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Nepalbhasa teaching has been given priority is school system through local
curriculum development. In the context of Kathmandu Valley, Nepalbhasa has been
very popular among Newa community. In this context, | set out the journey of
research on Nepalbhasa teaching because it one of my interest areas and | also belong
to the Newa community and working as an expert of Nepalbhasa. In this context this
study, aims to explore the prospects and challenges of implementing the Nepalbhasa
in Lalitpur. | formulated two research questions to accelerate this study. They were a)
How do the school leaders, teachers and students in Lalitpur narrate their experiences
of implementing Nepalbhasa in their schools? b) How have they been facing
challenges while practicing Nepalbhasa teaching in their schools?

This study adopts qualitative approach and interpretative paradigm was my
worldview. | used narrative inquiry as a research method selecting eight participants,
they were, two school leaders, two teachers and four students from two schools
purposively. Likewise, | used interview guideline and observation as tool to collect
the information from the participants. The collected information was grouped,
organized and they were translated into English and different folder were created to
archieve them. The information was coded, thematized and meaning were made
linking literatures and theories.

This study reveals that (a) Nepalbhasa was found to have been identity of
Newa community, (b) Dominant language in the society found to have more power



than Nepalbhasa, (c) Indigenous language like Nepalbhasa was found to be in a
position of extinction because of not being used in day to day communication at home
and school, (d) The community considered Nepalbhasa as the crutch hindering learner
from excelling in national and global market, (e)Nepalbhasa acting as the catalyst for
learning breaking barriers for the learning of other language too, (f) The community
were aware of protecting and preserving of Nepalbhasa, yet had preferences towards
English language (g) Huge scarcity for the trained teachers in the schools and (h)
Dissatisfaction among the private school leaders for being excluded form language
teachers training and policy dialogue.

From the key insights above I concluded that the community is aware and very
much into preserving and promoting Nepalbhasa as they associate their identity with
it. There is a positive shift of the parents towards Nepalbhasa teaching. However, the
overpowering if dominant language like Nepali and English drags their preference
and they are drifting from side to side among the three languages. The role of a school
is an Achor to harness the positive aspects of the Nepalbhasa teaching and drive the
steering to overcome the challenges.

This study implies that there is a gap between the policy and the ground
reality. The policy towards translanguaging could address the compulsion to choosing
among the language. Likewise, the inclusion of private school is necessary regarding
the trainings as well as in policy dialogues for the visibility of the stakeholders.
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Sumin Maharjan

Degree Candidate
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CHAPTER |
INTRODUCTION

This chapter presents a summary of the research context, clarifying the topic
or subject area being explored and providing a clear picture of the issue addressed in
this research, linking it to actual time experiences. Likewise, the statement of the
problem focused on how the issue is considered as a researchable topic, and the aim
of this study is to clarify the primary goal of the research, which is followed by
research questions, an explanation of the rationale of the study, and any delimitations
or boundaries that exist within the scope of the research.

Setting the Scene

Kathmandu Valley is considered as the center of the nation as it has been the
focal point from centuries especially after the unification of the nation as Nepal and
the capital of the nation is also located within its boundaries. This valley has been the
mostly habited by the Newa ethnic group from centuries and covers the majority of
the population. The census of 2021 also depicts the data showing 23.4% (National
Statistics Office [NSQO], 2023). Newars are the Indigenous people of this valley which
comprises of three districts Kathmandu, Lalitpur and Bhaktapur. However, the
language of this indigenous people is in a state of extinction due to the overpowering
of other language in the region which is the growing of more multi-ethnical structure
of the society. In this connection Rana and Khanal (2025), the historical hegemony of
the Nepali language as the medium of governmental authority and the contemporary
market-driven necessity of English pose two threats to minority languages in Nepal.
The younger generation is uprooted from their indigenous roots by this dynamic,
which operates as a kind of cultural and linguistic decay and creates an identity
problem. This shift has created a crisis where the urge to preserve this generational
heritage of the ethnic group — Newa, the language Nepalbhasa. Should we not be able
to preserve this heritage, wealth, identity, we will be an integral part of this society
and the whole existence will be is a state of conundrum.

In the present timestamp, we can see many steps been taken to address this
state, which can be seen through various lens, for some it may be the lens of activism,
others it may be politics or for a layman it can be the shift of society (Crisis Group,
2011). However, it seems to be simple yet, it carries different values which are the



driving forces. As to the end, it is always the values of a person that drives the action
with a motivation to achieve a goal or reach to a desired destination. Schwartz (2012)
also agrees stating “Values are beliefs linked inextricably to affect. When values are
activated, they are infused with feeling.....Values motivate action by referring to
desirable goals.....It is the relative importance of a value that motivates action .

This shift can be seen in the field of education as various policies as well as
practices have been directed to ensure accessbility of mother tongue in the education.
The field of education has always been intriguing to me, as it is constantly shifting
and reality seems to be changing (Bhusal & Baral, 2025). Personally, | have been
fascinated by the nature of the shift and the practices as well as asked myself
frequently the questions like “Why, How, What if”. Especially, it poked the deep
dilemma I faced as a schoolboy, the dilemma of language. Since the beginning, | have
been sandwiched between three languages: my mother tongue — Nepalbhasa, my
national language — Nepali, and the dominant international language — English. It felt
like 1 was a bouncing ball, unable to embrace any of them as my comfort zone. | was
an outsider in all three languages, as | did not own as well as didn’t belong to any of
them.

Likewise, | want to share a story of a decade ago, when talking with a
neighbour in my community. There was a school in my neighbourhood, which was
implementing Nepalbhasa. He was sending his daughter to that school as the school
was teaching in Nepalbhasa and the child was very comfortable speaking Nepalbhasa
whereas | was not. However, the school was facing many issues, and according to his
sharing, in my community, most of the parents were not ready to send their children
to the school where Nepalbhasa was prioritized, as they mostly focused on English,
not even Nepali. The sharing was very much aligned with the others interaction that |
was having with other members of the community where the parents are aware that
they should preserve their language and identity, however, Nepalbhasa is for home,
not for the academia, the students need to be very proficient in English as well as
Nepali otherwise they will be harassed for their Newa ascent and their incapability to
be fluent in the dominant language which is English and Nepali. According to a study,
parents often identify English with the "public/success domain” and Nepalbhasa with
the "private/home domain," and as a result, parents are now deliberately discouraging
their children from using Nepalbhasa in school because they think it will "confuse"

them or make them less proficient in English (Phyak, 2024).



However, this assumptions of the parents have created a state of vulnerability
in the children as | have faced the same vulnerability. I was not able to belong to the
Newa community because, me not being able to connect with the members of the
society as | became a foreigner who is struggling to the talk in Nepalbhasa. Even if |
do speak Nepalbhasa, the accent and the comfort is always not there. On the other
hand, my Nepali is also not to the standards and |1 am not able to connect with the
native Nepali speaking people due to my non-native Nepali accent. Likewise, the
scenario with English is not so different.

As, the time passes, even me as a father, I am not able to support my child
with the Nepalbhasa as | myself is learning to speak the language which may be one
of the many reasons, | am talking with him in either English or Nepali. But, deep
down, |1 am battling myself with the choice of language and the urge of identity to
myself and my child. Like my experience and story Spolsky (2012) presents the idea
of ideology vs. practices where the scholar presents three interrelated factors influence
a family's linguistic trajectory: language management (direct attempts to influence
learning), language practices (real usage), and language ideologies (beliefs about a
language).

Most of the contemporary Newa parents may have been facing the similar
dilemma. As a very radical approach was Jagat Sundar Bhwanaguti Secondary School
has been established in 1991 AD which is a school entirely based on teaching in
Nepalbhasa offering education till secondary in Nepalbhasa medium. Now, this is the
time to bring the children beyond the barrier of language and help them belong to
their group advocating co-existence and tolerance. Now, Nepal government has also
brought various polices to make this idea reality. The introduction of local curriculum
has also shed some light in this matter. Now, the only thing needs to be done is to
assess how this polices and changed the ground reality and what are the stories of the
stakeholders on these new possibilities. The exploration of the narrative of the core
stakeholders like the headteachers, teachers and the students is very intriguing for me.
An actual documentation and articulation of the whole process will be a very
contribution to the society to understand the influence of the initiation.

Background of the Study

Nepal is a small country compared to its neighbours, India to the east, west,

and south, and China to the north. The smaller size of its landmass doesn’t justify its

diversity, as it is a country with abundant culture and language. Bista (2011)



highlights that although the country is small, it is composed of many ethnic
communities and languages, with a total of 123 languages and over 103 ethnic groups,
which later increased to 124 languages according to the National Statistics Office
(2023). Despite the variety of ethnic and linguistic backgrounds, children who come
from these backgrounds are not being taught the fundamentals of education in their
native languages.

Linguistic minorities are economically vulnerable because they struggle to
communicate effectively in Nepali, the imposed language, rather than their native
tongues used in their households and communities. Similarly, children from linguistic
minority communities also face difficulties with proficiency in Nepali, which
disadvantages them, as they cannot compete with Nepali-speaking children whose
mother tongue is Nepali (Gyawali & Khadka, 2016). Thus, all the disadvantages lead
those minority children to feel incompetent, isolated, and inferior, and remain the
disadvantaged group in our schooling situation. According to EFA (2003), creating a
positive relationship between schools and homes is crucial, and using the mother
tongue is key to achieving this. The students to experience a linguistic shock
whenever they the teaching learning activities is unfamiliar or beyond their local
language which ultimately exerts negative impact to their ability to learn. Thus, to
address this situation, EFA proposed a strategic planning (2001 — 2015) which
delivers the children the right to primary and basic education in their respective
mother tongue representing their own indigenous community and linguistic minorities
(UNESCO, 2015). As per the study by Gyanwali and Khadka (2016), undermining
the use of mother tongue as the primary language of instruction in primary years of
the students could have be the acting factor for failure to reduce illiteracy rate in
Nepal. The education system is a living system of a nation’s political interests, as it
helps shape its citizens' minds and thought processes. Thus, the shift in the political
paradigm definitely leads to changes in educational priorities and philosophy.

Among many reforms, the value of indigenous peoples and the recognition of
their language have been recognized. UNESCO (2008) asserts that language plays a
critical role as a medium for various forms of communication, and it is through
communication that societies can bring about change and development. Similarly, the
use or non-use of particular languages can determine the opportunities available or
denied to significant portions of society across different regions of the globe. Aligning

with the global perspective, the government has also recognized the importance of



language at the national level. Similarly, EFA (2003) documents that language is the
most essential tool of education, serving as the medium of learning and interaction.

The new constitution of Nepal, promulgated in 2015, has granted legal
recognition to indigenous peoples as an integral part of the state, as provided for in
Article 7. The constitution also recognizes that various languages exist in the country
and ensures their use at the state level (Nepal Government, 2015). As a result, the
constitution guarantees that indigenous culture, literature, norms, and values receive
equal recognition in this era of modern transformation. Additionally, Article 31 of the
constitution states that all Nepali individuals have the entitlement to receive education
in their native language. The local government is authorized under Schedule 8 of the
Nepali Constitution to use the mother tongue in schools.

However, this has aroused my curiosity and could potentially lead to disorder
in schools that prioritize adopting English, an international language. In the race to
declare the school an English-medium school, the public school is not untouched.
Arguably, most schools are embracing English as the medium; likewise, parents view
proficiency in English as a measure of the quality of education. Therefore, the
question remains: how practical is it to implement the mother tongue teaching amidst
these priorities, and what challenges are involved? Furthermore, the practicability of
using the mother tongue teaching in multilingual schools is a significant issue. Is it
necessary to introduce the mother tongue as the language of teaching in schools?
Similarly, what is the story of the actual stakeholders who are directly affected by this
dilemma?

Statement of the Problem

Arguably, we are not in a position to compete with rapid globalization, as we
are still considered a third-world country struggling to meet basic requirements.
Among this struggle, our education system is also tangled in various dilemmas,
among which the implementation of the Mother Language is one. | have been in the
teaching field, directly or indirectly, for about 15 years. Based on my understanding,
there has been an ongoing discussion about the appropriate language to be used as the
primary medium of instruction. It appears that many private schools prioritize English
as the language of instruction, thereby marginalizing the Nepali national language.
Mother tongue was not even on the radar, but later it became a contemporary issue,
with the argument that it should be prioritized. The Act Relating to Compulsory and

Free Education, 2075, has mandated the implementation of mother tongue instruction,



as children are believed to excel when they learn in their mother tongue (Nepal
Government, 2018). Likewise, as quoted in Section 7 of the 8" amended Education
Act, “Provided that the education up to primary level may be given in mother tongue”
(Nepal Government, 2004, p. 5), which creates an opportunity to explore the use of
mother tongue as a potential medium of the teaching-learning process. Furthermore,
the National Education Policy 2019 policy no. 10.8.1 also iterates mother tongue in
the instruction process (MoEST, 2019). The initiative has been made, but, as per my
experience, it has created a more chaotic situation in the school setting. Earlier, there
was a dilemma between international and national languages; now, a new prospect
has been added: Mother Tongue.

Vygotsky, a renowned Russian psychologist, has argued that the key tool for
promoting thinking, developing reasoning, and supporting cultural activities such as
writing and reading is language (1978). Likewise, Benson and Hayo also focuses on
the role of language in the classroom for communication and understanding (Benson
& Hayo, 2011). These arguments have shed light on the importance of language in a
person’s life. But the dilemma of which language to use in a multilingual society
continues. In the race of languages, the foreign language is dominating the education
sector in the scenario of a developing country (Benson & Hayo, 2011), and Skutnabb-
Kangas has called the process of teaching learners in the language that they do not
speak as “Submersion” as it is like keeping the learners under water without teaching
them to swim (Skutnabb-Kangas et al., 2019). Indeed, the language a child is familiar
with can play a crucial role in their learning. According to Nishanthi (2020),
developing countries are learning least as it can be connected to the education system
where the teaching is done in linguistic, they do not completely understand, if it has
been done it other way then, the children having a stronger foundation in their mother
language, could be equipped with the skills to learn extra language as they achieve
through transferring various structure of language to other language.

But contemporary practices contradict the argument, as they don’t align. The
mother tongue is on the verge of extinction because it is not being spoken, and
preservation efforts should be carried out through language encampments, as they are
linked to the government’s language policy (Pun & Gurung, 2020). However,
governments are becoming aware of the importance of the mother tongue, which may
have led the Kathmandu Metropolitan City to act accordingly. An article published in
The Kathmandu Post reports that the Kathmandu Metropolitan City has made it



mandatory to teach students Nepalbhasa within its jurisdiction (Ghimire, 2020).
Likewise, Lalitpur Metropolitan has also played a significant role in implementing
mother-tongue and local-language teaching, following the precedent set by
Kathmandu, where the focus has been on integrating Nepalbhasa and local curricula
(Lalitpur Metropolitan City, 2020). But there seems to be a dilemma in the actual
school environment, which has created a chaotic atmosphere. But in the case of a
place where there are multilingual societies like Kathmandu, where 30% are Newars,
25% Matwali, 20% Khas Brahmin, and 18.5% Chhetris (World Population Review,
2026), it seems to be a great deal to implement the mother tongue of a specific group
as the language of instruction in the pedagogical process. Although some schools
have implemented the native language as their primary mode of instruction, they may
have faced several challenges, generating significant interest.

Policies such as the Constitution of Nepal (2015) and the Compulsory and
Free Education Act (2018) ensure the right to receive education in the child’s native
language. The essence is facilitating the teaching-learning process, making it more
feasible for the child’s comfort and conserving the local language. However, the
ground reality seems different, as there is a constant dialogue about using the
language as the medium of instruction, teaching the mother tongue as a subject, or
using any other means.

Why is there a gap between police and practice? Why is the policy of mother
tongue language in Nepal is so liberal and volatile without depicting the research
informed issues likely to come in the roadmap of its implementation? Why are
teachers teaching Nepalbhasa without developing their capacity?

Purpose Statement

The purpose of this study was to explore the prospects and challenges of
implementing the Nepalbhasa in Lalitpur. More specifically, this study aimed to
examine the lenses through which school leaders, teachers and students view the
teaching of mother tongue Nepalbhasa in their schools.

Research Questions
e How do the school leaders, teachers and students in Lalitpur narrate their
experiences of implementing Nepalbhasa in their schools?
e How have they been facing challenges while practicing Nepalbhasa teaching in

their schools?



Rationale of the Study

There is a constant argument about the use of the mother tongue in schools.
Various stakeholders have presented different perspectives on this issue. The
government has also ensured the use of students' mother tongues. There are a whole
lot of questions among educators and parents about its practicality in the real world
and its necessity. People are confused about the issue, and is the application really the
voice of the indigenous people? Thus, this study aims to gather the opinions of local
ethnic individuals within the school community to assess the feasibility and
practicality of commencing mother tongue as the primary language of instruction
across different schools. It can be the narrative-experiential stories of school leaders
belonging to an ethnic group, reflecting their thoughts on the rights granted to them
by the state. This can help legitimize their perspective and clear some cobwebs.

| have an interest in this study because it has a greater relevance in policy
reformation. In the recent context Nepal government has started to implement local
curriculum and through this Nepalbhasa has received space in the school curriculum.
However, especially in Kathmandu valley, if the provision would be documented in
policy where Nepalbhasa is established as one of the core subjects irrespective of the
local curricular focus in the main stream then there will be substance recognize for
language like Nepalbhasa to be foster in the days to come.

Furthermore, 1 am interested in this for more pragmatic reasons as the practice
of Nepalbhasa in the schools could create harmony in the society and culture. The
degradation and erosion of social and culture norms which are witnessing over the
past decades, there is the possibility of regeneration and revitalize the society. Not
only this child learning in their mother tongue, will ultimately build their Stronge
sense of self and they will feel valued and respected. Leading to strong sense of
identity and pride in their cultural heritage and a secure cultural identity reduces
feeling of inferiority and makes individual more open to respective other cultures
(UNSECO, 2022). Likewise, UNESCO (2025) has also stated that language carry
traditional knowledge, values, stories and worldview. In addition, teaching in mother
tongue helps transmit this heritage across generation and at the same time, combining
with national and international languages teaches students to value unity in diversity,
promoting tolerance and national integration.

| was also interested because it will improve the teaching strategy of teachers

as the local knowledge will be brought in the table for more effective planning,



implementation and assessment of the teaching learning process. This whole
intervention will bring the fresh start for the teachers explore and redefine their
teaching learning process with more intensive trainings and workshops, empowering
them to transform their own process. The ownership of the community as well as the
prominence of indigenous knowledge will scaffold the teachers and support the
overall pedagogical transformation in the classroom making and everlasting impact in
the learners learning, and by which even the teachers will not be left untouched.

Finally, this is not just introduction of some random subject but, is the means
to empower the locals and their sense of identity. The whole world is in the quest of
defining one’s power and identity but, in the context of Nepalbhasa, the quest seems
to be undermined and the society is reluctant on this. The talks can be seen to preserve
and promote the culture and language yet; the action is not justified those over
ambitious talks made by many politicians as well as activists. In one of many
speeches by the present Prime Minister of Nepal had stated need of preservation by
saying, “If you are preserving your language, you are preserving the nation itself”
(Nepolitics, 2026). The speech further emphasized the urgence to protect local
languages, scripts, tradition architecture, temples, and cultural landmarks across
Kathmandu Valley. He also urged the younger generation to learn and document their
native languages and cultural practices to prevent their extinction. This speech
highlights the priorities of the newly elected government which is going to definitely
impact the political dimension of Nepal leading to implementation of policies and
well and formulation of new one lining to that vision.

Thus, mother tongue teaching (in Kathmandu Valley, Nepalbhasa) will not
create isolated groups but implemented in multi-lingual setting creates confident,
culturally rooted individuals who are better equipped to engage respectfully with
others, leading to greater harmony and tolerance in society. And this humble initiation
will help the effort to define those power and identity of the local community giving
an evidence based academic backup for the policy makers and school leaders. Hence,
| was interested to conduct this study.

Delimitation of the Study

This study is delimited to the prospects and challenges of Nepalbhasa teaching
particularly focusing on the areas like contextual, pedagogical, administrative,
resource management, teachers’ capacity, assessment and evaluation and policy and

governance.
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Organization of the Dissertation

The study consists of seven chapters. The first chapter introduces my research
agenda whereas the second one reviews the related literature and the third chapter
deals with the research methodology. The next chapter presents narrative portrayal of
my four research participants. In chapter V, | present the practices and challenges of
the school leaders while implementing Nepalbhasa teaching. | chapter V1, | present
my insight and discussion of the research and finally, in chapter VII, | present
summary, conclusion and implication of the study.

Chapter Summary

In this chapter, | presented my research agenda, beginning with a setting of the
scene where the socio dynamics of the Kathmandu valley is discussed leading
reflecting Newar as the indigenous people of the valley and Nepalbhasa as the
indigenous language of Valley. The experiences that | received through my journey
with dilemma regarding the language is also presented alongside the present situation
of Nepalbhasa among the community. Similarly, | presented purpose of my study,
research questions and the rationale of this study. The chapter concluded with the

delimitation of the study.
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CHAPTER II
LITERATURE REVIEW

This chapter presents comparative document reviews of the literature relevant
to the study and its theme, followed by the conceptual framework that outlines the
study’s flow. As a researcher, | have sought to offer a critical perspective on
contemporary meaning-making. Similarly, this section includes a review of the study's
theme and policies, as well as the identification of the study's gap.

Thematic Review
Nepalbhasa as a Subject in a School Education in Nepal

Nepal is progressively recognizing the linguistic rights of the indigenous
people as there is a visible transition from a historical monolingual assimilation to a
more constitutionally incorporated multilingualism with the shift of the educational
policy landscape. There has been constant voice from the advocates and activist of
MTB-MLE for the inclusion or say integration to local language like Nepalbhasa in
the primary educational which ultimately preserve cultural identity, sustaining
endangered local scripts, and scaffolding strong cognitive foundation in the young
minds. As Joshi (2016) cited in ELT in Mother Tongue (2024), there is substantial
drop in the school dropout rates, supports a deeper connection to the child’s
indigenous heritage and foster bridging between the acquisition of subsequent
languages like Nepali and English, when the child is taught in their first language.
Likewise, the structural autonomy assured to the local government with the
implementation of federalization of Nepal in 2015 opened the door of possibilities for
municipalities, specifically, culturally rich regions like Kathmandu Valley comprising
Kathmandu, Lalitpur and Bhaktapur to implement localized curriculum. This has been
stated by Dangol (2026), as the institutional shift has reframed the school scenario not
just merely as a site for state mandate learning but, extended the horizon of more
critical domain for linguistic revival where the practice and embodiment of local
scripts, such as Ranjana and Prachalit, can be dynamically handed over to the next
generation.

However, this shift faces unadorned resistance from standard language
ideologies, structural deficit models, and market-led education demands. As per
UNCIEF (2024), even though the formal guarantee of right to education in one’s
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mother tongue by the Constitution of Nepal 2015, the arguable hierarchy of socio-
economy spotlights Nepali as the official bureaucratic language maintain English as
the definitive marker of global mobility and education quality. The leaders of the
school and other educators are stuck in the structural paradox; despite their well-
intentioned local policies as well as schools the dire need of local materials, lack of
trained bilingual educators and insufficient institutional funding, which is one of the
prime reasons for the relegation of mother-tongue initiative to be considered as
secondary or abandoned entirely (Melbourne Asia Review, 2021). Furthermore,
according to K.C. (2020), there is a strong narrative accounts of school leaders
revealing the demand of percent and community, favouring English Medium
Instruction (EMI) zones as they perceive the job markets values this and are firmed on
stating EMI in public and private institutions that systematically erases minoritized
languages from classroom spaces. All this leads to withdrawer from the school leaders
in urban pockets like Lalitpur for implementing of minority language like Nepalbhasa
as they are reluctant to execute language policies in a vacuum; instead, that are in a
continuous friction between community-level linguistic preservation and the crushing
weight of globalized, monolingual educational metrics.

Local Curriculum and Mother Tongue Education in Nepal

According to a study by Adhikari (2020), for the local curriculum to be
successfully implemented, the mother language must be used. This has been ensured
since the 1990 people's movement and further emphasized in the 2015 constitution.
The mandate of local curriculum can only be fulfilled if local concerns such and
indigenous knowledge, culture and language is concentrated in a country known for
its cultural and linguistic diversity. The study has recommended integrating mother
tongue education into the local curriculum, which can help focus on local issues such
as the local language and knowledge.

A study has concluded that the regulations and practices governing
multilingual education have potential drawbacks and deficiencies. Multilingualism
has been steadily acknowledged and accepted by the current constitution and
governmental educational policies. Even though, there is the potentiality for the
development, the practice hasn’t been visible yet. As the implementation of English as
the medium of teaching and learning in private schools increases, public schools are
also following suit, shifting to English in various parts of the country. The biggest

obstacle to implementing a multilingual language policy is this example of neoliberal
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philosophy. The future is a murky subject that needs investigation. To investigate the
state of languages spoken in Nepal, a comprehensive linguistic survey is required. All
of the native languages spoken in Nepal can be preserved, maintained, developed, and
treated fairly by implementing the linguistic coexistence strategy (Koirala, 2010). The
medium of education should not be imposed, but rather decided by the speech
community, students, and parents. Language identity must be preserved, and cultural
and linguistic variety must be respected. Translanguaging may be an educational
option in schools with many languages.

School as a Battlefield

The education sector has been a playground for many years, with lots of trial
and error. On a global scale, Bularon (2025) presented a chaotic scenario: in 1998,
California voters, by a 61% majority, made English the state’s sole language in
publicly funded schools, despite opposition from the Civil Liberties Organization.
This resulted in an adverse effect on the foreign-born citizens who mainly spoke
Spanish, who were no longer able to use their mother tongue in their learning. As a
bridge, they were obligated to enrol in an intensive one-year English course to be
eligible for the general education system, and according to data, 3.4 children used to
speak poor English or not at all.

The above case gives the sense of the education sector as a battlefield for the
policy makers to ensure their agendas are fulfilled, excluding the interests of the core
stakeholders, who are the learners. 20. Many sundry groups began to open up, express
themselves, and search for their identity in this new reformed society. Controversially,
the hierarchy was dominated by prominent groups such as Khatri’s, Brahmans
(including Thakuris), and educated urban Newars. The other marginalized groups:
Dalits and indigenous tribes, such as Janajati, were compelled to exclude themselves
from mainstream politics and developmental initiatives, including education
(Bhattachan, 2003). Even though this is an outcome of research around two decades
ago, it might be a contemporary issue in the 21st century. Dhakal (2021) also argues
that language is a multidimensional aspect of human society, where, for critical
theorists, it is seen as a tool for dominating minorities. And, on the contrary, for a
utilitarian, it is a path from local to global. He also argues that language differs across
domains: from an ethnic perspective, it is an identity, whereas for activists or

politicians, it is a catalyst that activates people, linking them to ideology. But,
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unfortunately, for pedagogues, the language has always been a dilemma and a
sensitive issue.

According to the same report, UNESCO (2008) found that learners typically
perform better academically when taught in their native language. This is especially
significant for the nearly 476 million individuals who are illiterate and come from
minority communities, speaking minority languages in nations where their native
tongue is employed as the primary mode of instruction.

Policy Review
School Sector Development Plan (2016-2023)

Standing on the strong foundation of 2015 Constitution, SSDP shows a
substantial policy shift by the Government of Nepal regarding institutionalizing MTB-
MLE as a core strategy for equity and quality ensuring the long-awaited voice of
indigenous people. It also marks a critical evolution in Nepal’s educational strategy
by recognizing the transition towards a decentralized system and a curriculum
accommodating local language, irrespective to prior frameworks which focused
indigenous language as an early grade transition. The SSDP explicitly embraces the
provision for students with the opportunity of study their mother tongue as a distinct
subject reflection the Basic Education goal (Ministry of Education [MoE], 2016). This
enables local bodies like Lalitpur to introduce Nepalbhasa as Local Subject “Sthaniya
Bishaya”, allowing formal teaching of the subject. Aligning Nepalbhasa as the local
subject, SSDP aligns with the National Curriculum Framework which allocates
specific credit hours for local content legitimizing the academic space for Nepalbhasa
(Adhikari, 2024). This alignment is very essential for the urban school leader who are
expected to maintain a status quo between standard requirements and community’s
desire for formal linguistic and heritage preservation.

However, SSDP including mother tongue as a subject unfortunate results in
curricular shadowing, leaving the local language to be perceived as secondary or
optional compared to core subjects. According to MoE (2016), the document while
advocating development of localized textbooks and teachers’ capacity, also sheds
light on a lack of standardized assessment tools and funding for local language
instructors. When the local language as Nepalbhasa taught only as a subject rather
than using across the wider curriculum, the risk is the perception of students and
parents as a heritage relic, not a functional tool for modern communication (Phyak,

2021d). Furth more, there is a financial burden too for the local bodies like Lalitpur to
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create their own Nepalbhasa instructional materials as the state government focus on
only producing Nepali and English resources (Sah, 2020).

Furthermore, according to Sah (2020), school leaders in Lalitpur face the
burden of implementation which they are often tasked with finding or creating their
own Nepalbhasa instructional materials as the focus of the government still stagnated
on English and Nepali resources production. Thus, the provision of Nepalbhasa as a
subject teaching by SSDP’s still remains under the murky water and seems like a
symbolic gesture. The school leaders are the ones who are doing the heavy lifting for
the linguistic survival as well as there is a dire need to strong institutional scaffolding
for the requitement of the teachers and formulation of firm assessment standards.
School Education Sector Plan (2022-2032)

There is a significant progression in Nepal’s education arena with the
introduction of SESP (2022-2032), which focuses to the shifting of a federal
governance system and constitutional mandate for free and compulsory basic
education. The implementation of children’s mother tongue in the early grade
instruction is the essence of the plan for equity and inclusion and the expansion of
MTB-MLE. The policy unveils the reality where there is educational disparity for
which linguistic background acts a catalyst and the focus lies on enriching the horizon
with rapid development of curricula as well as the learning resources with respect to
the local languages and cultures. This policy aligns with the National Curriculum
Framework (2019) which empowers local levels to implement local subjects, opening
clear path for languages like Nepalbhasa to be taught as a subject or used as a medium
of instruction.

However, studies shows that the ambitious targets for equity through MTB-
MLE often derails because of lagging to produce qualified teachers, inadequate
bilingual instructional materials and social preference for EMI (Phyak 2021c; Taylor,
2023). The policy itself reflects on the dissatisfactory outcome of subjects like Nepali
and Mathematics due to lack of competent, motivated teachers and insufficient
institutional capacity at the local level leading a serious doubt on the implementation
of subject like Nepalbhasa to be successful, for which require more than just policy
endorsement. Furthermore, as the policy emphasizes on post-COVID-19 inclusive
recovery on which critiques argue that mother tongue subjects remain marginalized
amidst the border curriculum dominated by national and internation languages

without rigorous funding and standardized assessments.
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Recommendations on Education in the Mother Tongue -2082

The document published by the Language Commission of Nepal, offers a
thorough framework for putting the constitutional right to education in one's native
tongue into practice. Despite growing community awareness, the report's main focus
is on the language shift and the declining intergenerational transmission of mother
languages. Thus, to address this situation, The Commission recommended to
implement a systematic linguistic progression strategy where the learners are
instructed in their first language as the main instructional language for the early years
till grade 3. Then later in the successive years switch to other when they go to a
subject based approach. The document also takes an account of the local dialects in
certain linguistic communities like the Nepalbhasa speakers in Dhulikhel, but the
fundamental grammatical structure remains constants so, bringing Nepalbhasa as the
medium of instruction in primary level is possible which connects home and school.

Furthermore, the report not just limits itself in the scope of traditional
language only but, suggests for the twenty first century technology too with the
possibilities like Al and digital language laboratories which could scaffold the
multilingual schooling, stepping out of the theoretical endorsement. It recommends
the ownership of the local government and be accountable for the active engagement
for the development of multilingual teaching resources and empowering teachers,
without which the implementation of Nepalbhasa as a subject is out of the reality.
Likewise, the report also suggests that the cognitive overload could be avoided
ensuring the possibility for fair learning outcomes as well as Nepali language should
be taught as second language for being the national language for the learners whose
first language is not Nepali instead of forcing it as an immediate medium of
instruction. A clear legal and pedagogical path for Nepalbhasa implementation in the
primary education is presented which requires local levels to implement local subjects
and develop a particular curriculum.
Space for Mother Tongue in the Constitution of Nepal

Despite the legislative countermeasure, caste stands out to be one of the major
setbacks for Nepali education (Neupane, 2020). We can still find untouchability in
Nepalese society, even in the 21st century, when the whole world is rapidly moving
towards a single global community amid swift globalization. In contrast, Article 31
(5) of the new constitution, 2015, has provided more opportunities for the nation's

diverse community by empowering ethnic and indigenous communities to promote
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their languages, cultures, and identities at the policy level. Now, the question is how
to relive those words written in the constitution in this real society. The new
constitution promises equity in contemporary society, whereas CERID claims that the
caste system prevailing in the society perpetuates discrimination against the Janajati
or indigenous peoples, standing as a giant wall between education and their children
(2005). The argument is also supported by Bennett (2008), stating that discrimination
is leading the majority of Janajati people to be a marginalized group educationally,
economically, politically, and socially.

The definition of Mother Tongue as quoted in the Act Relating to Compulsory
and Free Education, 2075 (2018), "education provided through any mother tongue of
the Nepali community, which is spoken in Nepal, and this term also includes multi-
lingual education based on mother tongue”, (Nepal Government, 2018, p. 2). But in
reality, in Nepal, Nepali is promoted as the medium of instruction, which is
disadvantageous for the children of the ‘Janajati’ community whose mother tongue is
not Nepali (Neupane, 2020). Supporting this, Phyak and Ojha (2019) state that the
Ministry of Education has prepared curricula and textbooks for approximately 23
mother tongue languages and argue that the lack of access to education hinders the
quality of education. The education policy offers three language options: Nepali,
English, or any mother tongue of the Nepali community. Here, according to my
experience, this “or” gave the school the option to choose among three, which, in
reality, private schools are more focused on English, and public/community schools
are more focused on Nepali. In contrast, the provision for Mother Tongue is being
overshadowed. Gradually, even public and community schools have begun to
incorporate English as the primary mode of instruction, following the lead of private
schools.

There an alarming fact reveals according to Chalaune (2020), stating that the
enrolment of the children from Dalits and Janajaties is comparatively low with a very
high dropout rate. This shows that there is a significant influence of caste-based
system on the Nepal’s educational sector.

National Curriculum Framework

The latest National Curriculum carries the essence of the Nepal Constitution
2015 where it acknowledges mother tongue and advocates on its behalf. This is the
guiding framework for all the development of the curriculum across the domain of

education in Nepal (CDC, 2019). The Curriculum Development Center is an
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autonomous organization und the Ministry of Education, Science and Technology and
is responsible for developing this framework. Mother tongue teaching has been
acknowledged and valued by NCF (2019) leading it to the enhancement of
educational achievement supporting learning. The framework has also highlighted the
role of the learner’s native language in developing a solid linguistic foundation before
transitioning to secondary languages such as Nepali and English. This modality not
only supports educational achievement but also preserves and promotes the diverse
cultural space. Nepalbhasa teaching in schools in Lalitpur helps local students learn
their local language, which carries the essence of the National Curriculum
Framework, which advocates the Mother Tongue.
Theoretical Referents

In this portion, I have discussed how theories like Translanguaging,
sociocultural theory and the theory of identity and power influences Nepalbhasa
teaching because these theory focuses on how the identity is formulated establishing
the power and the role of language for this as like the dynamics of language as
mediation with the social interaction for the knowledge construction. Likewise, use of
translanguaging to explore the dimension of teaching Nepalbhasa in the classroom.
Theory of Identify and Power

The intersection of power and identity in the context of indigenous language
education in Nepal is essentially shaped by what Bourdieu (1977) refers to as
symbolic power and linguistic capital. In the context of school, language is more than
just a mere neutral tool for communication; rather it creates the site of struggle due to
the assignment of some language as a higher social and economic value which
happens on the expense of indigenous mother tongue like Nepalbhasa (Sah, 2022).
This whole site is the scene of a power disparity frequently propagated with the
coercive relation of power where the school and other educational institution values
the dominance of a language with the undervaluation of linguistic and cultural
resources brought by students from home. This ultimately led to a symbolic exclusion
paralyzing the learner’s sense of self limiting and the engagement (Manan, 2018).
Thus, the school leaders of the school residing amidst the local community like in
Lalitpur has to manage conflict between the desire of community towards
preservation of their language and the state’s nationalistic linguistic policies.

According to Pradhan, the legitimacy of mother tongue education is sometimes
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questioned by the perceived quality of education, which is often mistakenly associated
with proficiency in dominant languages like English or Nepali (Sah, 2022).

Likewise, Norton’s (1997) theory of identity in language learning reflects that
identity is complex, prone to change throughout time, and a cause of conflict. Instead
of just teaching a subject, school leaders and teachers who employ Nepalbhasa are
managing parents’ and children' engagement in their own social and economic futures.
The decision of a student regarding their interaction is innately related to sense of
worth given to them in the moment. In the Nepali context, this is made more
challenging by hill-centric cultural norms that give national identity precedence over
local languages, leading to a linguistic division among Newar students (Sah, 2022).
However, scholars like Cummins argue that moving toward collaborative relations of
power could strengthen disadvantaged populations by recognising their identities and
utilising their primary language as a cognitive and pedagogical asset (Manan, 2018).
Therefore, the shift in teaching Nepal is considered as an act of agency by the primary
school leaders reacting on the established hierarchies which aims to transform the
school a place where the identity of the indigenous people is not only acknowledged
but act as a pivotal role in the educational process.

Translanguaging as a Pedagogical Approach

The term "translanguaging” refers to the natural and fluid way that
multilingual person or groups use different languages to communicate effectively and
express meaning (Garcia, 2020). It considers language as not just to secluded,
unrelated system but an interdependent entity which empowers the speaker fetch their
entire linguistic repertoire for the meaning making and comprehension (Creese &
Blackledge, 2018).

Based on linguistic innovation, fluidity, and flexibility, this method portrays
multilingualism as a significant tool for learning and cognitive development (Garcia
& Wei, 2014).

According to Vogel and Garcia (2017), three core premises undergird
translanguaging theory:

1. Itimplies that individuals select and employ components from a single linguistic
repertoire in order to communicate.
2. It adopts a position on bilingualism and multilingualism that gives speakers'
dynamic linguistic and cultural practices precedence over the official languages of

their states and nations.
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3. The speakers belonging to the minority languages, it continues to acknowledge the
practical consequences of structuralist linguistic ideology and named language
categories.

Thus, according to Vogel and Garcia's aforementioned remark, people use
words and phrases from all of the languages they are familiar with in order to
communicate successfully rather than limiting themselves to just one. Additionally,
this approach encourages bilingualism and multilingualism by emphasising how
individuals use their languages in daily situations rather than just highlighting the
languages that are recognised by their countries or states. Additionally, it
acknowledges the significance of minority languages and the actual impact that
linguistic ideologies and labels can have on speakers, particularly those who speak
fewer common languages.

Sociocultural Theory

Human beings are social animals, and social aspects are deeply embedded in
human upbringing. According to Vygotsky (1978), a child's cognitive development is
critically dependent on social interaction. He presented a strong argument that, for
him, social interaction is essential for full cognitive development. According to this
theory, a child acquires most of their knowledge (thinking) from culture (society)
through interaction. Similarly, the means of intellectual adaptation (language) are
from the surrounding culture. Thus, Vygotsky argues that cognitive development is a
dialectical process in which the child learns through shared problem-solving
experiences with peers, siblings, parents, and teachers. People’s intellectual growth
and their ability of comprehend their context, their culture and language play a key
role (Nath, 2010). Here, his theory includes concepts like culture-specific tools, the
Zone of Proximal Development (ZPD), private speech, and scaffolding. He also talks
about the elementary mental functions: i) Attention, ii) Sensation, iii) Perception, iv)
Memory, and it’s the social and cultural environment that allows us to use these
elementary functions to gain higher mental functions. This development happens in
the ZPD through social interaction. Social interaction for the child’s cognitive
development is very important as allowing student interact, we present them a
framework of thinking on their own. He also states that the process of temporary
support to assist a child complete the work is known as scaffolding, the range of tasks
a child is able to perform with the help from a More Knowledgeable Other is the ZPD
(Vygotsky, 1978).
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Accordingly, Vygotsky asserts that social interaction, particularly language is
important and that, above all, using one's mother tongue gives students an advantage
for positive development (UNESCO, 2008).

Empirical Review

According to Cummins (2021), a solid foundation in a child's first language
creates a linguistic interdependence that makes it easier for them to learn subsequent
languages and grasp abstract ideas. As per the threshold hypothesis, only after
learning is able to reach a benchmark level of literacy, studying of English or Nepali
could be more effective and significant. In contrary to the threshold hypothesis,
mother tongue is considered as a significant barrier to the global economic
competitiveness and mobility in the world with English only agenda and neoliberal
educational practices. Most of the scholar criticizes the way mother tongue programs
are executed where the funding is always not enough, poorly management and no
proper planning leading to sudden discontinuity in many post-colonial and emerging
contexts who’s ultimate destine is submersion rather than real bilingualism. A very
interesting finding was unveiled that if the learning does not receive teaching in their
mother tongue at least six to eight years of their early age, it’s prominent that they are
going to be trapped in a vicious cycle of academic underachievement. They fall in the
trap due to the incapability to develop the high-level functions equipping them to
challenge those academic tasks.

According to Dagalea et al. (2022) states that the objective of MTB-MLE is to
empower student to compete in the global arena by equipping them with a state of the
art education. The students whoever have opportunity to interact and exchange
experiences with the local people, will have an upper hand as it is a crucial tool. The
students who are expose to their mother tongue and taught in the MTB-MLE can
comprehend and internalise the lessons that has been taught in the class because
MTB-MLE works as a bridge or channel for learning foreign languages. The role of
the government is to finance the MTB-MLE program for the effective running and
overcome the challenges of the implementation as this financing creates the
possibility of produce highly skilled professionals and educators capable of competing
in the competitive global market which would be a long term and sustainable.

A mixed method study was conducted by Onguti et al. (2016) embracing
sequential triangulation research design among the lower primary schools in Kenya.

The study explores the factors that are influencing mother tongue teaching learning in
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the school setting. The main objective of the study conducted was to identify the
elements supporting the Language in Education policy focusing on the usage of
mother tongue in class. It also explores how this would be implemented amidst all the
obstacles. There was an interesting finding that the teachers and students saw mother
tongue instruction and learning negatively. And the factors affecting the negative
attitude of the teachers were due to lack of training and lack of resources for teaching
and learning using mother tongue as well. And the study concluded that one of the
main factors affecting the implementation of mother tongue was the preferences for
foreign language over the mother tongue. Finally, the study suggested that the
language that the training authorities to be used needs to be the mother tongue and
they should be given the authority to assist and train using the same language which
will lead to empowerment of the teachers and production of qualified teaches for
Kenya’s elementary schools.

According to Vanbuel and Branden (2023) the agency of local stakeholders
has the prominent impact on the effectiveness of the language teaching programs in
the formal primary schools. The study has also highlighted a very crucial insight that
policy makings is an active process of reauthoring and the engagement of the
educators and school leaders who are the actual catalyst in the ground day to day
implementation process, then merely a top-down instruction. Poudel and Choi (2021)
has also focused in the same insight in the context of South Asian context where local
agency is crucial offering critical assessment of linguistic landscapes. They claim that
in the South Asian countries the dominance of languages other than mother tongue is
prevalent, especially in Nepal where the society is lingering on nationalist image of
Nepali and English portrayed as a prestigious language, despite progressive polices
reflecting importance of multilingualism. There a mammoth of challenges for a school
leaders who is residing in the place like Lalitpur, where there is constant tug of war
between the languages and Nepalbhasa has to compete with the dogmas of society
linking success and economic mobility with the fluency in English. Thus, the school
leaders have to face tremendous deal of ideological tension in a daily basis.

The landscape of mother tongue is very propitious for debt as the shift from
national curricula to local instruction reflects the disconnecting relationship between
the legislative purpose and classroom reality of the schools. Research to explore
effectiveness of local curriculum implementation by Bhetuwal (2020) supports the

argument by stating that there is a gap between the legislative farmwork for local



23

subjects and classroom as the schools in Nepal are abandoned with inadequate
funding, lack of standardised resources or any pedagogical support. The school
leaders are forces to perform the role of a curriculum designers by default due to a
lack support from the system and usually left out without any necessary trainings.
Regmi (2021) brings out a more disturbing facts amidst many other challenges faced
by mother tongue teaching is that sometimes mother tongue teaching seems to be a
side effort rather than a core academic goal. Even it is very challenging for the school
leaders of Lalitpur to convince parents where the Newa community is in its majority
that Nepalbhasa teaching is not just a cultural luxury but a very necessary reality for
their children’s success and further.

Phyak (2021a) critically claims that there may be a denial of the right to speak
in mother tongue due to the institutional negligence in this current Nepal’s language
educational approach. The critiques by Phyak are very critical for my study as it
portrays the school leaders on a balance where they act as a potential agent of either
linguistic marginalisation or liberation. Here, the school leaders are forced to
contribute to the notion where Phyak calls the silencing of indigenous voices, if
Nepalbhasa is confined in just an hour of elective subject whereas Nepali and English
are used to teach other subjects. This story portrays the school leaders of Lalitpur as a
protagonist, an activist who protects the historic language or an undermining role of a
pragmatic survivor learning to navigate a system built to establish monolingualism
packaged in an attractive wrap of national unity.

According to a case study of the use of the “Three Language Formula”
(Nepali, English and the local dialect) by Bhattarai (2018) present a very significant
findings that argues that the implementation of Nepalbhasa is found not to be
consistent and highly depends on the individual dedication of the school leaders, even
in areas with a high linguistic density like Lalitpur. The study also hights the
challenges that there is a practical difficulty due to the diversified dialects among the
Newa community as well as the lack of standardised Nepalbhasa textbooks, there is a
strong argument for whether to include Nepalbhasa in the curriculum or not.

Sah (2022) summarises the study by Pradha (2018) with comprehensive
analysis of the socio-political aspect of mother tongue education arguing that the
landscape of mother tongue schooling in Nepal is avenue of intense negation.
Negotiation is for the coexistence of ethnic belonging or the national citizenship. The

study also emphasises the emotion of the Newa community where their statement of
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teaching Nepalbhasa is finding their place in the greater Nepali nation state, not just
mere pedagogical decision made by some school leaders. The scholar also emphasises
on the narrative of tension created from the collision of different identity in the
educational system. Now, here comes the role of the policy makers to mediate and
balance the emotion of the indigenous community and their pride as well the national
unity through maintains a national curriculum which was previously seasoned with
traditional one language, one nation ethos.

Research Gap

The review of the study topic has provided extensive exploration and helped
clear the air. There has been significant work on the need to implement mother tongue
education at the national and international levels. And, in response, we can find an
inclusive setting at the national policy level.

Policy Gaps

Although implementation is still a story of struggle for local leaders, the
policy landscape is in a progressive shift toward federalised linguistic rights. The
fundamental right of every community to receive education in their mother tongue
and to run schools in accordance with that right is established in Article 31(5) of the
Nepali Constitution 2015. Here, The National Curriculum Framework has empowered
local government to create and use Nepalbhasa as a local subject or teaching medium
from Grades 1-8.

In order to improve learning results, the SSDP and the subsequent SESP stress
equal access and multilingualism; yet, they often face a resource gap in teacher
preparation and material creation. Furthermore, the recommendation from the
Language Commission through the document Language Commission’s 2082
Recommendation presents a trajectorial change which promotes the clear distinction
between mother tongue and local subjects allocated separate weightage for each
preventing indigenous languages like Nepalbhasa from merging it local subject
leading to be included in more comprehensive local curriculum. A school leader in
Lalitpur has the legal Symbolic Capital to act thanks to these laws, but the lack of an
integrated financial and pedagogical infrastructure creates a policy and practice gap

that calls for a significant amount of emotional and personal effort.
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Thematic Gap

Standardised testing and resource scarcity continue to marginalise Nepalbhasa
despite legal institutionalisation because of a persistent implementation gap identified
by thematic literature. There is a clear gap between policy and practice.
Theoretical Gap

This study finds a theoretical gap between the localised agency of school
leaders in Lalitpur and global language frameworks. Research on how leaders
narratively negotiate monolingual policy demands or create institutional practices
without official support is lacking, despite the educational and developmental.
Likewise, explore the gap of how leaders try to turn Nepalbhasa "symbolic capital”
into "educational capital.” Similarly, the gap of how leaders build their own
institutional practices in the absence of official support for mother-tongue education
to reflect ZPD. Lastly, it is crucial to examine how these leaders try to transform the
"symbolic capital” of Nepalbhasa into valid "educational capital™ in a field that has
historically favoured English and Nepali and bridges the gap between these abstract
theories and the practical, sociocultural survival of the Nepalbhasa curriculum in a
changing educational landscape, my narrative inquiry documents the particular ethical
and emotional labour required of leaders.
Empirical Gap

The major gap in the empirical research is the lack of the school leader's
particular "lived experience”. While Bhattarai (2018) examines school structures
while Phyak (2021b) and Regmi (2021) examine policy and institutional failings, the
personal tales of the leaders who must reconcile these inconsistencies receive minimal
attention. By demonstrating how these leaders balance the "rights-based discourse™ of
the Newa community against the "market-based discourse" of globalisation, my study
in Lalitpur closed this gap as the perspective of the Newar ethnic community has not
yet been explored in this regard. Moreover, Lalitpur, Kathmandu valley, being a
multilingual society in contemporary times, seems to be fuzzier. The historic Newar
heartland of Lalitpur presents a unique convergence of local policy, cultural identity,

and educational logistics in the implementation of Nepalbhasa in schools.
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The above chart presents the theoretical framework of my study, showing how
the components of the Translanguaging, Sociocultural theory of cognitive
development and theory of identity and power support my exploration of teaching
Nepalbhasa in the school. Through the lens of these theories my study was shaped and
driven where the teaching of Nepalbhasa in the school was explored. The perception
of the stakeholder like school leaders, teachers and students with their personal and
cultural values was investigated. Followed by the exploration of practices of
Nepalbhasa teaching and its challenges.

Chapter Summary

The chapter, | presented reviews of the various journals, dissertation, articles,
books, empirical studies, theories, themes and policies related to mother tongue and
Nepalbhasa teaching. | have learned through literature review that the policies of
implementing mother-tongue, in the case of my study, Nepalbhasa is very sketchy.
There is a big gap between the policy and the ground reality. A strong bridge is
required to bring those abstract policies on the document to a reality as the policies
carry the essence of our diverse society and guarantees the rights of indigenous people
mentioned in our constitution. | have also reviewed different polices of Nepal with the
lens of implementation of Nepalbhasa in the classroom and finally the research gap is

identified and my work on this issue acts as a bridge to minimize these gaps.
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CHAPTER Il
RESEARCH METHODOLOGY

In this chapter, | captured the methodology which used throughout the
research. The philosophical viewpoint, including its ontology, epistemology,
axiology, and methodology, was also explored in relation to its application in the
study. Furthermore, quality standards and ethical considerations were discussed and
adhered to throughout the study.

Philosophical Stance

This section explains the philosophical foundation on which the research was
based. This helped shape the research's worldview and guided the entire process
across all three branches of philosophical ontology, epistemology, and axiology.
Ontology

As the individuals' realities differ, their interpretations also vary. There can be
multiple realities, in which the experiences and the circumstances in which they are
lived vary, even for the same individual. Certain things may be correct for one person
while being wrong for others. Each person's reality is unique. According to Staab and
Studer (2009), ontology is concerned with characteristics that exist inside its reality.
The reality I carry for my research is my ontology. My ontology counts what is real to
me, and because my participants are diverse, their perceptions of the mother tongue
(Nepalbhasa) may differ from my own. Their vision of reality may be very different
from what | have believed as a result of their experience. Their sense of reality may
differ greatly from my assumptions based on their experience. Ontologically, this is
acknowledged. “Ontology is a formal specification of a perspective” (Smith, 2004, p.
2). It represents the idea of the nature of being. “Ontology is only the study of
anything under the aspect of its being, of what is involved in its existing” (Lawson,
2004, p. 1). It addresses questions of existence, nature, and being. | have adopted the
ontological perspective for my research, which holds that what is real for one persona
might not be real for another. In my study, the school leaders who were my
participants had their own realities that intersected with one another, and their stories
were also subjective to them. | conducted interviews with them and recorded the
information or their narratives from their viewpoints. Since there isn't a single,

absolute, and universal truth, my ontological position is relativist. The truth or reality
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varies depending on a number of factors, including time, circumstance, individual,
and environment. Each person creates their own subjective interpretation of their own
knowledge and experiences. Therefore, reality is entirely socially produced and
context-based.

Realities, in my opinion, are always multifaceted, complex, and
comprehensive. As a result, the setting of my research participants has created
numerous realities in my research findings. As a result, as a researcher, | look for such
diversity of truths in the various environments, which means that different participants
may have diverse perspectives, experiences, and contexts so, | appreciate each
participant's reality. Thus, | respected the multiple realities presented in this study.
Epistemology

The study of human knowledge, the foundations and circumstances that allow
us to know anything is known as epistemology. Knowledge is defined as a thought
pertaining to truth. There is no incorrect notion that qualifies as knowledge.
Therefore, the nature of truth must be discussed if anything has to do with knowledge.
Furthermore, claiming something isn't true has no significance. The foundation and
essence of knowledge itself is epistemology. It is the philosophy of knowing. | have
adopted an epistemological stance as a researcher in order to respect the knowledge
that comes from my work. "Epistemology is a way of understanding and explaining
how we know what we know (Crotty, 2003, as cited in Ahmed, 2008, p. 3)." The
nature of knowledge should be taken into consideration when determining how people
live and work so that they can comprehend the manner in which the world is
portrayed and a shared understanding is formed. Thus, the response that counts the
epistemological standpoint is what my research has brought me to. My research was
knowledge-oriented since what my participants knew came from their personal
experiences. It serves as the foundation's pillar as a result. The consistency and
application of my research revealed my strengths. My study is essential to
understanding my participants' perspectives. It is the study that has addressed issues
like how to know, why | know certain things but not others, how to learn, and how to
distinguish between fact and fiction.

The existence of Nepalbhasa teaching practices and the process of deriving
meaning from the knowledge created throughout my research have made
epistemology crucial. My ability to view teaching practices as a process that requires

careful consideration and reasoning has been aided by my epistemological position.
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My study is essential to understanding my participants' perspectives. It is the study
that has addressed issues like how | can know and why | know some things but not
others. As a result, | derived epistemological questions about how my participants
constructed and interpreted knowledge, grounded in the intersubjective, multiple
realities of participants' responses. | generated knowledge from my participants'
experiences, including their perspectives and responses to my research questions,
through a dialogical approach informed by my critical reflexivity.

Axiology

Everybody's life is guided by particular values, and this is important.
According to Biedenbach and Jacobsson (2016), axiology is the instillation of a
desired entity in research. Axiology is the theory of values, encompassing the
arguments, different values, and experiences of all participants. Humans and society
need to have a value of something right, good, or desirable. Creswell (2007) also
states that it is concentrated on the arguments, values, and experiences of the
participants. Since the research I'm doing is subjective, my value is very important.
Value is connected to the axiology. It addresses the ideals that one ought to uphold.
According to Tomar (2014), axiology addresses the nature of values. It all comes
down to the values that each individual possesses.

While conducting my research, | valued my participants and listened
attentively to their voices, incorporating their lived experiences and arguments into
my study. There were opportunities for value-laden language; however, my primary
aim was to minimize it and respect the participants' values, alongside my critical
reflexivity.

Interpretative Research Design

Interpretive research states that reality exists and is socially produced.
Interpretation is central to the interpretive paradigm. It has to do with the researchers'
reflections. According to interpretivism, the facts serve as the accounts that the
researchers utilise to establish themes, find connections, and create meanings.
According to Samkange (2012), the interpretive paradigm addresses meaning, which
is crucial for the researcher to comprehend social behaviours. The goal of the
interpretive paradigm is to comprehend social behaviour. According to Gray (2004),
interpretivism focuses on human behaviour and deals with social behaviours. It is
based on the idea that people act in their own ways, reality and experiences. They

then give that reality meaning in order to make sense of it. According to scholars who
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study this paradigm, people experience a variety of situations. Researchers can see the
world through participants' perspectives and experiences using interpretive research
(Thinh & Thanh, 2015). By giving my participants' world purpose, | have helped them
make sense of it. Interpretive research maintains its conviction that reality is socially
produced. When evaluating data, the interpretive paradigm emphasises the
subjectivity of the researchers (Taylor & Medina, 2013). It addresses the crucial
concept of interpretation. When it comes to interpretation, the researcher's reflection
is present. By analysing the data, interpretive research assists the researcher in giving
his or her research context. Interpretive research involves conciliation between
participants and researchers, which introduces the participant's inner perspective. The
idea that people have their own reality and make sense of it serves as the foundation
for the interpretive model. They then give it significance. According to the researcher
of this worldview, it is crucial to comprehend human experiences, which are just as
significant as explanations and predictions. Their experiences make the numbers
make sense. As a researcher, | have to admit that, both during and after the research, I
use my own meaning to make sense of the universe. | have therefore classified my
research as qualitative research within the interpretive paradigm. It aimed to
comprehend the phenomenon under study through the viewpoints and experiences of
those involved (Adom et al., 2016).
Narrative Inquiry as a Research Method

The interpretive paradigm allows me to choose the traditions of narrative
inquiry. According to Lyons and Laboskey (2002), narrative is a form of inquiry that
provides a means of knowing. It produces information from life stories and makes it
possible to learn about people's experiences. Through story inquiry, the participants'
psychological awareness will be gleaned. The basis for narrative inquiry is the life
story interview. Narrative studies, including biographies, autobiographies, and life
stories, have been more prevalent in recent years (Baden & Niekerk, 2007). It
involves tracking the information through life narratives or life histories. I have
uncovered the participants' psychological, social, spiritual, and philosophical aspects
through their stories, which has given me study opportunities. Human lives are shaped
by life stories (Connelly & Clandinin, 2006). | choose this question because it
considers people as full individuals. Since each person's experience is different, it can
develop the life narrative in a way that helps me focus on the necessary topic of my

research. I can show how crucial the life narrative gets when it is to concentrate at the
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distinct peak if I have to share my tale here with a little bit of autobiography.
As a relational activity, narrative inquiry aids in evoking the stories that have been
recounted (Chan, 2017). According to Webster and Mertova (2007), narrative
constructs and reconstructs stories that reflect human events and highlight the
complexity of those experiences. Since the human is the focal point of the narrative,
they maintain their position in the center while doing this. Because each stage of life
has a unique story, stories influence human existence. According to Barkhuizen
(2020), the foundation of narrative inquiry is people's tales about their immediate
environments, their interactions with others, and their interactions with a larger
ideological framework. My study focuses on the experiences and narratives of school
leaders. Here, the study explored the perspectives and narratives of Newar school
leaders regarding the teaching of Nepalbhasa in schools. I also wanted to explore their
opportunities and challenges during this process. Narrative inquiry would be the most
effective method for my research in order to solve my research topic and extract the
tales of my participants. It was natural to choose narrative inquiry because it deals
with people's tales and my research is all about stories that negotiate narratives into
meaning-making. Narrative inquiry's characteristics are better suited to bolster my
research. | became involved in the participants’ lives, conducted interviews with them,
and created their narratives from the past to the present. This approach enabled me to
explore their attitudes, beliefs, and perceptions of mentoring, which could only be
done through narrative inquiry allowing me bring out the individual narration of their
story. This research aimed to elicit the perspectives of participants, specifically school
leaders from the Newar community, on the study's concern. Narrative inquiry focuses
on or brings out lived experiences through the stories of individuals, and the focus of
my study was also to bring out their stories, which reflected their perspectives and
takes on the implementation of Nepalbhasa. In addition.
Participants Selection

Qualitative research is also known for its flexibility, and I applied this quality
to the sample size. Thus, | used purposive sampling, selecting participants from
schools that used Nepalbhasa. There are a limited number of schools using
Nepalbhasa; thus, I first spoke with the head teachers of schools that use it, then
selected my participants from that pool. As my study aimed to include the personal
perspectives of specific participants in the narration, the school leaders running Newa

schools were the target group. | conducted research in the schools of Lalitpur



33

metropolitan city, where | reside, as it was easy for me to build rapport with the
school leaders.

Hence, two primary-level schools were selected, from which 2 Principals and
2 teachers also the coordinator, as well as 4 students, 2 from each school participated
in the study, whose names were kept anonymous in the documentation. To ensure a
diverse range of perspectives, I intentionally selected one male and one female
participants from each group of school leaders, teachers and students. This decision
was influenced by Ljunge's (2016) assertion that gender plays a crucial role in cultural
formation. | even made sure while selecting the students I select one Newar and one
non-Newar student so that I could collect stories from Newar learner perspective as
well as others. However, in one school, both the principal and coordinator were
female. Furthermore, narratives from different levels of management were explored,
as the challenges and their perspectives differed in the real-time scenario. | have
purposely chosen them in order to obtained the data required for my investigation. At
the beginning, | talked with a well-known activist who was leading the frontline to
implement Nepalbhasa Mr. Keshab Kayastha (Pseudonym) in his own school for a
casual talk who is an owner of a Newa school in Kathmandu Metropolitan. | stated
my interest to conduct a study regarding Nepalbhasa and asked his suggestions. After
having an initial talk, he suggested me the name of two principals from Lalitpur
Metropolitan who could help be with my study. So, after a brief talk mostly focused
on the overview of the recent buildups regarding Nepalbhasa teaching, | departed and
then contacted the principals. Here’s a glimpse of each of my participants, where |
have used pseudonym for the school and participants.

Among these participants, Participant 1 is Mr. Ganesh Maharjan, the principal
of Modern Newa School, who has been working as an activist and collaborating with
many other activists like Mr. Keshab Kayastha to implement Nepalbhasa in the
school. As the dialogue went, he revealed that he had been punished for speaking
Nepalbhasa during his school days, and that the desire to work in his own language
had been with him since his early days. So, he eventually joined the mass media
(radio), securing him the job as station manager. Furthermore, he was very active in
advocating the inclusion of Nepalbhasa in the school system, launching various
campaigns alongside other activists. He is one of the trainers of trainers, empowering
teachers to teach Nepalbhasa in schools, and shared that he has trained many teachers

who are now working as Nepalbhasa teachers in schools. However, when it comes to
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his own school, he is facing many challenges in implementing it, such as running the
Nepalbhasa class or retaining the Nepalbhasa teacher.

Likewise, participant 2 is the co-ordinator of the school Ms. Khusbu
Maharjan, has been alongside Mr. Ganesh, as she works as the co-ordinator at the
school they own. She is also working to fulfil the principal's vision and help him
establish Nepalbhasa as a subject in the school.

Furthermore, participant 3 is the principal of International Newa School, Ms.
Kamala Bajracharya who has been working to promote culture and language for many
years. She is very convinced that introducing Nepalbhasa in her school has been
beneficial. She has a deep interest towards culture and religions which is shown by
the multiple master’s degrees, she holds like Med, MA in Pali and MA in Theravada.
Her story shows that she has integrated her values and the school's practices to
successfully implement Nepalbhasa teaching. She did express some of the challenges
and concerns, along with recommendations.

Similarly, participant 4 is in charge of International Newa School, Ms. Hishila
Shrestha where she is responsible for teaching Nepalbhasa, leading the Nepalbhasa
team, and handling other responsibilities. She was very convinced of the school's
vision for implementing Nepalbhasa and has been successful with it for many years.
She is also convinced that this will promote the culture and preserve it for future
generations.

In addition, participant 5 and 6 were the students of Modern Newa School,
Ms. Angel Shrestha and Mr. Bidhan Paudel respectively from grade 5 and finally,
participants 7 and 8 were the students of International Newa School, Ms. Sharmila
Yonjan and Tirush Maharjan respectively from grade 4.

Data Generation and Process

In narrative research, participant observation plays a key role, as does field
study and critical thinking on the researchers' experience, along with in-depth
interviews and evidence based on artifacts. Thus, Multiple in-depth interviews were
the method used to elicit the narration of the participation story. Observation was used
as a secondary method to examine classroom participation practices and triangulate
the interview data with practical field implementation, because, according to Denzin
and Lincoln (2011), using multiple methods helps generate a wide range of data. |

used various tools and technologies, such as a notebook, pen, and a sound recorder,
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only with the consent letter. However, the camera was not used because it would have
compromised the children's privacy and security.

Data collection was a very challenging task, as time management during
participation was very volatile. There was a lot of friction regarding time
management; however, with continuous correspondence, the interviews were
possible. However, their observation was the biggest hurdle, as one of the schools was
unable to run Nepalbhasa classes due to a shortage of teachers. They were constantly
postponing the date, and the classes are still not running. However, the interview data
reflect the stories and challenges surrounding the implementation of Nepalbhasa.

Shaping Narratives

The world has become so busy these days. The people are always in rush and
sound like they are running the race to achieve a big trophy. It is obvious too as the
need of individual is getting bigger and bigger day by day and people have to work
harder and longer hour too. They have to earn for living better and fulfilling the
current needs of the family which has make people very busy at the time. Getting time
of an individual and talking for an hour has become a real challenge these days.

First of all, it was a kind of challenge to meet the participants since everyone
was busy and my participants were the school leaders so, make an appointment was
very difficult at first. | had to reschedule lots of meetings sometime due to my work
life balance and most of the times the participants’ unavailability. However, | was
able to connect with them. After having an initial talk with Mr. Keshab Kayastha and
having the contact details of my prospect participants | called the first principal Mr.
Ganesh Maharjan, the principal of New Modern School. Now, the biggest dilemma
for me was whether to speak in Nepalbhasa which is the core agenda and interest of
my study as well as not my language of preference or speak in Nepali which may not
leave a good impression on him. Thus, taking a risk | chose Nepalbhasa for better
connection and rapport. During the phone call, internally I was struggling to speak
and express however, | did my job and schedule an appointment with him. But, just
before a day of the appointment when | called for the confirmation, the participant
was totally lost regarding our appointed so we had to re-schedule. So, we did so and |
went to visit him on the rescheduled date. He was very welcoming and we had a good
initial talk but this talk was not for the data collect but for rapport building and
confirm if his school was teaching Nepalbhasa or instruction medium was

Nepalbhasa. He confirmed that his school is teaching Nepalbhasa as a subject. So, |
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proposed him if he and the co-ordinator could take part as a participant in my study,
for which he affirmed. Likewise, with the other principal of International Newa
School, Ms. Kamala Bajracharya also | made a phone call prior to schedule an
appointment. She was also happy to be the part of my study. I think the reference
from Mr. Keshab Kayastha, helped me to get affirmation from the participants. The
interval between the interviews among the participants was very long and to plan and
observation was also challenging as one of the schools, Modern Newa School was not
able to conduct Nepalbhasa teaching in the school due to various reasons. However, |
was able to conduct the interview with the participants and have a class observation in
International Newa school as they were able to run the class smoothly.

In order to identify the participants, | place the recorded narration in a folder
with their pseudonyms. After that, every recording was transcribed using even a small
amount of gap filler, like "Aha,” "Umm," "Well," and so forth. That was done in order
to capture the actual utterance. The stories were recorded and then transcribed. |
designed it so that I could see it either as an experience or as a story. Following their
capture, the narratives were grouped under several coding, which were then
developed as the generated themes for analysis (Lacey & Luff, 2009). All of the
narratives | have gathered are based on my participants' actual experiences, and each
participant's interpretation of those events varies. I've been able to gather a variety of
responses to the same topic, and those responses have given my research more depth
by delving into their personal experiences. Conducting research that captures the
participants' subjective world is an amazing experience.

It was difficult to understand the individuals' experiences. They didn't even
feel comfortable delving deeply into the explanation, but I considered doing so in
order to obtain the necessary information. | did my best to elicit their experiences
regarding the opportunities and challenges they faced during the implementation of
Nepalbhasa in their school. I collected information from many individuals, compared
and contrasted it, and attempted to interpret it. However, at first, the data merely
provided a general idea. After going through them repeatedly, | was able to
understand their meanings. The more | read the stories, the more | was able to
interpret them. In this manner, | constructed the stories so that the readers might

understand them.
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Interpretation and Meaning Making

Interpreting data generated is complex and requires several considerations.
Macmillan and Schumacher (1993) argue, "Qualitative data is an ongoing process.
Data analysis in this study consists of selecting, categorizing, comparing,
synthesizing, and interpreting the data available. People, sites and the condition of
study also involve in the data analysis", (as cited in Khati, 2006, p. 85). Narrative
inquiry is beyond thematic coding but is the engagement in a process of “re-storying”
and meaning making is not an exploration of objective truth but an exploration of
“narrative truth” which lies among the three-dimensional inquiry space of
temporality, sociality and place as per Clandinin and Connelly (2000). In my study,
based on data generated through methods such as reading, transcribing, and clustering
with colour codes, | have deduced the significance from the participant's story that |
recorded. This has helped my study make sense. Moving forward was made
meaningful by the data collection process itself. Data analysis continued to have
significance. The research topic was given primary priority when creating themes.
The themes were generated in accordance with the topic's peripheral. | developed
themes and highlighted the individual's lived experience and narratives. The real
voices and stories of the participants, along with their day-to-day experiences of
implementing Nepalbhasa, were presented in transcribed form, along with my field
experience, to offer a critical perspective on the situation. Informal responses from
participants were also collected as data. Each subject that has been sufficiently
communicative to the readers demonstrates how the interpretation of the data has
given the research significance. They have grown to be a valuable resource for my
research since they helped to make the article meaningful. Similarly, during the
analysis, | tried to link the field data to the theories and literature reviewed.

Quality Standards

Temporality

To the best of my knowledge, people offer their experiences from prior
occurrences. The experiential, lived, past, present, and future continuity of the
participants is what temporality is all about. In the study, to maintain the essence of
temporality as described by Clandinin and Connelly (2000), the temporal nature of
narratives and the significance of the past, present, and future in shaping individual
and collective experiences were acknowledged by incorporating these into my

interview guidelines. During the study, | was continuously reflection on the fact that



38

the event | would be studying are Pron to constant state of temporal transition
(Clandinin & Connelly, 2000) and this led me to have multiple engagement so that |
could extract their actual experiences through their narratives despite the continuous
shift, establishing a solid rapport with them. This rapport made it easier for me to
understand how the events changed over time in the research. Hence, | was able to
collect the participants’ narratives along their timeline from their past lived
experience, linking their present and future. Likewise,

Similarly, | looked at the stories' temporal aspects and how they influence
school leaders' experiences and meanings. | recognised that their stories are dynamic
and ever-evolving, and that they may change over time. The narratives have been
shaped by the participants’ timelines as they have progressed. The participants’
evolution was evident in how they shared their narratives. The essence of the past,
present, and future, and their continuum, has been taken into account to enhance the
stories participants have expressed. | have maintained the chronology of the events to
make sense of their narratives and experiences. I gradually revealed the participants'
stories after building a cordial rapport with them. By doing this, my research has
gained more credibility because some of the experiences that | was unable to uncover
in my initial try might be investigated in subsequent tries. | have employed narratives
to established connection between the past, present and future life experience with a
focus on Nepalbhasa teaching.

Sociality

As an interpretivist researcher, | am aware of how deeply ingrained my
research subjects' social and personal relationships are. Therefore, my main
responsibility was to determine and address how their experiences were influenced by
their interpersonal and relational perspective as well as their interactions with their
culture (Clandinin & Huber, 2010). And especially as a narrative researcher, |
recognized the social nature of narrative and the importance of social interactions and
relationships in shaping experiences. Likewise, | attended to the social context in
which narratives are produced and the ways in which social interactions and
relationships shape the telling and reception of stories. Furthermore, the exploration
of how social power and inequality may shape the production and reception of
narratives was considered. | had tried to explore how participants’ lives are influenced

by broader social and cultural narratives.
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Place

The role of place in shaping narratives and experiences is significant in the
study. Place refers to the specific concrete, physical and topographical boundaries of
place or sequences for socialites and temporalities of the participants’ stories and
experiences (Clandinin & Huber, 2010). So, I considered how physical, social, and
cultural spaces influence the narratives people tell and the meanings they attribute to
experiences. Hence, | explored how the school leaders’ narratives shape the place and
environment in which they are told. I have tried to consider the contexts in which the
story was set and how its meaning shapes the story. | have also considered the
influence of place in shaping the ontology and epistemology of the participant for
which, | had visited in their own working place for better understanding and real time
experience.
Conformability

Conformability raises concerns about how the research findings are supported
by the collection. | was able to determine whether or not | was biased during the study
thanks to this process. An outside researcher can determine whether the data gathering
and information provided were completed during the initial investigation phase.
Prolonged Engagement

| had a prolonged engagement where made constant phone calls and | visited
at least twice in person with my participants with observation as required. This has
made it easier for me to give my participants enough time to hear their opinions about
the opportunities and difficulties of implementing Nepalbhasa teaching. | was also
able to establish trust with the participants and get to the core of the study because to
this.
Reflexivity

| used a reflective notebook to record my own presumptions, feelings, and
changing viewpoints during the fieldwork in order to uphold the quality standard of
reflexivity and reduce subjective bias (Kim, 2016) as my encounters with school
leader, teachers and students participating in Nepalbhasa teaching learning was
unavoidably influenced by my own cultural, linguistic, and educational background as
the main study tool. This intentional self-awareness prevented my own expectations
about mother tongue education in Nepal from filtering through or overshadowing the
participants' perspectives and lived experiences surrounding Nepalbhasa. As per

Creswell and Poth (2018), | maintained reflexivity throughout my research
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accordance to the narrative inquiry framework in order to assess and recognized my
own positionality leading to its possible impact on data collection, interpretation and
analysis.

Ethical Considerations

Ethical considerations were of prime importance in conducting the study, as
ethical principles are the esteem for human beings in relation to their experiences and
play a vital role in reducing harmful research (Hostetler, 2005). Thus, to meet the
standards, citations of all the materials reviewed from various sources were
embedded, along with the respective references, in accordance with the APA 7th
edition, as recommended by the School of Education, Kathmandu University.

Every participant in the study was free to participate or withdraw at any time,
in accordance with their free will. In terms of data collecting techniques, such filming
the interview and taking pictures, these were only carried out with the participants'
verbal or written consent. Although a written consent form was the primary request,
oral consent was accepted since they felt comfortable with it. The privacy and
confidentiality of the data and participants were of great concern, so pseudocode was
used during the study to maintain participants' anonymity. Furthermore, | was
unbiased and non-discriminatory in every way | was aware of.

Chapter Summary

This chapter provides a picture of how the research was conducted, on what
grounds, and with what principles. My research methodology is guided by narrative
inquiry which aids in comprehending my participants’ experience and narratives
regarding Nepalbhasa teaching. Based on ontology, epistemology, | listened to my 8
participants’ experiences and narratives. | investigated the use Nepalbhasa a subject
using interpretative paradigm. Reflecting back to my own experiences, | was able to
comprehend and analyse the stories and events. | collected information through
conversations, life story interview, and narrative story method. Rigorous steps were
taken to maintain the quality standards through, temporality, sociality, place,
conformability, prolonged and reflexivity. | explored how they narrate regarding

Nepalbhasa and its implementation.
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CHAPTER IV
UNFOLDING THE PACK: PERCEPTION OF STAKEHOLDERS ON
IMPLEMENTATION OF NEPALBHASA

In this Chapter, | have presented the perception of the stakeholders regarding
Nepalbhasa and its implementation. The narration has been presented under various
themes based on in-depth interviews with participants. The themes that are
incorporated are language as identity, the power dynamics, fear of extinction and
Nepalbhasa as a crutch or a catalyst.

Language as Identity

All of my participants were advocating for the establishment of mother tongue
in the schools, especially Nepalbhasa in the Newar community, as it is the language of
the community. In this context, the principal of Modern Newa School narrated his
story that:

| would like to join a story. While | was teaching at school, | was fined for
speaking Nepalbhasa. It was a private, English, boarding school. And | spoke in
Nepalbhasa. My own circle of friends opened the school. 7 won 't hide things. At that
time, | was in a political party, a communist, and believed everybody needed equal
rights. And clinging to it, proclaimed ethnic rights and protested. So, | challenged
everyone, if this is the case, then this is a boarding school, so, except Nepali teachers,
nobody is allowed to speak in Nepali. But | was fined anyhow. This left me speechless
yet, very uncomfortable as well as angry. Why am | being fined for speaking my
language but, Nepali is allowed in the school where the preferred language in
English. I did protest on this but, | had to abide by the system and I did pay the fine as
per the so-called rule.

Even the literature review suggests that education has been a battlefield, a
place for policymakers to set their agendas within the national framework, as
illustrated by the United States of America. The struggle among the students whose
language is not spoken in the school stays intact. A similar situation can be seen in the
Nepali education system. The language struggle in the school is clear, as Nepal is a
country with 124 languages. Phyak (2021a) also argues that the silencing of a

language lead to the extinction of the language and the overpowering of a language
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creates crisis to the marginalized language. The fining of a teacher for speaking
Nepalbhasa was the harsh reality; the students couldn’t be exceptional.

Even as he shared this story, the participant's tone was aggressive, and he was
unwilling to pay a fine for speaking in his own language, leading him to feel biased.
In this case, the fine was not just for a student but for a teacher and was prolonged.
This left him in dismay, resulting in his resignation from his job. Here, language
played a role in identifying him as a Newar and reflecting his identity.

Likewise, participant 3, Ms. Kamala Bajracharya, the principal of the
International Newa school, presents the same idea, focusing on the language and its
significance regarding identity and culture. Her academic background also depicts
here close relationship to the language and culture where her values could be seen in
the school settings as the teaching and practice of Nepalbhasa has been very
prominent. She has gone beyond just teaching of a language, Nepalbhasa as just a
subject but, amalgamated theory to praxis. She has even included various practices
with the pedagogical intervention to relive the tradition and the cultural practices,
making it a part of the teaching-learning process, where she says:

We always believe in hands on learning so, we don’t just teach the students

but help them to bring those teaching and classroom learning to the real work.

Before, only having a class session was not being so fruitful as the students

were struggling and for them Nepalbhasa was one of many subjects that they

had to study. However, we changed the whole scenario. After having a good
discussion and brainstorming with the team, we came to a conclusion that,

Nepalbhasa teaching is beyond a language teaching but, is the way of the life

and the daily community values and traditions are included. Thus, we decided

to have as many cultural fairs as possible bridging the language teaching to
the community exposure. Most of the students have lived the communal
experiences and we just wanted to bring that experience in the school so that
those who are not able to experience in their community can live it in our
school. For e.g. We teach the children to prepare “Yomari” and other
activities by themselves practically. This has revitalized the endangered food.

We also make students practice festivals like “Gathamuga” class-wise, one

festival at a time. This has let the students understand what “Gathamuga” is,

and we also explain it to them. They even do project work and field visits

related to it. We could see the spark in the students and they are very much
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happy to practice the activities in the school which they had be seeing since

their childhood. When I visit the stalls and the program, I could her the

students speaking in Nepalbhasa as well as | could hear students trying to
teach and learn Nepalbhasa as a peer teaching learning. Not only that, I could
see Newar students expressing their experiences and owning their practices
during the whole event. The students once who didn’t want to speak

Nepalbhasa are happy to express themselves in the respective language. Even

the non-Newars students are very active as for them this has been a good

place to explore the Nepalbhasa in the real context and culture of Newars and
moreover, enjoy the good food... (Laughs).

Garcia (2020) also supports the argument that language plays a crucial role in
shaping a person’s sense of identity and belonging to their cultural community.
Language has been a pivotal factor in helping people feel a sense of belonging and
establish identity with a group that shares their language. The sharing by Ms. Kamala
also supports the argument that the language and identity have great influences as
well as the practices done alongside the teaching learning process in the school also
builds the sense of me and we among the students. The harmony among the students
belonging to different ethnic group working together and sharing the ethnic food
reinforce the bonding and enhance the tolerance among the future generation of our
society.

Nowadays, there can be seen the shift in the paradigm of not just the students
but also in the parents, as according to Mr. Ganesh Mabharjan, principal of Modern
Newa School:

It is also interesting, and makes me happy as at the beginning, when we told

the parents we offered Nepalbhasa, they used to exclaim in dissatisfaction that

we were teaching it, but now they are positive and choose us because we teach
it. I could feel that the parents who used to deny us just for teaching

Nepalbhasa in our school, are choosing us because we are teaching

Nepalbhasa. It seems that the hard work that we were doing and still doing is

paying off. I have been working and advocating with my other friends to bring

Nepalbhasa in the school is finally taking a shape. This brings joy and sense

of achievement. The community was aware of the preservation of language

and wanted to see their language foster but, as the academia was concern,

they were very skeptical to have Nepalbhasa in the school where they were
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preferring Nepali and English. To be more precise English particularly. But,
now they have slowly, accepting Nepalbhasa in these school and asking their
children needs to be taught Nepalbhasa in the school as one of the parents
while talking with me shared a story where the parent was very fearful that his
son will not be able to speak Nepalbhasa as he saw the children in the family
gathering were talking in English but were having difficulties interacting in
Nepalbhasa. | had been talking about this situation from the very beginning
but, I am happy that the realization is there now. Language and identity
coexist so, we need to preserve our language to preserve the identify of
Newars, isn’t it?

Supporting the interest, the coordinator of Modern Newa School has also

reflected the interest of the parents regarding the Nepalbhasa language, where she

shared:

| think the interest in the parents are growing for the Nepalbhasa as we don 't
do advertising, the other schools can be seen doing lots of things and spending
huge amount of money in advertisement. Others stick pamphlets at the back of
the vehicle and banners at places, but we haven 't done any advertising yet. All
come searching due to the Newa name. So, for us, the name Newa is enough,
the name has been our ambassador as when we ask the parents where did you
hear about our school or why did you choose school then most of the parents
share that they saw our post in the social media or they saw our school board
on their way and the Newa in the name of our school was very fascinating for
them which made them to visit us at least once. And once they visit us, we
make sure they don’t leave. (Laughs)

When asked what is the difference between before and after perspective of the

parents. She shared:

It makes me happy parents are slowly but surely, understanding that our next
generation has to learn Nepalbhasa and we have to transfer our knowledge to
them so that the identity that we have will not vanish in this new world. We are
here since the beginning so, | think our language and our existence should be
acknowledge and respected. You have already talked with our principal sir; he
has been working on this from the very beginning and we are trying to

preserve the language in our school as our part to facilitate the whole process.



45

Here, as mentioned above, we can see that society is changing to accept
Nepalbhasa in schools. Where, at the beginning, the same reason was the issue
causing parents' dissatisfaction, it flipped on its head, and now the same reason has
been the highlight of their choice. The sensitivity towards the preservation and
protection of the mother tongue incorporating into their identify is seen in the Nepali
people presenting the shift (Sharman & Adhikari, 2023).

Thus, the above sharing shows that the parents are coming to the school just
because it has the name Newa, assuming the school teaches Nepalbhasa, as the name
includes the word Newa. The parents are convinced to choose the school for the
inclusion of the name Newa, which has become a brand, and this has influenced them
to enroll their children in the school. The shifting of the paradigm could not only be
witnessed among the parents but also among the non-Newar parents, too, as the
principal of the school Mr. Ganesh narrated:

The name of the school is very especial to me as it brings me close to what |

have being working for a very long time. As | have already mentioned that, |

am actively working with group of activists regarding the formalization of

Nepalbhasa in the school. We had started this whole thing as a campaign

which later got recognition and the mayor of Kathmandu Metropolitan, Mr.

Bidhya Sudar Shakya institutionalized this in the public school over there

which slowly took shape and now other municipalities are also following the

footsteps. And our, Lalitpur Metropolitan is also on the process... ........ Yes, at
my school, some non-Newar parents have sent their children to learn

Nepalbhasa, sensing the need.

| feel very proud while talking with our parents or some of the prospect
parents, they show a keen interest on teaching their child Nepalbhasa as
nowadays, the children are not talking Nepalbhasa anymore. Some parents
have even shared me that they chose our school because Nepalbhasa was
taught here and they got to know about it with our name. Whereas some (one
or two) Newars have suggested removing ‘Newa’ from the school’s name,
saying it’s no longer time-relevant. But, according to the most of the parents
they are happy with our name and reason behind knowing use was the name.

The society seems more accepting of the name, and the same name is
attracting parents to enrol their children in the school. Because non-Newar parents are

also keen to send their child to this school, where Nepalbhasa is being taught. They
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have recognized the need for the language and, for that, enrolled their child in the
school. Not only this, there were multiple stories of non-Newar parents sending their
children to the school, recognizing the need for the language. The following are some
of the stories by the participants:

Principal of Modern Newa School, Mr. Ganesh shared:

The child was from Kritipur, Tyangla Phanta, and had an issue with language.

He lived in the Newar community and studied in a Newar-run school, where

he felt humiliated due to a language barrier. As a result, his parents

committed to teaching him Nepalbhasa, so they brought him ....
she desired to teach her child in Nepalbhasa and send her to the

Newar community, Thecho, which is Newar. She had sent her child not

because she had a clear concept, but because she wanted her child to be like

the Newar community. She didn’t know that Nepalbhasa was one subject, and
the rest was in the usual language. She thought Newa school, so it would be in

Nepalbhasa, but later she understood that Nepalbhasa is just one optional...

ummm... extra subject, and the rest are as usual classes, and she also

advertised it. Later, non-Newars also started coming,

The above story emphasizes that parents from non-Newar communities have
shown a remarkable interest in enabling their daughters to learn Nepalbhasa,
highlighting their acceptance.

Likewise, the Coordinator of Modern Newa School Ms. Khusbu Maharjan also shares
a story reinforcing the idea:

It has been accepted. Still, people bring their children because Nepalbhasa is

taught. For now, it has been halted. They don 't know it, but they have realized

that their own language should be spoken, it needs to be taught, and the
admission is going on. In PG, also, the children are talking in Nepalbhasa
back at home. Nowadays, in Montessori, it’s all in English, but back home the
children speak Nepalbhasa, so the parents have brought their children here
even after enrolling them in other schools because they feel that, due to
language mixing, the children are not able to learn.

here, most of the parents value the importance of learning Nepalbhasa.

So, they are happy ....

There is no feedback that Nepalbhasa is not good. But at present, we

are not able to run the Nepalbhasa class, so most parents are complaining
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about not having it, even though the school is called Newa school. Previously,

the children used to come home and ask us about old, unfamiliar, authentic

words we didn’t know, and we had the opportunity to learn too; however, now
it’s not like that. The parents who come to pay fees always ask why

Nepalbhasa classes have been halted and request that they be resumed soon.

And we are confirming that we will continue it soon

He was Ankit GC. He used to read those magazines, record a video,
and upload it to Facebook. And after watching the video, his maternal uncle
gave him Rs. 5000 when he paid him a visit, as he was very happy because he
had been able to read Nepalbhasa fluently while studying in a Newa school.

His parent described the whole story when they visited the school.

Similar shift among the parents was shared by the principal of International Newa
School Ms. Kamala Bajracharya, “as | said, at first, even Newar parents were
displeased, as were non-Newar parents, who took their children out because we
taught Nepalbhasa. However, now this challenge has been subdued. Still, there is
some buzz for us using Nepalbhasa rather than English. But we convince them at the
time of the results. ”

Likewise, in line with the above statement, the coordinator of International
Newa School, Ms. Hishila Shrestha, also narrated that “we are in the Newar
community. At some point, the trend of speaking Nepalbhasa went down, but now the
children speak it back home, and we also have it in our school. Even though non-
Newars cannot speak fully, they are also learning many words. Furthermore, we are
learning lots of authentic words.

This shows that the community is shifting back to its language, once deserted,
now embraced as children have started speaking it at home, and parents are
supporting it. The shift is visible, and the embracing of Nepalbhasa in the Newar
community is increasing. Therefore, the whole story shows that a paradigm shift is
evident among the parents of the Newar community; likewise, the acceptance and
eagerness of non-Newar parents have also surfaced.

The Power Dynamics

Corsaro and Bourdieu (1992) reinterprets language as a type of cultural capital
and a tool of socioeconomic power rather than just a means of communication.
During childhood, people instinctively internalise their particular language habits,

which determines their later-life communicative confidence and authority in
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institutional settings. By unintentionally embracing the dominant language as
inherently superior and their own as ignorant or inferior, marginalised groups
encounter symbolic violence when they enter these areas. Thus, these dynamic pushes
marginalised speakers to give up their mother tongues and engage in self-censorship
in order to thrive in the prevailing social market. This shows the hidden power posed
by the language and its influence on an individual or the whole society. The
participants of my study were very well aware of the dynamics and were caution as
well as were acting to turn the tables by reinforcing Nepalbhasa in their community
where other languages had their overpower. Mr. Ganesh the principal of Modern
Newa School was also at the frontline of this confrontment as he had been working
activity to established Nepalbhasa in the school to promote and preserve it over the
overpowering language Nepali and English. After the confrontment with my boss in
the school regarding the fine, 7 quit my job as I felt very low there. I didn’t feel
respected. So, | started to work in the FM and started to aware people about the
importance of our language, our heritage. If there was not language or our culture
than who would we be. This is the identity we carry and we can say very proudly that
we are Newar and we are the indigenous people of this Kathmandu valley. However,
we have been always dominated due to our identity. Everybody admires the cultural
heritages like the temples, food, our jatras but, when the time recognition it very
basics. We have to bring ourselves on the limelight for that at first we need to be
ourselves and value the being of Newars, preserve our language and practice our
tradition irrespective to all the contemporary issue. This will help us to be in our
society as us. Here, the participant was very convincing that the power is needed to be
established and he has brought the value self as a Newar, speaking the language and
practicing the tradition bring them to the value they deserve and establish a presence
in this shift society. Similarly, the coordinator Ms. Khusbhu also has similar stories
where she shared: | was a good student during my school days but, | was always
struggling in the Nepali subjects. Whenever | was reading Nepali, | was made fun for
my Newar ascent. This has always been my deepest embarrassment. | can still
remember a moment when | was in Grade 6, where | was asked to read a section of
text from the book in the class, my friends were giggling and were gossiping
throughout my read aloud session. And, even my teacher was amused with it. He
didn’t say anything to them but were criticising my reading. | can understand he has

his job to comment but | think this was not acceptable. This has always been deep in
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my heart for a very long time and | was not able to read Nepali in front of the people
however, later in my studies I tried my level best to overcome my Newar ascent while
reading and now, | think, I am kind of ok. | always felt that for my Nepali speaking
friends it was also easy to read but for me it was heard. And now, it this stage of life, |
can see how belonging to a group with the dominance in language is an advantage
and belonging to a group belonging to a minority is a challenge. The principal of
International Newa School Ms. Kamala has also similarly story to share: When | was
hunting for job after my collage, | always faced problem due to my Newar ascent, |
was not able to impress the prospect employer that | have a good communication
skills need for a post of receptionist but, I don’t think I could convince him with my
Newar accent. This is not only me who is struggling but there are others also who
have been rejected due to the Newar ascent.

These stories by Ms. Khushu and Ms. Kamala depict the situation of the
power dynamics regarding the language and how a kid speaking the dominant
language has an upper hand over the minority language speak child. According the
theory of identity of power, as a united linguistic market inherently gives its native
speakers a structural monopoly over institutional power and wealth when it designates
a dominant language as the exclusive official language for employment, education,
and government. As a result, speakers of minority languages face symbolic violence,
which forces them to either adopt the dominant language or devalue their own
ancestral tongue in order to survive in the socioeconomic market (Gautam & Giri,
2024).

Likewise, when asked to Mr. Tirush Maharjan regarding any challenges faced
due to the language with their friend then he shares a very interesting story, When |
was in another school, | was always teased by my friends for my Newar ascent. It
made me sad and | always told it to my mum. But after | changed my school and | am
in this school everyone has to speak in Nepalbhasa in the Nepalbhasa period and here
my friends do not tease me for my accent. The child here has experienced a sense of
belonging in this school due to the implementation of Nepalbhasa and the pre-
assumed weakness of his was not any weakness here in the new setting where
Nepalbhasa was accepted.

Fear of Extinction
The fear of extinction is present in society alongside the threat linked to

identity. According to Alshehri (2023), language is a powerful tool through which an
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individual expresses their identity and cultural background. Its servers as a tool for
communication, reflection identities, social roles, cultural backgrounds, purpose and
not only that it engraves deep in the roots of the culture. Linguistic capital and
symbolic power are terms coined by Bourdieu (1977). Language is not just a neutral
means of communication in the educational setting, but it is also a site of conflict
where some languages are given greater social and economic importance, often at the
expense of native mother tongues like Nepalbhasa (Sah, 2022).The importance of the
language has been felt by the participant too, and expressed as follows when asked if
just having one subject of Nepalbhasa would be enough? On which Mr. Ganesh
expressed English will be in English, Nepali in Nepali, Samajik in Nepali, Maths in
English, and Nepalbhasa as a subject. It would be better if Nepalbhasa were not
forgotten and could be used if needed. Nepalbhasa has been introduced as an
optional subject which has to compete with other optional subjects like optional maths
and this competition between a language and Maths is unfair. The students are
obviously going to select optional Maths. This situation has brought an unfair
selection where the students are not able to select Nepalbhasa even if they want to
because they have to select it over a technical subject. And the students are
compelling the select optional Maths. Hearing his part of the story it has brought out
the concern from the participant as he is not satisfied with the situation where the
students are deprived of selecting Nepalbhasa, even if they want to, which slowly
overshadowed the need of Nepalbhasa. Mr. Ganesh himself began working in FM and
newspapers to promote Nepalbhasa, including other media, because he believed the
language was not being used and was on the verge of extinction. He also shared, and
another thing is that, to send the child to school, at home, children were taught to
speak in Nepali; Nepalbhasa was stopped. So, to promote Nepalbhasa, | did FM and
a newspaper in Nepalbhasa. Not only did | promote Nepal Sambat, but I also
distributed the Nepalbhasa calendar. He is very much into the preservation and
promoting the language in the community as his fear of extinction of the language
could be felt in his narratives. He also advised including the language in the school so
that parents will understand its importance and use it at home too.

Similarly, the coordinator of the same school had iterated the same emotion,
stating, we opened this Newa school and introduced Nepalbhasa to promote
Nepalbhasa and keep it alive. The emotions that Mr. Ganesh and Ms. Khusbhu

strongly portraits their keen interest towards Nepalbhasa and they are advocating it in
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the community to support the next generation to own the language and stop it from
extinction.

Likewise, the principal of the International Newa School also showed some
concern, and when asked why Nepalbhasa has been introduced in the school, she
replied: Our school is located in the Newar community, and the majority of the
students studying here are Newars. But as you said, they are Newars by birth but
cannot speak Nepalbhasa. In addition, some are not able to even understand. So, to
address this problem and promote the local language we have been teaching
Nepalbhasa for a very long time even before it was in the market. Our policy allows
us to have Nepalbhasa teaching in the school but, it was not being included so, we
decided to cash this opportunity and implement Nepalbhasa in our school. If we being
a Newar won’t do it then who will. The language is being slowly vanishing from our
community. | can see most of the Newar children are not able to talk in Nepalbhasa
not because they don’t want to be because they are not getting opportunity anywhere
to speech in Nepalbhasa. At home, they don 't get change to speak Nepalbhasa
because nowadays, from the very early age the children are taught English or Nepali.
Nowadays even, Nepali is overshowed as parents are very interested to speak in
English with their Kids. Nepali is facing the faith of Nepalbhasa... (laughs). So, we as
a school considered to bring Nepalbhasa in as a language teaching. At first, we
thought of bring it as an instructional language but that was a too far goal to fetch so
for now, we are teaching Nepalbhasa as a language subject and | think we are doing
it well. Now, the children have space to practice Nepalbhasa and | thing we can
revive our vanishing language in the community.

This story has presented a very essence of the fear lurking among the people
of the community. They are aware of the possible extinction of the language and are
trying their best to preserve and protect their language. Ms. Hishila Shrestha also
expressed the same fear and shared: | can see the children nowadays are not able to
speak in Nepalbhasa. My son is able to speak but, his friends being a Newar cannot
speak. Once | asked one of my son’s friends, why weren 't he speaking in Nepalbhasa
with my son, then he replied that he is able to understand some of the words as his
grandmother talk Nepalbhasa. However, his parents don 't speak in Nepalbhasa,
instead they speak mostly in English with him at home. Honestly, | was not surprise at
all because, nowadays it is ever. The same story is happening in every house. Parenst

want their child to be good, not just good, great in English, may even greater than the
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native English (Smiles). So, | have been in this school since the very beginning of
implementing of Nepalbhasa and | have very positive that this will help students to
learn the language and be Newar who speaks Nepalbhasa. Here, the participants have
a very clear picture of the present situation of Nepalbhasa and the preference of the
society. Thus, they presented their fear and interest to preserve and promote
Nepalbhasa by giving it a second chance in their school setting. Sociolinguists
tracking the language health of Nepalbhasa have established that it is now classified
as "definitely endangered” by UNESCO (Gautam, 2018) which provides a
substantiated reason behind their fear.

Nepalbhasa as a Crutch or a Catalyst

According to the studies on sociolinguistics and education in Nepal reveals a
complicated conflict about Nepalbhasa place in formal education. Parents, school
leader, and critics perceive Nepalbhasa as a structural and pedagogical blockade
excluding student from the academic learning and global proficiency development
where education ecosystem is submersed in high competitiveness, even though it is
acknowledged as an essential medication for cultural identity and cognitive grounding
(Phyak et al., 2022; UNICEF, 2024). This issue experienced in the stories narrated by
my study participants too.

| was not encouraged to speak Nepalbhasa at my home despite of my other
family members speaking it as my parents were protecting me from the future
challenges where | would not be able to fit in the Nepali and English talking society.
They thought that my ascent would devalue my professional excellence and my skills.
If I was able to speak Nepali and English properly then | would not be able to sell
myself in the competitive market later on. They considered our mother tongue-
Nepalbhasa as a crutch which will hinder my growth and prosperity. They were
always very sensitive of the language used with me, even my mother used to speak
Nepali with me whereas she is not comfortable to do so. This crutch fallacy had
always been with me. While sharing my story the participants of the study could also
reflect the societal driven assumption regarding Nepalbhasa.

Mr. Ganesh also shared the story where the parents had similar dogma, one
when | was in the office doing my daily business I got a call from the receptionist. She
asked me if | was free to attend a parent who had a complain. So, | asked her to send
him to my office. As the parent entered my room, I could see he was not satisfied with

something. So, | offered him the seat and a glass of water. When asked what is the
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concern, the rocket launched with a bang. His son used to interact him in English
before he was in our school but, after being enrolled in the school his son just speaks
Nepalbhasa back home. He was really dissatisfied with what we were doing. For him
it was like we or ruin all their effort to make their son an English man. (Laughs). The
situation was very interesting as most of the parents are happy that we are teaching
their children Nepalbhasa and out of the blue came a parent who is not. So, | was
baffled at first but, before I could start the counselling, | asked why it was a problem
to speak in Nepalbhasa at home in the first place. Then, the parent started
complaining that learning Nepalbhasa is taking his son nowhere. If his son could be
proficient then it would be excellent for his son and his son could excel in this career.
Learning Nepalbhasa will just occupy his son time and effort as for him learning
Nepalbhasa was just not necessary. However, | tried to explain the importance and
our vision towards it but, | think he still was not convinced so, we had this talk for few
other times.

This story depicts the mindset of our people in the Newar society regarding
Nepalbhasa their mother tongue whereas in contrast to this while talking with Ms.
Khusbu she shared a contradicting story, | can still remember one of our students
Suroj, he was a brilliant student. He was not a Newar but, he excelled in Nepalbhasa
even better that actual Newar students. He used to upload the video recording him
reading Nepalbhasa magazine and other article and watching this his uncle was so
happy and excited that when he came back from abroad, he rewards him with cash.
Here, according her story, there are some parents also who are excepting Nepalbhasa
teaching in the school and praising their children’s learning.

Likewise, the principal of International Newa School share the some of the
stories where the parents were considering Nepalbhasa as crutch. And learning
Nepalbhasa would hinder the success of their children. One day during the fair in the
schools, the students were doing wonderful. They were very active and enjoying each
and every moment of the fair. It was a “Yomari Puni”. On the day students had to
prepare Newari cuisine and sell them to the guest. And the parents, local people as
well as official from Lalitpur Metropolitan were invited, so the students were doing
good business too. Every child was engaged either in preparing the food, collecting
the cash, managing the stall or some other related activities. There was a proper
cultural program too held simultaneously on the stage. So, the program was going

better beyond our expectation. | was in my office when a couple, our parents entered
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in my office, we had a good talk where they were praising the program and its
success. When amidst the praise there was a concern from them, the mother suddenly
requested us to organized similar program in English language too as they were
concern that their child was just exposed to Nepalbhasa and being proficient in it only
but, their desired their daughter to be proficient in English too as they liked it to her
future career and success. This concern left me dumbstruck.

The above narration by my participants expresses the hidden fear of the
parents for their children to be left out of the global competition and the dependency
to Nepalbhasa will lead their child to an unfavourable career path. They assume that
Nepalbhasa will be a crutch or barrier for their overall learning and stop them from
being a globally competitive workforce which limit them to a bubble of Nepalbhasa.

However, while observing the class of Nepalbhasa teaching on 25 January
2024, | could see that the students were very excited and were actively engaging
during the teaching learning process. When the teachers were asking the question
showing the flash card the students were able to reflect and link the words with their
daily life extracting the meaning and bring those understanding to the real-life
implementation. Not only that, I could see the translanguaging going there in the
class where one of the students replied “That is kaki mam, we use tyo jaba hami comb
our san”. The child was using all the three languages as per his need in a fluidity.
And the teacher was also replaying, “Yes, timile right dhaala.” So, I couldn’t see any
barrier between the language and not only that Nepalbhasa could be one of the
catalysts helping them to understand their day-to-day happenings. | another moment,
there was a flash card of “Bundyo”, a chariot, once a girl saw it, she shares an
incident where she went to see the jatra with her family. She was explaining the whole
story with translanguaging. Likewise, whenever the students were struggling to
identify the flash the teacher was helping them with some prompts to identify like one
moment when the teacher showed the flashcard of a sickle, the students were stuck
and were looking each other face, then the teachers prompted this is a aujaar, hamro
buin ma kaam garna, the students were still not able to guess so the teacher gave
another prompt, this sound same as kaiyo. Then the students were able to say it as
kaki. Similarly, the teacher practice peer teaching through small group as the
students were separated in small group where they did their activities as the students

were discussing, critically analysing one others work and communication.
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Likewise, after the classroom observation | got chance to talk with one of the
student Ms. Sharmila Yonjan and when asked how she felt learning Nepalbhasa in the
school and why, she shared a very interesting insight: I like learning Nepalbhasa, the
classroom is very fun, we play games we talk with our friends and mam is very
friendly. I love the subject because we can speak in any language. In Nepali language
we just have to speak Nepali and we are not allowed to speak in English. In English
we are not allowed to speak in Nepali, but in Nepalbhasa we can speak whatever we

want. It is easy. (Smiles). And, Nepalbhasa is easy because we don’t have to write

Here, the students are able to link the classroom know to the real time
implementation fostering there learning and the translanguaging helped the to break
the barrier in the teaching learning process. The practice of Vygotskian space is seen
where it demonstrates how a student's use of Nepalbhasa, transitions from private,
local interactions into formalised, public classroom practices. This shows how local
mother tongues change from unofficial home codes into acknowledged, potent tools
for structural justice and collective cognitive development when they are physically
scaffolded within school policy (Sherman et al., 2025). Similarly, Nepalbhasa had
been seen as a catalyst for the student learning as according to UNICEF, (2024), the
immediate psychological barrier of deciphering a foreign language is eliminated when
children are educated in their native speech, such as Nepalbhasa or other indigenous
tongues, during their foundational years. Mother tongue education enables students to
participate in higher-order thinking, conceptual mapping, and true comprehension
right away, as opposed to being forced into rote memorisation to survive in an
English-only or Nepali-only school. As well as the teacher was scaffolding during the
teaching learning process by help just as much as is needed and letting the students
explore in their zone of proximal development, letting the students be in a group and
practice peer teaching too.

Chapter Summary

The chapter presents a comprehensive understanding of the perception of the
stakeholder like school leaders, teachers and the student. Their understanding
regarding Nepalbhasa and the implementation of Nepalbhasa in the school. That are
the stories behind their perception and what are the stories during the implementation.
The chapter explore the themes where Nepalbhasa was strongly linked with their

identity- the identity of Indigenous people. Likewise, it also narrated the stories of the
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power dynamics, how language played a pivotal role to establish power in the society
as well as it also reflects the fear among the participants regarding extinction of their
language. And finally, it also includes the portrayal of Nepalbhasa as a crutch or

catalyst
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CHAPTER V
CHALLENGES OF PRACTISING NEPALBHASA IN SCHOOLS

In this chapter, I have highlighted the challenges of school leaders and the
teachers faced in running the Nepalbhasa teaching in their schools, and they have
shared their stories of struggling to implement Nepalbhasa. They have shared stories
about the war over preferences among the three languages, i.e., English, Nepali, and
Nepalbhasa. Likewise, the chronic challenge of lack of trained teachers as well as
their dissatisfaction of being excluded from the general dialogue due to being a
private school.

The schools included in this study faced very different scenarios, even though
they shared the same vision and spirit. However, the cases were different. The
Modern Newa School, under the leadership of Principal Mr. Ganesh Maharjan was
struggling to fill the vacant post of a Nepalbhasa teacher. Even after a couple of years
gap, the school was unable to do that. The reason was the same: there were few
teachers who taught Nepalbhasa, and the school was in the suburbs of the main city.
As per the principal, the teachers were more inclined to explore city areas, one of the
many reasons being the salary scale. At the beginning, he used to teach Nepalbhasa,
but due to his role as school leader, he was unable to dedicate his time to teaching it,
as he was looking for a teacher.

Whereas the second school had a different scenario, it is in the city's core area,
inside Patan, which may have played a role in retention, as the teachers there had been
there for many years. There was a strong team of teachers who planned, executed, and
reflected on their teaching together, with a very organic approach to delivery, and
received external support from Nepalbhasa teacher trainer, who is also an activist in
preserving and promoting Nepalbhasa and has been working alongside Ms. Kamala
Bajracharya for many years. She had a very simple yet effective approach: students
not only learned Nepalbhasa as a language but also practiced the tradition through a
Nepalbhasa fair, where they prepared Newari Cuisine and performed other activities
within the scope of Nepalbhasa classes. Even in the classroom, | could see
translanguaging, which helped break the rigidity of language teaching and learning, as
students came from diverse language backgrounds. This method seemed to work in

the classroom, as all the students were engaged, and the play way approach broke the
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hesitation. She even stated that non-Newars are showing more improvement in
learning Nepalbhasa than Newar students. However, all the leaders expressed many
challenges during the implementation of the language teaching.

Preference for English over Other Languages

The demand for English has emerged on the Nepali education horizon, as its
appeal is very strong. Regarding the dominance of English, Mr. Ganesh the principal
of Modern Newa School narrated the challenges of practicing Nepalbhasa:

It has always been a complicated situation regarding the language which |

had faced first handed as | had already mentioned during my teaching carrier,

| was fined for speaking in Nepalbhasa. Nepali was always the priority and
above that also English stood the undisputed. In Nepali context from the
beginning every parent wants their child to be fluent in English speaking and
writing, and the education system in Nepal is designed to send students
abroad. And for that, English is a must, so if we do not go with English, it will
create problems with the language. It would only be possible if students could
earn a livelihood inside the country-Nepal. Beyond Nepal it is not possible to
act professionally by just being fluent in Nepalbhasa or even Nepali. English
seems to be mandatory and the mastery in English is not an optional as at
present our society prefers to explore abroad in the future endeavors. If

English is not included in school setting, later on, they will be weak in

English, and they will eventually have to compete in English everywhere, they

have to give an interview, and they will fail.

Here, the participant expressed that the hegemony of English, which has been
the preference of parents, schools, and others, is weak, as it hinders their personal and
professional growth. Excellence in English will give students the edge they need in
the competitive market and global context. Likewise, the coordinator of the same
school, Ms. Khusbhu, also presented the same preference by the parents, where she
narrated: Our pool of parents was always challenging for us as they were very
contradictory and confused, the challenge still persists. Sometimes the present their
idea of preserving our language and other times, are not ready to leave their
preference for English. As our practices goes, we are able to flourish Nepalbhasa in
the school and the students are excelling due to it. Even it was visible to the parents
and once we are doing good with it, the parents complained that at the Newa school,

students could by default speak only Nepalbhasa and Nepali, not English. So, they are
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now focusing on improving English too. They don’t want their children to fall behind
with English as the kind of expressed English as the criteria for quality education.
This dilemma among the parents, especially regarding the English is causing a
headache for us. (Smiles)

The stories narrated by the principal and the coordinator shows how the
parents are preferring English over Nepalbhasa and labeling English as the measure
for better education. Paudel (2021) also stated how the Nepalese society increasingly
views English Proficiency as not just a linguistic skill but as the core benchmark for
the quality education. Thus, the parents' interest has prompted the school to shift its
focus and reinforce its English-speaking environment.

| also observed the situation of Nepalbhasa teaching taking permission from
the class teacher. It was January 25, 2024, the Nepalbhasa teacher was giving more
priority to English language rather than Nepalbhasa. On that day, she was revising
the topics that she had taught through the months. The class was very interactive and
it was filled with fun as the teachers practiced small group teaching where at first, she
showed some of the flashcard with the Nepalbhasa words on and asked the students
what the words were and the meaning of the words. She also asked the student to use
those words in a sentence in Nepalbhasa. While doing so she was using all three
languages in fluidity. There were no barriers of language in her teaching as well as in
the students too. However, when doing the informal teaching, the teacher was
unknowingly preferring English over Nepalbhasa like while even coming to class she
greeted in English. The zero hour in the classroom was in English and when the
Nepalbhasa teaching started then only, Nepalbhasa was used.

This observation shows how the preference for English is not only among the
parents but also among the teachers in addition, the whole interacting out of the
classroom was seen in English whether in the playground or in the reception where
the students were interacting with the receptionist. Nepalbhasa was purely a
classroom language only. During the interaction with the Principal Ms. Kamala, she
shared: During the Nepalbhasa event, the students practice Nepalbhasa where the
interaction with the guest is done in Nepalbhasa. She also added, “Still, there is some
buzz for us using Nepalbhasa rather than English. But we convince them during the
result time.” This shows that, whatever language is being taught, parents' as well as
teacher’s preference still leans towards English. This sharing relates that Nepalbhasa

is prioritized in the classroom and during the event yet, in the common interaction in
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and off the classroom and the event is preferred English. According to Saud (2023),
quantitative research conducted among 4 government-funded community schools in
Birendranagar Municipality, Surkhet, Karnali Province, Nepal, 50 secondary school
teachers, 100 students, and 100 parents, 52% of parents favored English over mother
tongue, establishing English as an institutional language, which carries significance
for professional prestige and global career opportunities.

Likewise, the preference not only limits among the parents and teachers but it
goes deeper in the students to as one of the student Sharmila Yonjan share her story: |
like the learning Nepalbhasa, it was very interesting as | can hear my neighbouring
uncle and aunt speaking in Nepalbhasa to Manisha my neighbourhood friend
whenever ever | visit their house. [ really like how they speak, it’s always interesting
for me. | used to ask my friend what did her parent say. But she just used to smile and
not explain to me. But now when | got chance to learn Nepalbhasa in my school, | can
recognize some of the words and get the idea what they are saying. But, when she was
asked if she would like to learn in Nepalbhasa rather than English then she was little
reluctant and expressed: | think it is easy for me if we can talk in English, I usually
talk in English at home to with my parents. With the similar line of though another
student Angel Shrestha also shares her prefaces when asked if they should be taught
in Nepalbhasa or Nepali instead of English. I think learning Nepalbhasa is great as |
am not speaking it even though I am a Newar. Whenever, | am in my family
gatherings | am not able to communicate properly with my grandparents in
Nepalbhasa. It is very frustrating. But, ...ummmm.....learning Nepalbhasa in the
school helped me a lot. However, English is very important because after finishing my
school I will go to Australia as my sister is over there so, | need English.

Thus, the preference is very clear as everybody has a desire to speak
Nepalbhasa or preserve the language and happy to have it in the school as a
Nepalbhasa subject but, their preference is clear with English.

Lack of Trained Human Resources

According to Pant (2025), MTB-MLE is supported by progressive
constitutional and policy frameworks in Nepal, but there are significant structural
obstacles to its practical implementation at the grassroots level. These obstacles are
mainly caused by a systemic shortage of qualified local language teachers, resulting
monolingual teachers frequently switch to Nepali or English in linguistically diverse

classrooms, forcing minority and indigenous students into cognitive alienation, rote
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memorisation, and higher dropout rates because there are no teachers who can bridge
the native language gap. The demand and supply don’t match, as there is a significant
gap. The need for Nepalbhasa teachers is skyrocketing, but the pool of available
human resources is limited. According to Mr. Ganesh, who is also a ToT of
Nepalbhasa himself, narrates the situation: There is no teacher at all. That’s why we
are training teachers and taking from the Nepalbhasa film sector. I myself have
recommended one of my Newar friends who is a Nepalbhasa film actor for a post as
Nepalbhasa teacher. As we know the revenue generated by Nepalbhasa film
sector.....ummmm... ... He was searching for job as came to so, | asked if he wanted to
work as a Nepalbhasa teacher for which at first he was reluctant as he had never
taught in a school so, | convinced him that I will provide him training then, only he
accepted. Once, the training was over, he was a hot cake in the market has lots of
schools are searching for a Nepalbhasa teacher. When asked why was there a
scarcity. He shared explained the dynamic of scarcity, regarding teachers' training,
there was one time when Kathmandu metro made it compulsory for government
schools only, which we already had 176 of teachers, but when private schools were
also included, some school started sending their teachers. There are around 400- 500
schools, so every school needs at least one teacher. So, teachers are coming. 176
teachers are the utmost necessity for the government, but now even private schools
are in need. Previously, they thought this wouldn't go through effectively and didn 't
send, but now they are compelled to send. However, the process is very slow so, there
is a huge gap and the schools are in a great need of Nepalbhasa teachers. Here,
according to him, directives from the Kathmandu Metropolitan City government
making Nepalbhasa mandatory not only in government but also in private schools
have created this dramatic peak in human resource scarcity. This directive from
Kathmandu has a ripple effect on its neighbouring metro too, as the scarcity of
teachers is seen in Lalitpur metro too, as per one of the participants Ms. Khusbu
expressed here despair, .....for now, the biggest is that there is no teacher to teach
Nepalbhasa. So, we are not able to run Nepalbhasa in our school for 2 years. | got to
know that some of the schools are letting their Newar teachers to teach Nepalbhasa.
And, I am not convinced that for just being a Newar is not enough to Nepalbhasa, a
rigorous training and intervention in needed to be a qualified Nepalbhasa teacher.
And, in search of good Nepalbhasa teacher, we are not able to run the subject at all.

We had planned to continue Nepalbhasa from this session, but due to a lack of
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teachers, we are still unable to continue it. Actually, there are some, but as it has been
compulsory to teach Nepalbhasa, the shortage is escalated, and even the teacher’s
priority has been to teach in the main city area, as it will have more payback.
Previous, our principal sir used to take the classes but, due to his busy schedule he is
not able to do so. Let’s hope we will find a good Nepalbhasa soon. (Thinks for a
while)

After talking to the principal and co-ordinator of Modern Newa School, | got
to know that they are not able to conduct Nepalbhasa teaching since a while so, after
getting the permission to talk to a student of grade 5. Mr. Bidhan Poudel narrated:
learning Nepalbhasa was very challenging for me at first but once the days pasted,
the classes became very interesting. Our principal sir used to take the class and he
used to bring lots of fun activities and flash cards as well as games during the class.
We didn 't have to learn tough words but just learn simple words what we could use at
home or school. Sometimes he used to take use to local area around the school and
teach us about the place and its importance. I got to know that “Falchaa’ is and why
there were lots of “Falchaa” in our community. That was fun to learn. But now we
are not having our Nepalbhasa classes for a while. Another student Ms Angel
Shrestha also expressed the similar experience: It was always fun during Nepalbhasa
class, I got to learn lots of Nepalbhasa words which I used to speak back in my class
but didn’t know the actual formation like I used to use the phrase “thyo ihley” but
didn’t not “ih” means time. I got to learn Nepalbhasa which was interesting but not
anymore as we are not having any Nepalbhasa classes.

After talking to the participants of Modern Newa School, I could understand
how hard it was for the school to run Nepalbhasa teaching in the classroom despite of
their interest. | could see how lack of trained teachers is affecting the implementation
of Nepalbhasa in the school even though there is a clear and concrete policy
intervention.

Moreover, the principal of International Newa school didn’t face this problem
directly, yet she did share the challenge, regarding the human resource management,
we consider ourselves very lucky. The teachers that we have, we have had them for
many years, so it is fine for us. However, for others, there is a shortage of teachers
teaching Nepalbhasa, as demand has increased following the local government's
implementation. Whenever, | talk with my other principal friend, they also expressed

their worry regarding not having a good Nepalbhasa teachers for their schools. And,
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whenever, talk with Mr. Keshab, he also shares the same concern and he is working
really hard to conduct more teacher training from more Nepalbhasa teacher
prospects.

Thus, the challenge of teacher scarcity is prominent, as schools struggle to
secure trained teachers, and in some cases, Nepalbhasa is taught by a Newar teacher
simply because they belong to the Newar community. But the observation of one of
the Nepalbhasa shows how a trained teacher can make the class come alive, where the
boundaries set among the different languages are just theoretical. In the observation
done on 1 February 2024, Thursday of grade 5, the students were not in the
classroom during the Nepalbhasa teaching, the whole class was out on the stage as
they were practicing drama and role play which they were planning to perform in the
following school fest. | could see how the teacher was facilitating the students for the
drama. The whole concept of preparing a drama and having the student perform
everything in Nepalbhasa from narration to every role play was excellent. The input
of the teacher was also very progressive as she was just scaffolding and letting the
student explore their talent. The whole practice was a joyful moment as the students
and teachers all were synched and enjoying the moment. Regmi (2021) emphasizes
that it is impossible to even properly integrate textbooks and other resources in
multilingual classrooms without qualified teachers.

Exclusion of Private School in Language Training and Policy Dialogue

As per the study conducted by Phyak et al., (2022), the private schools is
considered as and external, profit seeking entity by the states and neglect them as an
integrated partner in the journey of national development, undermining the statistics
that the sizable portion of the nation’s student population reaching 25% of all schools
and education nearly 38% of students which is in progression (Kaini, 2026).

Ms. Kamala the principal of International Newa School had presented a
similar challenge or dissatisfaction regarding the implementation of Nepalbhasa, as
she stated: we private schools have always been kept out of the door during any policy
discussion or any kind of training for the teachers or the school leaders. There are
enough training and workshop for the public-school teachers not only for Nepalbhasa
but for other issues also. However, we private schools are never or /et’s say seldom
included. If there were an interaction forum in Lalitpur, it would be wonderful, and
the most important part would be to include private schools as well. Every time, | get

a chance to meet our representatives or any activist, | request them to bring some
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program to facilitate us private school too, not just public school. I have even let them
know that we are ready to be a part if there is participation cost too. But, I don’t what
the problem is but we are not there yet. | usually invite our representative to the
Nepalbhasa function in the school so that they could see our work and acknowledge
us during the whole process of implementing Nepalbhasa and support us too.
Likewise, when | talked with the coordinator regarding the issue, Ms. Hishila
expressed her agreement: 1 am not sure what is the situation regarding the involving
of the private school but, I am very sure that we have not got much training from the
metropolitan. We usually sit together, all the teachers teaching Nepalbhasa along
with our principal mam and discussion our plan, pedagogy materials and many more
regarding to Nepalbhasa teaching. Except that, we sometime get training from Mr.
Keshab whenever we request him for it. So, I think we are not there with Metropolitan
that much.

The stories from the school leader and the teachers of International Newa
School reflects that the involvement of the metropolitan is lacking, and the main
concern is that private schools are not in the frame whenever the dialogue is carried
out or intended to be carried out.

Likewise, the principal of Modern Newa School, Mr. Ganesh had also shed
some light narrating: If the government could take ownership, it would be great. In the
case of private, the government needs to take them along too, as they are often left
behind. There should be collaboration on it for the successful implementation and
sustainability. This has been from the very beginning, when the whole Nepalbhasa
was out of the school picture, we had to advocate and lobby to every desk and person
in the bureaucracy. We went to our representatives and they would promise but at the
end, the reality was not as the promise. | used to feel that the dialogue with the
official were not inclusive for the private school. All the actions and planning were
focused on the public schools we needed to bring private schools in the frame too as |
also was running a school and need inclusion. It was always a bit challenging and
frustrating to include private school in the process. I could sometimes feel like | am
there to just bring private schools too.

The above stories from the school leaders and teachers portrays the
dissatisfaction among the private school for being excluded and also express the
desire of a guardianship from the authorities regarding facilitating the implementation

of Nepalbhasa as Bhatta and Pherali (2017) also argue that private schools are often
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excluded from key government dialogues and policy consultations, leading to a lack
of balanced representation in decision-making processes that affect the entire
education sector, including regulations on fees, curricula, and equity provisions. Thus,
the implementation of Nepalbhasa will be unequal and extremely segregated without
the focused state-level involvement and consistent public-private alignment, with
commercial education interests neglecting linguistic preservation (UNICEF, 2024).
Chapter Summary

The chapter encapsulates the practices and challenges of school leaders and
teachers alongside with the story of a student. The participants shared their stories
reflecting their concerns, including the community's preference for English, as well as
the lack of trained human resources and the government's exclusion of Private schools
from any capacity-building programs as well as policy dialogues.
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CHAPTER VI
MY EMERGING INSIGHTS AND DISCUSSION

This chapter highlights my research journey to a conclusion. It encapsulates
my key insights following the discussion. Then it concludes with the implication of
the study and my reflection on the research journey.

My Emerging Insights

The generation of the key insights was achieved by employing the principles
of narrative inquiry to understand the stories of my participants where data were
coded, thematized and assessed. Thus, based on my research questions and research
analysis; | have discussed the major insights as (a) Nepalbhasa was found to have
been identity of Newar community, (b) Dominant language in the society found to
have more power than Nepalbhasa, (c) Indigenous language like Nepalbhasa was
found to be in a position of extinction because of not being used in day to day
communication at home and school, (d) The community considered Nepalbhasa as the
crutch hindering learner from excelling in national and global market, (e)Nepalbhasa
acting as the catalyst for learning breaking barriers for the learning of other language
too, (f) The community were aware of protecting and preserving of Nepalbhasa, yet
had preferences towards English language (g) Huge scarcity for the trained teachers in
the schools and (h) Dissatisfaction among the private school leaders for being
excluded form language teachers training and policy dialogue.

Discussion
The “Language as Identity” Crisis in the Newar Community

In my study | found that Nepalbhasa was found to have been identity of Newar
community. The key insights from the studies conducted nationally and globally also
found that their vernacular language of the community was their identity. According
to a study by Sarada and Bhattacharya, (2019), it is acknowledged that language is the
ultimate cultural medium. An identity fracture occurs within their community when
dominant regional or national languages replace minority or tribal mother tongues,
depriving younger generations of their historical roots and oral traditions unique to
their community. Likewise, according to King (2018), language is the lifeblood of the
culture, reclaiming language is essential to healing historical trauma, re-establishing

communal pride, and guaranteeing cultural survival, as demonstrated by the
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revitalisation of the mother tongue through community-led immersion schools
(Kohanga Reo). Furthermore, Wiley and Garcia (2016) argue that maintaining the
mother tongue serves as a cultural and psychological barrier providing stronger ties to
their families and ethnic communities which creates a stable sense of self that
enhances social cohesiveness and academic resilience. Lastly, Dhakal's (2021) argues
that the sense of self and the ownership towards the cultural heritage is enhanced
when the next generation is taught in their mother tongue. The study also explores the
perspective of the indigenous people towards the mother tongue instruction being the
pivotal medium to bring cohesiveness in the community by defending their right of
identity guaranteed by constitution.

This key insight interacts with Bourdieu’ theory of identity and power that
identifies language as a tool of power which is embodied social practices and the
epicentre of identity creation and upheld. According to his theory, language and
identity are resources we use, challenge, and embody in unequal social contexts rather
than static objects we have (lletisim Ansiklopedisi, 2025).

Dominant Language in the Society Found to Have more Power than Nepalbhasa

One of the major key insights of the study was that there was the dominance
of Nepali and English language in the society was overpowering Nepalbhasa. The
participants’ story could reflect how the parents and even students were influenced by
Nepali and English despite of their interest towards Nepalbhasa. Despite of the desire
for Nepalbhasa, the stronghold of dominant language was clear and prominent.

An article published in Kantipur daily portraited this dominance where it
stated that due to the influence of a powerful language, speakers in Nepal have
decreased their use of their mother tongue, resulting in a linguistic divergence. People
are abandoning their native tongue as a result of their attraction to the mainstream
languages, English and Nepali, and the opportunities they offer (Baral, 2026).

This situation where Nepali language is considered as dominant language,
accepted by the society presented as legitimate one, pushing the marginalised
language aside lowering its significance shows the concept shared by Bourdieu’s
theory of symbolic power. Minor language speakers internalise the idea that their
mother tongue is inferior due to state formation, which creates a unified linguistic
market dominated by the official language. This is a type of symbolic violence that

jeopardises Nepalbhasa.
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Indigenous Language Like Nepalbhasa was Found to be in a Position of
Extinction Because of Not Being Used in Day-to-Day Communication at Home
and School

The study showed that in the Newar community there was the dominance of
other language which was over powering Nepalbhasa which left the participants in the
fear of extinction. According to Phyak (2021b), mother tongue education is not just a
teaching tool but a battlefield for cultural survival. There is a constant disparity
towards indigenous language leading its marginalization in the education which
ultimately hinders the transmission of indigenous knowledge and communal heritage
to the next generation. During the interaction with the participants, a genuine fear of
extinction can be felt. This is not just a scholarly worry of any endangered language
but, it is a depressing reality of a fading way of life. When investigating the past, we
could find the schools were the legitimate arena for the erasure for the Newa
community where their language, Nepalbhasa was systematically left out of the door
of formal education. This heartbreaking reality is not new for me as a scholar who
experienced this first handed because I grew in the household where success was over
Nepalbhasa. We were the children who were demanded to disown Nepalbhasa to
pursue an education, giving up or Newarness. According to the participants, this
exclusion causes linguistic insecurity. Children start to see themselves as lesser than
when they are informed that their native tongue has no place in the school’s linguistic
borderland. This fear of extinction is also justified with a study by Angelo et al.,
(2025) which emphasise that the displacement of traditional mother tongues by
dominant languages leads in the irreversible erasure of distinct ecological,
philosophical, and localised knowledge systems. A report by Aboriginal Language
Trust, (2024) claims the community is being aware about the importance of local
knowledge and the language leading community-led language reclamation initiatives
making it significant for the acts of healing, systemic survival, sovereignty more than
just linguistic exercises.

Additionally, according to the theory of identify and power, there is always a
fear of extinction for the minority community as symbolic violence could be seen due
to dominant social markets, overpowering mother tongues both culturally and
economically. The presents of structural devaluation have the power to eradicated the

unique communal worldview with their ancestral identity. This leads to disruption of
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intergenerational transmission that complies young generations to abide the norms of
majority and dominance (Jakubik, 2022).

Thus, the school must play the role of a facilitator provide a space teacher and
student can interact in a co-constructed scaffolding to overcome the fear of extinction.
When a teacher uses a Newar proverb to explain a moral lesson in a social studies
class, they are re-seeding the language in the fertile ground of the school. This
validates the language’s utility in high-status academic spaces.

The Community Considered Nepalbhasa as the Crutch Hindering Learner from
Excelling in National and Global Market

The community considered Nepalbhasa as the crutch hindering learner from
excelling in national and global market. There is a pervasive myth exists: that the
mother tongue is merely a crutch to be discarded once the sturdier legs of English or
Nepali are developed. In many cases, we find the avoidance of Nepalbhasa or any
other mother tongue due to the disregard for this crutch. According to Sah (2022),
mother tongues are increasingly seen by parents as regional barriers that prevent their
kids from progressing and competing in a globalised market. Because of this deeply
rooted view that stressing the mother tongue creates an artificial ceiling that limits
students to restricted, low-income economic realms, communities are under intense
societal pressure to intentionally marginalise their own native tongues in educational
settings.

According to Bourdieu's (1977) concept, people choose the dominant language
over their mother tongue because social institutions like schools and markets only
provide the elite tongue significant economic value and structural legitimacy.
Indigenous population are subjected to symbolic violence as a result of this economic
reality, which leads people to internalise the myth that their native tongue is an
inadequate crutch that prevents them from accessing possibilities around the world
(Jakubik, 2022). Therefore, even if choosing the dominant language causes an identity
breach within their own community, it is a calculated decision to gain the linguistic
capital required for upward mobility.

The educational system views the mother tongue as a crutch, implying that it
somehow impedes students’ learning of scientific concepts. In actuality, Vygotsky
(1986) made a distinction between scientific concepts and spontaneous concepts.

When these two come together, learning is sparked. Linguistic stagnation is what
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happens when a child's mother tongue is suppressed because they are unable to relate
the logic of school to their real-world experiences.

As a member of the Newar community and a researcher, this crutch metaphor
resonates deeply with me. My own parents saw Nepalbhasa as a linguistic dead end
since they wanted me to advance in my career. They thought that speaking
Nepalbhasa would slow my English learning and pollute my Nepali accent. Many
participants in this study opposed the Subtractive Bilingualism methodology. The
stories show how school foster a deficit identity in students when they fall prey to the
crutch myth. The student begins to believe that their home language—and, by
extension, their home culture—are sources of weakness. This internalizes a sense of
cognitive inferiority. However, those who have embraced mother-tongue teaching
describe a different reality: a blossoming where the child uses their first language to
scaffold (Wood et al., 1976) the complexities of a second or third language.
Nepalbhasa Acting as the Catalyst for Learning, Breaking Barriers for the
Learning of Other Language too

The narratives of the participants in this study, when viewed through the lens
of Vygotsky’s Socio-cultural Theory and the fluid lens of Translanguaging, suggested
a radical inversion of this idea. The Zone of Proximal Development (ZPD) is ignited
by the mother language, which is the cognitive catalyst rather than a crutch for the
weak. Thus, Nepalbhasa could be the catalyst to steer the learning in the students.

According to Jora (2023), mother tongue language like Nepalbhasa learners
benefit directly from the use of their mother tongue. A strong linguistic foundation in
their first language offers the fundamental literacy abilities and conceptual
frameworks that enable proficiency in a second language like English to be effectively
developed, far from impeding the learning of foreign languages. Strategic and
judicious use of the mother tongue, as opposed to total exclusion, speeds up mastery
of the target language.

One of the key insights’ most important revelations was that we cannot defeat
extinction by becoming purists. In the past, defensive monolingualism an insistence
on pure Nepalbhasa that seemed foreign to contemporary students was brought on by
the dread of extinction. The theory of Translanguaging (Garcia & Wei, 2014) offers a
more resilient path. Instead of fighting a losing battle to keep Nepalbhasa in a separate
box from English, school leaders are finding that integration is the best way to

preserve it. The theory of Translanguaging argues critically on the perspective of the



71

crutch fallacy. Translanguaging posits that multilingual individuals do not have
separate linguistic systems but one integrated repertoire.

In my observation, a Nepalbhasa teacher allowed students to discuss using
flashcards and to work in small groups regardless of language barriers, and | saw
students talking in all three languages: English, Nepali, and Nepalbhasa. The teacher
also allowed the students to internalize the words and flashcards, reflect on them in
their preferred language, and then help them understand them in the context of
Nepalbhasa.

This is the definition of a cognitive catalyst. The absence of a language barrier
allowed the students to perform at a higher cognitive level than they could have in
English alone. In this context, translanguaging supported the students’ understanding
and helped them to learn where the teacher scaffolds the teaching learning process in
the ZPD of the students. It allows for metalinguistic awareness, in which the child
compares and contrasts linguistic structures, thereby deepening their overall cognitive
flexibility. The school leaders contend that, to go from crutch to catalyst, we needed a
Human Resources revolution rather than just textbooks. In this narrative inquiry, a
trained teacher was someone who not only speaks Newar but also knew how to use it
as a tool for mediation. This affirmed the child's social identity when we permit
Nepalbhasa to coexist with English. According to Vygotsky, learning requires this
emotional confirmation as a student is more inclined to take the cognitive risks
required to learn a second language if they feel seen and heard in their native speech.
The Community were Aware of Protecting and Preserving of Nepalbhasa, yet
Had Preferences Towards English Language

The narratives of the participants of the study reflected that the community
were aware regarding the protection and preservation of Nepalbhasa linking with their
identity but, the leaning towards English language was still there. There was clear
dilemma among the parents regrading choosing Nepalbhasa without any second
thoughts. The drift towards English was clearly seen amidst the desire to submerge
their children in Nepalbhasa. They were happy to see their children performing well
in Nepalbhasa but their big rock was how their children were doing in English.

A study conducted by Sah (2022), also aligned with the key insight of my
study which stated that parents strongly associated English with socioeconomic
survival, viewing it as the crucial language capital needed for high-paying jobs

abroad, technology, and international higher education. Similarly, a study conducted
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in India by Chakraborty and Bakshi (2016) states that there was a significant
socioeconomic gap between the goals of parents, who overwhelmingly prefer English
because of its proven link to high economic benefits, and educational policies that
support local mother language instruction. Parents from both wealthy and poor
backgrounds believe that learning English at a young age is crucial linguistic capital
needed to break free from local poverty and gain entry to the lucrative global labour
market.
Huge Scarcity of the Trained Teachers in the Schools

One of the major challenges that the schools were facing was the lack of
trained teachers as the supply and demand of the trained teachers was not
complementary. There was a huge gap between the production and the market.
According to Dhakal (2021) also resonated my insight that teachers lack the necessary
training and are not encouraged to use students' multilingual repertoire in a
methodical and organised way as they rarely engage in meaning-making or
multilingual communication as such, and when they do, it is usually at the lexical
level or a simple word-to-word translation to assist pupils get on with the material.
The policy has not yet been implemented due to a lack of multilingual resources and
multilingual-trained teachers. The stories of my participants also narrate how the
teachers were assigned Nepalbhasa teaching just because they are Newar. Them
belonging to Newar became their credibility or capabilities to teach Nepalbhasa which
ultimately hinders the outcome. There should be a well-trained teacher who could
elevate the Nepalbhasa teaching taking the ownership not just a Newar but as a
capable Nepalbhasa teachers. In VVygotskian terms, if there is no MKO who values the
mother tongue, the ZPD becomes a space of cultural alienation. MKO is a key
individual who is responsible to facilitate the learning through scaffolding and
fostering the process within the ZPD. The lack of those MKO, the trained teachers
hinder the effective implementation of Nepalbhasa teaching in the school setting.

According to Adnyana et al. (2025), argues that in South Asian nation there is
constant marginalization of mother tongue in the schools which is the prominent
reason behind the institutional competence deficit. There is an invisible barrier present
in the in the educational justice which is leading to a disparity because of the systemic
lack of trained teachers, local pedagogical resources, and standardised course

materials. Because the region's teacher-training institutions are still based in
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postcolonial, monolingual traditions, they are unable to produce educators who can
effectively manage complex, highly multicultural classroom environments.
Dissatisfaction among the Private School Leaders for Being Excluded form
Language Teachers Training and Policy Dialogue.

The key insights of my study after exploring the narrative presented by the
participants was that there is a great dissatisfaction among the private school leaders
excluding them from language teachers training and policy dialogue conducted by the
government agencies. The desire and need for the training of the teachers to
implement Nepalbhasa effectively was prominent yet, it was not happening. Likewise,
the study by Shrestha (2021) also presented similar findings that the structural
segregation of Teacher Professional Development (TPD) programs in Nepal where
Private school teachers are routinely excluded from the government-funded pipelines,
despite the Ministry of Education making significant investments in centralised TPD
hubs for community school teachers. Because private school teachers are forced to
rely only on self-directed, informal learning networks to advance their pedagogical
abilities, state-mandated curricular reforms or inclusive education principles hardly
make their way into the private sector.

Furthermore, the Simon et al. (2023) report finds that private school teachers
are frequently excluded from government-run teacher training programs and policy
talks in Nepal. Additionally, about 58,000 secondary school teachers in private
schools are excluded from these official continuing professional development
frameworks because the government's Teacher Professional Development (TPD)
training and Teacher Professional Support (TPS) systems are only intended for state
school teachers.

A news article also presented the dissatisfaction of the private schools who
were raising voice against the biasness and advocating for the inclusion of private
school in the policy level and acknowledging the existence of private school through
polices (Nepal: Failure of Government to Respond to Demands Forced Educators to
Resort to Hunger Strike, 2016).

Conclusion

This research aims to explore the stakeholder’s narratives of their perception
towards implementation of Nepalbhasa as well as how are they facing the challenges
during the process of implementation. Two school leaders, two teachers and four

students from private school in Lalitpur participated in the process of this research.
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The stories narrated by the participants were included as key information in this
research which can be correlated to similar experiences of many other stakeholders.
This research could set a milestone understand the context of Newar community and
the implementation of Nepalbhasa in the community.

This narrative inquiry concludes that language is directly linked with the
identity driving the deep emotional and social ownership amidst the vast ocean of
challenges. The indigenous people are in the active process of preserving and
promoting their mother tongue here in this study, the Newars are doing for their
mother tongue-Nepalbhasa. Language gives the people identity leading it to establish
power in the society. Thus, there is always a power dynamic where the dominance is
created through the language and its feasibility in the contemporary society.

The study shows an unweaving dilemma among the Newar community who
are active in protecting and promoting their language-Nepalbhasa yet, are not able to
escape from the overpowering dominant language Nepali and English. The
opportunities that are created by the dominant language nationally and internationally
have been the factor for them to cling on. The constant tug of war could be
experienced in the stories where the community is shifting for one side of the line to
another as the situation demands. In the context, situationally Nepalbhasa is perceived
as a crutch, third to other two languages. However, the practices of the Nepalbhasa
showed how translanguaging could be an educational approach for multilingual
countries like Nepal and Nepalbhasa could be a catalyst for steering the learning in
the classroom.

The study concludes that the key pedagogical anchors in this restorative
process are school leaders. Their stories show that the shift and constant dilemma in
Nepalbhasa teaching necessitates tremendous bravery, the bravery to confront
parental fears, negotiate the exclusion of private schools, and rethink what it means to
be educated in the twenty-first century. As a researcher who has overcome the silence
of my own ancestry, | conclude that every child's language should be viewed in
schools as a cognitive catalyst. The teachers are the MKO who scaffolds the learning
and make the actual learning happen in their ZPD, so they should be empowered and

their capacity building should be prioritized.



75

Implications of the Study
Policy Implications

The results of this narrative investigation demand a change in Nepal’s
conception and application of educational policy. Mother tongue teaching is school is
frequently viewed by current policies as a remedial approach for underprivileged
groups rather than a universal cognitive gold standard. In order to get past this, the
policy must first deal with the exclusion of Private Schools as it occupies a good
amount of share in Nepal’s education domain.

The Nepalbhasa language will continue to be linked with low economic status
as long as private institutions which are seen as the main means of social mobility are
permitted to remain English-only strongholds. In both the public and private sectors,
policymakers must either encourage or require the adoption of a Translanguaging
Framework. This entails shifting from the strict one-language, one-subject approach
to a policy that acknowledges a student’s entire linguistic range as a pedagogical and
legal privilege. The Standard for educational materials must also be redefined by
policy. Textbooks that employ pure or archaic Nepalbhasa, which feels cut off from
today’s kids' reality, often make the fear of extinction worse. Policy implications call
for the creation of flexible curricula that permit linguistic meshing.

This would include creating materials that recognize the linguistic diversity by
combining technical words from Nepali and English with local Newar names for
cultural ideas. A policy like this would support VVygotsky's theory that learning is
most successful when it bridges the gap between a child’s formal academic language
and everyday social speech. Lastly, the government need to focus on resource
development and capacity building of teachers to teaching mother tongue like
Nepalbhasa with the fluidity of translanguaging.

Research Implications

This work opens up several important directions for further research. First,
longitudinal narrative research that tracks Newar students from early childhood
through higher education is desperately needed. The long-term cognitive and
psychological effects of being allowed to utilize one’s mother tongue as a cognitive
catalyst as opposed to being coerced into the ancestral silence of an English-only
setting must be documented.

The majority of recent studies in Nepal concentrate on short-term test results,

while this investigation indicates that the true information is found in how a child’s
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inner speech and feeling of socio-cultural agency evolve over time. Scholars from
indigenous communities should be encouraged to incorporate their own language
histories into their work, as | have done in this study, and researchers should prioritize
qualitative approaches that enable Narrative Reflexivity.

Furthermore, there is a dearth of research to improve our understanding of
how to use translanguaging pedagogy in Newar-majority classrooms to scaffold
challenging scientific concepts. Future research should make use of action study
models, where researchers and school leaders work together to create lesson plans that
use Newar funds of knowledge to interpret world scientific theories. This would offer
the empirical proof required to convince parents who doubt that the mother tongue
actually fosters scientific literacy rather than impedes it. Future studies can provide
the scaffolding needed to sustain the current paradigm shift in Nepalese education by
focusing on the cognitive chemistry that arises when the mother tongue meets the
global curriculum.

Implications for School Leaders

The findings of this study have profound structural and extremely personal
ramifications for school leaders. The leader needs to become an architect of identity
instead of just an administrator or manager. The lack of trained human resources is a
crisis of confidence rather than merely a logistical issue. School leaders must create
safe spaces for translanguaging where teachers are not penalized, but praised, for
using the mother tongue to explain complex ideas. Leaders should empower their
teachers in the domain of cognitive scaffolding. They must ensure that the mother
tongue is used strategically to upscale the learner's degrees of freedom, providing the
emotional and linguistic support that allows the student to reach for higher-level
English or Nepali concepts without fear of failure.

The linguistic demarginalization of the community must also be spearheaded
by school leaders. Proactive parental counselling is required to dispel the monolingual
myth. leaders need to explain Newar parents, demonstrating that they are
unintentionally undermining their children's cognitive foundations by suppressing the
mother language at home. It is the responsibility of a leader to show that “Heritage
plus English” is a more potent combination than “English minus Heritage”. Leaders
can re-establish Nepalbhasa prestige by hosting school festivals, debates, and science
competitions where the language is used alongside English. In the end, school leaders

are implied to be the key to ending the ancestral silence. They must be the More
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Knowledgeable Others who validate the child’s soul, ensuring that the school
becomes a place where pursuing the future does not require burying the past.
My Reflection on the Research Journey

The journey of my MPhil has not been less than a rollercoaster ride as right
after enrolling in the course and a month of physical class the whole world went into
isolation due to COVID-19. Nobody had a slightest clue what’s going on and what
will happen. The whole society was stratified into people with their views and
assumptions. We could know what to believe and what not to. Amidst this whole
chaos our virtual class initiation and to be an honest, this journey provide that I am
not a virtual person. | needed physical classes and hands on activities as | am a more
visual and kinaesthetic learner. | had no plan to do my MPhil degree virtually.
However, no one had any other options.

As the class was going, we had to select the topic for our thesis and there were
some of the interest topics in my baskets and after having lots of brainstorming |
chose the one which is very emotional and nearest to me. | wanted to explore how
Nepalbhasa instruction is being practised in the schools as the policies have already
opened up the door for the use of mother tongue as the instructional language and as
Newars are the indigenous people of Kathmandu Valley, | assumed there are schools
implementing it. So, | chose this topic and started to prepare my proposal. The
journey of my proposal development was smooth without any major hiccups.

However, after the defence of my proposal and the feedback I got, | had to
make sure whether the schools are actually implementing Nepalbhasa as the medium
of instruction. And, to my dismay, there wasn’t, I got only one school that was doing
it. So, I shifted from teaching in Nepalbhasa-to-Nepalbhasa teaching. So, | revisited
my proposal and prepared my journey of thesis which didn’t go as planned as due to
various personal and professional reason the process delayed.

Eventually, I continued my work and throughout this process my family and
supervisor stood by my side and helped me pull of this mammoth of task. My journey
during this study has been very enlightening, as it has sensitized me to the
contemporary challenges and has given me a reality check. Besides all the technical
learning about the research process, this research helped me shape my own reality.
Before, | was moving more like an activist who had a very strong stand on
implementing Mother tongue as instructional language in the school and | was

convinced that this will scaffold the child to develop in a homely and suitable
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environment but, the ground reality was different as when | went on listening to the
stories of the school leaders who have been actually trying to implement this in their
schools, I got to know the practical reflection on the benefits that it is bring on to the
children as well as the managerial and contemporary issues regarding that.

However, | still maintain that the mother tongue should be preserved and that
the child should not be forced to shift their language preference, as there is no space
in the system for the child’s preference. Mother tongue as a deep connection to a child
whether it brings the feeling of self-reflecting their identity or a sense of worth.
During this study | got to understand mother tongue as cognitive catalyst for which
translanguaging pedagogy could facilitate the process. One of the biggest challenges
was how to bring the theory to praxis. Thus, there should be a robust study on how to
address the challenges school leaders face and multiply the benefits they provide to
their students amid the harsh situation.

While this study | explored the policy and the documents and they depict
utopia, whereas the ground reality has the stories of struggle and setbacks. The policy
projected the world where the rights ensured by the constitution is wonderfully woven
and presented in the society. But the reality narrated some other stories with a twist in
the plot. Thus, there is a scope of more research-based policies based on ground
reality, robust strategies, and a roadmap to translate those objectives into the actual
workplace and battlefield. This journey of writing and rewriting of my thesis with lots
of delays, hurdles and constructive feedbacks, it created a platform where | was
offered a place to learn and relate my theoretical understanding as well as
empowering myself personally and professionally. Last but not the least, my learning

journey doesn’t end here, it continues.
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