus Academic Leader 

I was thinking of appointing a new teacher for the vacant post of lower 

secondary level math teacher. Amid it, the science teacher came to me and pleaded to 

help him. As I inquired, he said that he was in hard times. He said, “Sir, you must 

help me; I am selected for the post of a teacher in my village; I am resigning; please 

accept my resignation.”  I tried to convince him to continue the job but his mind could 

not be diverted. He said that it was the last chance that he could apply for the post of 

teacher due to his age bar.  He said the only I could save him from the hardship. But 

the person had feigned suffering from Dengue, including his other family members 

for 3/4 days consecutively. Being a human, I could not stop him, though I had lots of 

challenges running classes due to unexpected resignations from the teachers. 

From this case, I learned that we should not work only with the mind. We should 

work with both heart and mind. If I had worked only with my mind, I would not have 

accepted his resignation. As an administrative leader, I sometimes sound rigid as I 

withhold permission for long leaves. However, as a human, I never question taking 

sick leaves and cultural celebration leave. I feel that I should use my sense of ethos, 

pathos, and logos to make appropriate decisions. 

As I ask Tirtha to present his perception on me regarding administrative versus 

academic leader, he presents: 
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You have been working in the administrative part as well. But, in the present 

context, for community schools, it seems better to drive you to a managerial 

leader than an administrator. You have such great skills. It would be better if 

you became a manager, not an administrator. As an administrator, the 

controlling part becomes more dominant. But, as a manager, motivation, co-

ordination, and double communication become more dominant.  

The excerpt shows that my initial days as a head teacher were more 

administrative, mechanical, controlling, and rigid. It took me one or two years to lead 

my journey as an academic leader. I happened to dictate rather than listen to the 

voices of my colleagues. Even the teacher meeting would be dead silent, and only 

one-way communication was dominant. These all make me realize that today’s 

education leaders should embrace the principles of education 4.0 that revolutionizes 

education by integrating advanced technologies, personalized learning, and 21st 

century skills (Viador, 2024). When I was called for a one-month-long head teachers’ 

training course, I did not grab that opportunity. One of the reasons was that the vice 

principal told me that he could not manage everything for one-month long. I 

understood his psychology that he could not be as rigid as me. As a result, he could 

not make the teacher do duties as smoothly as I made them to do.  

Later, I felt that I had lost a great opportunity of my leadership development 

course. With the passage of time, I completed master’s degree in Education Planning 

and Management. During this course, I learned ways of planning, instructional 

strategies, art of influencing to the colleagues, leading, coordinating, motivating, 

regulating, decision making etc. Later, I got the opportunity to participate in the 5 

Days’ Module of Head Teachers’ refreshment. This training supported me in 

promoting my managerial skills like coordinating, motivating, participatory decision-

making, influencing, etc.  

Teachers’ Workshops for Transforming Teaching-Learning 

I think that teachers must be updated and strive continuously for effective 

learning facilitation. Here, effective means fast and transforming the learners’ 

behavior. For this purpose, I organize at least two teachers’ workshops every year for 

the whole teachers at my school. While discussing the issue of teachers’ workshops, 

teachers would show their reluctance for longer days’ sessions. However, I could 

convince them by clarifying the urgency of meeting the competitive market demands. 

In such workshops, I would also invite some expert trainers, too. I would also 
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encourage my colleagues to prepare on certain topics for workshop facilitation. Such 

activities would certainly benefit. First, it would update teachers’ knowledge and 

skills. Next, it would give positive vibes to the community. More importantly, I would 

identify the teachers’ competency level. 

Teachers’ planning and preparing instructional strategies should keep learners’ 

and their learning outcomes at the center. For this, teachers and the head teachers 

should carefully observe the needs of the learners’ and know where the shoe really 

pinches. Instructional frameworks and strategies that come out of the minute 

observation and reflection of the classroom needs and issues can only contribute to 

achieving curricular goals. Crawford (2005) presents the lesson presentation strategy 

in the frame of ABC (Anticipation phase, Building phase, and Consolidation phase). 

In the anticipation phase, the teacher asks signpost questions to elicit the learners’ 

prior knowledge and sets the scene for learning the new lesson. The building 

knowledge phase focuses on comparing expectations and learning, revising 

expectations, identifying information, monitoring personal thinking, making 

inferences, making personal connections, and questioning the lesson. Likewise, the 

consolidation phase includes summarizing, interpreting, sharing ideas, making 

personal responses, testing out the ideas, assessing learning, and additional 

questioning.  

Only centralized training provided by education training centers do not seem 

sufficient as they provide only limited quotas. For updating teachers with innovative 

pedagogical skills, workshops in certain intervals are essential. Organizing training 

workshops not only prepares teachers with pedagogical skills, but also cultivates their 

potential, which can upgrade them as trainers. 

At present, teacher training providers seem scattered and they organize 

training haphazardly. Organizing training from one door or basket is essential as 

sending all the teachers in training causes problems in human resource management. 

Covid-19 and my Professionalism 

The Spread of COVID-19 at the beginning of 2020 forced the governments to 

lockdown. The Nepal government also called lockdown for uncertainty. Education 

institutions were physically closed. Radios and televisions conducted tele classes. 

Prime FM 4.5 MHz Kavrepalanchok also conducted a radio class. I was assigned to 

record the English class of grades 8 and 10. In the beginning, I felt awkward. But, 

later I got habituated. Sometimes, I could not reach the studio for recording. I 
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recorded some classes at home. I remember those stressful days of COVID-19 for 

searching peaceful rooms at home as the external noises would disturb my recording 

of classes. During the COVID-19, classes were run through Zoom app and Google 

Meet. Load-shedding would create lots of stress to both teachers and students. My 

spouse and I had to teach online. Children also had to take classes. So, home had 

become like a noisy school. I feel that Corona did not only destroy lives and property, 

but it has taught lessons and skills, too. After the covid-19, I have become ICT-

friendly to a greater extent in compare to the time before it spread. For digitizing 

teaching-learning and embracing planned teaching, we have started online portal.  

Unfolding Past 

My exposure from the early days of my educational journey was based on a 

typical teacher-centered classroom setting. Teacher would be at the center actively 

lecturing in front of the students as passive listeners. A teacher who could create 

terror and maintain dead suppressed silence would be considered ideal. Even the 

classroom setting would not be appropriate for inviting pair works, group discussions, 

and presentations. The teacher having command over subject matter and controlling 

learners would be regarded as an ideal teacher. My perspective on an ideal teacher 

initially was that s/he is strict, competent in the content, and a person with the sense of 

justice. With time, the qualities that an ideal teacher needs to possess have been 

evolving and becoming more dynamic, along with the complexities that sprouted with 

modern human civilization. 

Renovating Superseded 

Since my school life, I was taught through lecture methods and rote learning 

techniques. My thirst of effective teaching methods and strategies remained 

unquenched for long. Whenever I searched methodological books, they contained 

heavily prescribed methodologies and techniques. My observation has shown that 

even the textbooks at the school level contain decontextualized texts. In search of 

appropriate methods and strategies, my twenty years of teaching career have been 

invested. But, still my thirst has remained unquenched. I have come to realize that our 

learning resources, including physical, socio-economic, and politico-cultural contexts, 

are the sources of the best curriculum from where our teaching plan should sprout up. 

Teachers who reflect on the ongoing teaching-learning activities can develop apt 

pedagogies themselves. For this, every teacher has to realize that he or she (teacher-

persona) really dies as learning and exploring of innovative strategies stops. If one 
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does not have a growth mindset in professionalism, it is best and just to quit. 

Pinar(2023) presents current as a Latin term reclaiming individual’s subjective 

presence, existential experience of curriculum, its urgency and contemporariness, 

focusing on past educational experience relating to the future, expanding the inner 

space of freedom with an opportunity to study the “sound of self” (p. 3). Currere 

reflects on an individual’s past educational experiences, present performance, and 

future aspirations, motivating them to strive for excellence. 

More strikingly, political culture affects our working and learning 

environment. When political leaders, especially the government, become indifferent 

to the problems faced by its sub-ordinate institutions, the leaders have to face lots of 

challenges. In my experience of working as a head teacher, I have faced double-

standard roles of the government representatives leading at the local levels. They seek 

more credit for their contributions. They act as if they are worried about the quality of 

the education imparted by the schools. But their hidden intention is quite different. 

One bitter reality is that the government does not seem serious in terms of delivering 

free and quality education to the young generations. Even the budget allocation in 

different fiscal years, just around 10-11% for the education sector, also proves that. 

The government also seems to hesitate to fulfill the commitments made in the 

international forums for the implementations. It is explicit that leaders are unaware of 

the role of education in human resource development. Education does not seem to be 

at the center of their developmental plans. This may be a result of their plan only for 

the next five years. Somewhere, I read that a politician thinks and plans only for the 

next election, and the leader plans for future generations. 

In the initial days of teaching, I knew limited strategies to make the learners 

learn. Due to my limited pedagogical and psychological knowledge, learners were 

blamed for failing to learn. Some of the learners got scolded and might have been 

demotivated in the name of being strict teachers. During my early teaching career, I 

did not know that diverse factors like home environment, prior knowledge, 

comprehensible content input, individual differences, and intrinsic and extrinsic 

factors affect learning efficiency. I consciously unlearn such knowledge gaps, and I 

am committed to encouraging my students to use innovative, broad, and 

comprehensive strategies. We need to unlearn that there are only universal 

pedagogical strategies.  
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Teachers need to be updated continuously. For this, ideal teachers should keep 

learning in the changing context; they should unlearn/forget outdated knowledge, 

information, and pedagogies that isolate learners from real-life situations; the teachers 

have to remain keen on learning innovative strategies, digital skills, child centered 

pedagogical skills, and child-friendly behaviors, activities of uniting mind, body, and 

soul. They need to learn innovative strategies continuously. Ideal teachers should 

learn that if a child fails to learn, it is not the fault of the child. There can be faults in 

the curriculum itself and the methodologies that the teachers use to facilitate it. Ideal 

teachers need to internalize and apply that teaching does not mean only making able 

to read and write. As Freire and Macedo (1987) assert, “To be literate is not to be 

free; it is to be present and active in the struggle for reclaiming one’s voice, history, 

and future” (p. 11). The responsibility of the teacher is also to motivate learners to 

question to the status quo that creates barrier to the equal access of all the individuals 

for the comprehensive participation in all the aspects of social, political, economic, 

and cultural life. An ideal teacher should endeavor to make the learners critically 

literate.  

An ideal teacher should not focus only on the strategies that make the learners 

learn the numerical, letters, and words only. They should go beyond the prescriptive 

curriculums and beyond the currere if necessary and make meaningful discussions 

based on lived experiences of both the teacher and the learners. In this connection, 

Freire believes that critical literacy is to read both the word and the world critically, 

that is, to transform the world through literacy education (Freire & Macedo, 1987, as 

cited in Lee, 2011, p. 99). Teachers should encourage learners to study the world 

through words. Such a superseded understanding needs to be renovated, and broader 

alternative perspectives should be explored. 

Transformative Presence 

In the past, children would be brought up in a natural setting where they would 

get close affinity with physical movement and activities, cultural celebrations, and 

refreshments in real-life contexts. Their lived experiences would support their 

physical, mental, spiritual and social wellbeing contributing to quality learning. But, 

at present, they are up-rooted from natural settings and deprived of physical activities. 

They are living with gadgets for an unlimited time; their physical and behavioral 

development has deviated. They seem heavily stressed and hyper-tensed. Now, 
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teachers and parents need to re-learn to reconnect the young children with real-life 

situations from where they have been up-rooted.  

Project-based learning can take them in a real-life context; it can involve them 

physically; it can unite their mind, body, and soul, assisting in mindfulness practice in 

real-life situations, connecting to real-life situations, sharing lived experiences, critical 

reflections on the lived experiences, involving in rational discourse, and exploring a 

wider horizon can contribute to transformative learning. An ideal teacher becomes 

sensitive towards the learners, taking them as his alter ego, and becomes respectful to 

their pace of learning and individual natures. An ideal teacher needs to have deeper 

understanding of how learning happens in general, and of individual students’ 

motivations, emotions and lives outside the classroom, in particular (Schleicher, 

2012). Summing up my currere journey of transformative learning connecting to 

Pinar’s currere and Mezirow’s ten phases of transformative learning can be presented 

as follow: 

Currere unfolds my transformative growth as an ideal English language 

teacher. Reflecting on my currere journey, I have realized that I have been able to 
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complete only the three stages. It is implicit that notion of an ideal teacher is abstract. 

It is not an absolute phenomenon. My students find me as an ideal English language 

teacher. They find me competent in the subject matters that I deliver; they find 

impartiality in the facilitation process; they see me focusing on both the bright and the 

struggling ones; they indicate the traits of respect in me to my learners; they also see 

me as a motivator and the source of inspiration. However, I have faced challenges in 

different contexts relating to taking the learners in a grip. I realize that I need to 

reflect on my teaching facilitation procedures and their effectiveness continuously and 

update myself as per the challenges posed by rapidly bursting funds of new 

knowledge supported by new studies.  So, my journey as an ideal teacher is also in the 

progressive phase. My further desire is to grow as an ideal teacher continuously 

reflecting on my ongoing pedagogical strategies. I also have a passion for motivating 

learners by indicating their inherent potential.  I think of investing my time and 

dedication to grow as a researcher and a social activist. However, I have to embrace 

flipped modality along with the synchronous and asynchronous modes of digitizing 

teaching learning to a greater extent. 

Chapter Summary 

This chapter discusses my professional endeavors, struggles, experiences, and 

insightful learnings. It includes eleven themes supported by the data collected from 

the participants and my lived experiences. 
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CHAPTER VII 

CONCLUSION 

My currere journey as an ideal teacher seems still progressive as I am still 

studying. Though I started the teaching profession almost twenty-one years back, the 

dominance of the West-driven prescribed pedagogies has affected my attitude and 

content delivery for a long. However, growing as a pastoral boy from the remote 

village of Kavrepalanchok district, I have transformed myself academically and 

professionally to some extent.  

After going to Kathmandu in 2000, I took entrance to study science at the 

Amrit science campus. But, I could not get listed in the merit. In the hope of getting 

listed in the latter lists, I started taking classes. I felt quite difficult. I thought I was not 

the person to study science. So, I got entrapped in a dilemma regarding the choice of 

faculty in the beginning. Later, I decided to study humanities with a major in English 

and Mathematics by consulting with my brother. Since then, I devoted myself to 

learning English and Mathematics. After taking the second-year examination of I.A., I 

started teaching in a private school. This further helped to sharpen my English 

language and pedagogical strategies and get connected with academic and 

professional circles. 

Along with my academic journey, I connected with professional networks like 

NELTA. I also started teaching IELTS. Studying English newspapers and listening to 

and watching BBC and CNN news became an integral part of my life. I always kept 

my job in the focus. Even in my leisure time, I would be thinking and preparing about 

lessons that I had to teach in different classes. Taking on-the-job training, academic 

studies, participating in conferences, self-study, etc., helped me to grow as a good 

teacher. Because of my professional and academic performance, the school 

management committee trusted me and appointed me as a head teacher. This further 

provided me both challenges and opportunities to grow academically and 

professionally. 

The research participants’ views indicate that I am impartial to my learners; I 

focus on both bright as well as struggling learners in my classroom teaching-learning. 

The student participants find me striving to make them understand the subject matters. 

They also find learning with me fun. My brother’s view shows that I have 
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transformed myself into a commanding English language teacher. My students find 

my lessons presented in a very simplified way. Struggling learners also found my 

learning facilitation impactful. Participants’ perceptions indicate that my journey 

towards an ideal teacher is going on. I also believe I have much to do justice to my 

profession. My transformative journey towards an ideal teacher is in the process of 

becoming. 

 I have now dared to unlearn the teacher-fronted and grammar translation 

methods dominated strategies, opening my mindset to innovate contextual and 

learner-driven curriculum. Unlearning de-contextual pedagogies, learning innovative 

strategies and relearning useful open pedagogies that have remained in the sub-

conscious layer of the mind, and situating them in the local context as per the 

preparedness and benefit of the learners is must. However, like every individual’s 

lived experiences, I have my own unique lived experiences which could be insightful 

to prospective teachers. Pinar (2023) asserts that currere as a method celebrates 

individual uniqueness in terms of experiences, class, culture, ideology, etc., and 

emphasizes cultivating that distinctiveness, making one aware of what he/she is fitted 

for (p. 5). This study has provided an opportunity to explore my transformative 

journey and reflect on my lived experiences and directions of future struggles. It is 

explicit that ideal teachers are required to adopt transformative learning strategies that 

embrace space for lived experiences, critical self-reflections, and rational discourse 

for being open to the best alternatives based on credible evidence and information. 

Reflecting on my currere journey as an ideal teacher, an ideal teacher needs to 

possess minimum competencies that include a) Learners’ knowledge (physical and 

mental health; family environment; socio-cultural context; prior knowledge and 

preparedness); ii) Pedagogical competencies (body, mind, and soul reconnecting 

activities, incorporating Indigenous knowledge, learner-led teaching-learning 

activities); iii) Motivational competencies (ability to combine ethos and pathos, 

changing gestures, facial expressions, movement in the class, verbal feedbacks); iv) 

integrating digitized contents;  v) Code of conduct and legal awareness ( Internalizing 

professional code of conduct and being aware of legal provisions related to profession 

and beyond); vi) Inquisitiveness (being ready to keep learning); vii) Remaining 

respectful, impartial, truthful, and consistent;  viii) Ability to convert complex 

contents into simple and comprehensible inputs.; ix) Ability to exercise praxis of 

presence; x) Dedication to unlearn, learn, and relearn; xi) Competency to developing 
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curriculum, teaching plan, and instructional strategies (planning the curriculum as per 

national curriculum framework, developing instructional plans incorporating local 

contents, tracking learning keeping records of students assignments and performance); 

xii) Entrepreneur of pedagogical skills; xiii) Instilling a sense of critical literacy( 

Exploring the past, reflecting present, questioning the status quo, and looking for the 

future); xiv) Exploring beyond currere to contribute to transformative pedagogies; xv) 

Taking students as alter ego ; xvi) incorporating Indigenous contents based on 

learners lived experiences, and xvii) Embracing transformative learning strategies that 

include learners’ lived experiences, critical self-reflections and rational discourse to 

reach to a broader and comprehensive mutual understanding. 

Only contextual problem-posing and co-creation of knowledge, breaking the 

traditional dichotomy of teacher-student, can contribute to living education. An ideal 

teacher should possess a complete civic sense embracing a deeper understanding of 

the subject (content and learner), pedagogical entrepreneurship, and ethical, social, 

cultural, legal, political, intellectual, and global values. Besides this, the traditional 

notion of the ideal teacher is detached from the family, as in the Gurukul10 system, 

whereas the modern notion of the ideal teacher is attached to the family. Modern 

teachers need to play the role of collaborator, counselor, guardian, and neutralizer of 

unethical political encroachment to keep a conducive academic environment. Parents 

also need to be dedicated to maintaining a learning environment and supporting at 

home. However, some answers are yet to be searched out: how does exploring the 

current journey of an individual contribute to motivating both the learners and the 

prospective teachers? How can an individual be transformed as the change agent of 

the education system and society? What is the emphasis of universities regarding 

teacher development education? Are problems in the teacher educators or in 

something and somewhere else? Unless our education system addresses the bottom-up 

approach of curriculum development, the education system remains lagging behind 

without yielding expected outcomes. 

Yet, our teacher education programs have not started screening the candidates 

who lack the potential and basic qualities to be teachers. Enrolling the highly 

academic performers and the students having passion and portfolio-based track 

records of dedication to transforming themselves and others should be considered as 

the benchmarks of selecting the candidates for education faculty. For this, the 

government should declare the teaching profession as the highest-paid profession 
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among other professions. This will attract high academic performers. The Teacher 

Service Commission should bring a comprehensive plan and policy so that only 

dedicated, qualified, and truly deserving candidates can involve in the teacher 

selection process. For the selection of permanent teachers, following steps could be 

suggested: 

For this, teacher candidates’ passion for teaching should be checked based on 

interviews and psychological tests concerning their referees. 

Plan-based teaching class observation should be done; 

Written tests should be administered focusing on pedagogy, child psychology, 

digital skills, subject knowledge, research skills, human values, etc. 

The interview should give space and weightage to action research and other 

pedagogical research works along with academic scores. 

The probation period for permanent teachers should be at least 2 years, and it 

should be monitored systematically. 

Key Insights 

The ideal teacher keeps learners at the center of teaching-learning. Being 

respectful to the learners, identifying their learning level and interests, and building 

rapport prepare the foundation for creating a conducive environment for teaching. 

Setting the scene for teaching learning becomes the foremost priority of an ideal 

teacher. Besides this, an ideal teacher encourages learners to cultivate their infinite 

potentialities and keep working, internalizing a sense of impartiality, equality, respect, 

justice, sympathy, empathy, ethos, pathos, and logos in mind, body, and soul. 

An ideal teacher never remains satisfied with the pedagogical practices that 

were used yesterday. He/she takes feedback from the learners, critically reflects on the 

whole ongoing process, and looks for more impactful strategies for the upcoming 

days. The continuous study, carrying research, publishing, navigating beyond currere, 

advocating for investing in education, and exploring innovative teaching-learning 

activities remain at the heart, mind, and soul of an ideal teacher. A good teacher 

strives to prepare autonomous learners. An ideal teacher incorporates learners’ lived 

experiences, critical self-reflections, and rational discourse for being open to the best 

alternatives based on credible evidence and information. 

On the other hand, being a head teacher in a low-resource school is far more 

challenging in our context. Even friends who are traveling in the same boat may not 

think about your safety. They may be ready to be seen as enjoying the journey without 
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contributing much. Society and its people having primitive nature are likely to play 

double roles even if you work for the common good of all. However, a leader’s 

success depends on developing capacity and empowering the team members, 

mobilizing them, and building a network of rapport with the stakeholders. 

In our context, remaining true to our self-conviction is not easy, but it keeps us 

in the safe zone, at least away from corruption. As a head teacher, I remain concerned 

about the maximum and proper use of resources, keeping qualitative teaching-

learning activities at the center. Government schools get blamed for appointing 

teachers through unfair process. My prime focus ‘was and is’ on a fair teacher 

selection process so that every young teacher candidate would feel justice. During my 

6 years of headship, I conducted about one and a half dozen teacher selection exams. I 

received lots of pressure, but I remained undeterred from my conviction. I have 

learned that if we remain truthful and determined in our actions, external factors are 

bound to fail from influencing us.  

If we are resilient to our vision and goal of life, we can achieve it no matter 

how hard it is. However, my ideality as a teacher is still in the course of being and 

becoming. Now, I am more determined to further transform myself as an ideal teacher 

and a researcher. For this, I need to continue to work smart and maintain integrity in 

my personal, family, and professional life. 

Implications 

Exploring my currere journey as an ideal teacher implies that the dream we 

see in the day comes true with the combination of nature and nurture. By nature, I 

may not have become a teacher. As my eldest brother says I did not have extra 

intelligence in my early days. My father’s untiring guidance at home and my 

conscious efforts that followed along with my growth made it possible for me to 

arrive at this tenure track position as a permanent government teacher. My brother 

says that as I returned to the village as a teacher, teachers and colleagues found me 

transformed as an English language subject teacher. 

Getting rejected and underestimated also can be turned as an opportunity to 

progress in life. I wanted to start a teaching job before I completed my I.A. first year. 

But, I could not earn the confidence. I took it seriously, and I was determined to focus 

on my study and show ‘who I am.’ Studying the evening shift in the campus, I started 

basic computer classes during the day, and I also took an English Language class at 

Bishow Bhasha Campus. It helped me to boost my confidence in English language. 
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 Hard times in life can also speed up the pace of progress in life. When 

working in one of the schools after completing my Master’s Degree, I could not feel 

satisfied as my responsibility to my family was increasing. I was thinking of job 

security, which could be possible after being a permanent government teacher. In 

2015, I was appointed as a lower secondary level temporary teacher. My tenure track 

position as a permanent government teacher began when I got success in the 

examination of the Teacher Service Commission in 2014. 

Unless teachers become whole-timers, teaching-learning may not become 

effective. For effective teaching, a teacher needs to explore innovative strategies, 

reflect on ongoing learning facilitation, think for more interactive, engaging, 

collaborative, creative and critical techniques, develop plans, materials and 

instructional strategies, keep the records of learners’ performance and track their 

progress. For this, teachers should be paid enough so that they will not have to worry 

about living quality life fulfilling both basic as well as additional needs. 

Lack of level-wise and subject-wise permanent teacher quotas creates hurdles 

in imparting quality education. As my school has very few teacher quotas and even 

four of them are temporary (2 granted by local level and 2 block grants), my duty 

centers on advertising, registering candidates, running exams, and appointing 

teachers. So is the case of most of the schools of the nation as a report shows that 

schools lack around 56 thousand teachers in the government schools. So, government 

should not delay to create additional permanent teacher quotas so that quality 

education can be achieved by the students. 

Contribution  

The insights and the implications of my currere journey support me in 

planning further by reflecting on my ground reality. It encourages me to be more 

accountable and responsible towards my profession. My objective was also to see 

how far I have inculcated the qualities of an ideal teacher that I had envisioned from 

my school life. I have transformed my thoughts and perspectives towards my students, 

curriculum, pedagogy, and the nature of my profession. I have internalized that I, first 

have to know my learners, their learning level, and their nature. I have to keep on 

updating learning facilitation strategies as per the nature of the content, the nature of 

the available resources, and the prior knowledge of the learners. So, this study gives a 

direction for my further endeavors. 
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Furthermore, pre-service teachers, especially those pursuing their higher study 

in education faculty, can get insights about how he/she can prepare as a competent 

teacher and how patient and resilient he/she should be to get a permanent tenure track 

position. They can also gain confidence in doing something in the teaching field 

regardless of their backgrounds. They can see and explore how to prepare as a 

successful teacher candidate. In-service teachers can also find this study useful to 

strive to develop transformative pedagogical techniques to facilitate more effectively. 

The teachers can also get insights by involving themselves in continuous study, 

research works, and publications and promoting their confidence as professional 

teachers. 

In addition to it, as a part of my educational leadership, I have discussed the 

challenges that government schools face in terms of critically insufficient human 

resources and the bureaucratic cultures that seek to avoid risks even for the positive 

causes. I have also discussed the lack of resources, capacity, and intentions in the 

local-level government. These issues can be practical suggestions for the 

policymakers to integrate while formulating educational policies. 

All in all, the ideal teacher can be self-made if he/she has potential, passion for 

teaching, and dedication. If someone tries to study ideal teacher’s autobiography, it 

can be a useful resource and reference. 

Concluding Remarks  

At present, I am a secondary-level teacher of the English language in a 

permanent tenure track position.  I have been teaching for the last 21 years. I have 

been teaching English to students from the basic level to the master’s degree. 

Contemplating back on my rustic upbringing, I had not imagined reaching the present 

position. While studying in grade eight, I thought that I should be able to teach 

mathematics, science, and English subjects to the students of my remote village 

school. This thought came in my mind as we could not get teachers to teach us tuition/ 

coaching classes during long summer vacations. 

I have completed master’s degree in two subjects, i.e. English Literature and 

Education Planning and Management. Pursue of Master’s in Philosophy will be 

completed after the completion of this dissertation. Working as a head teacher and a 

subject teacher has left some insights for me. Reflecting on the traits of an ideal 

teacher, I have been able to prepare me as a competent English language teacher to 

some extent; I am impartial to my learners; I encourage to both the struggling and the 
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bright learners; I have been reflecting on my pedagogical practices and looking for 

alternative ways; I provide more space to the learners in teaching learning procedures. 

However, I have to incorporate multi-modality that embrace flipped class, 

synchronous and asynchronous modes of digitization for addressing to the learners of 

Gen Z. I also need to grow as a research scholar contributing to the knowledge driven 

society. I want to grow more academically. I need to invest more time and effort to 

concretize my ideality as a teacher through further transformation. My effort will be 

to transform myself and the institution wherever I engage. I may be or may not be as a 

head teacher. But I will be a teacher for at least the next ten years. Exploration of my 

currere has revealed me that I have been going through an adventurous professional 

life amid lots of distracting experiences.       

Being brought up in a peasant family as the third child of my parents, I was 

almost taken by someone in a helicopter as I was in grade four. Had I been taken in 

the helicopter, my academic journey would not have gone in this direction, and there 

could have been deviations. My mother rightly prevented it. My social and political 

backdrops created an ego. My familial environment anchored my journey in 

academia.  My passion for teaching prevented me from adopting another profession. 

Now, my inner voice, “Willpower wheels the life,” has been growing louder in 

actions, too. 

Chapter Summary 

In this chapter, I have included the findings of my transformative journey as 

an ideal teacher. I have also endeavored to sum up the answers to the research 

questions. It also includes insights, implications, future directions, and concluding 

remarks 

.
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